
Chapter One: History and Mission of the College 
 
"Augustana College was founded in 1860 by Lutheran pastors and laypersons to provide an education in 
the arts and sciences for young people of their church as well as for all other qualified persons."  That is 
how the Preamble to the College Constitution describes Augustana's mission.  There are additional facts 
which help to understand that simple statement, but none that change it significantly.  The College was 
founded in Chicago, from whence it moved in 1863 to Paxton, Illinois, and in 1875 to Rock Island. Its 
founders, graduates of Uppsala and Lund universities in Sweden, brought a vision of education which had 
been shaped by their years at those universities, and their curricular model for training pastors and all 
educated gentlepersons (they intended Augustana from its founding to be coeducational) was essentially a 
classic one.  But that classicism was beginning in the mid-19th century to be influenced by the growth of 
the natural and social sciences, so these disciplines were part of Augustana's program from the start.  
Inevitably, in the spare culture of the American Mid-West of a century and a quarter ago, the College felt 
an obligation to act as a force in the fine arts.  Art and music were not tied to the Scandinavian 
universities, for there were other agencies in Europe to promote cultural life, but early on they became 
important parts of Augustana's program.  So were some "practical" courses, ones leading to careers in the 
commercial and industrial world growing up in the cities and towns around the school.   
 
All of these programs -- classical humanities, social and natural sciences, fine arts, and some career 
preparation -- were from the start meant principally for two kinds of people.  Scandinavian immigrants 
from all parts of America came to study at the school, the oldest of the colleges begun by their people, but 
so did an almost equal number of "Americans," mainly from the region around the College, who sought at 
Augustana what they would have at any college or university:  a good education that would enrich their 
lives and empower them to move upward in American society.  The College sought and welcomed every 
qualified student without disguising the fact that it was founded by Swedish Lutherans and that it meant 
to preserve their tradition on the new continent as well as in the new world of "modern" learning. 
 
That mission has changed in terms of some obvious outward signs, but not in its inner essence.  The 
curriculum of the College is still a structured one, consisting of the disciplines which were established in 
it during the first quarter century.  The faculty, who, following long northern European tradition, govern 
the academic life of the College, have always insisted that every student study in each of the major 
branches of the university curriculum that emerged by the turn of the century. A reading of five quarter 
centuries of Augustana catalogs reveals that the program has undergone a steady evolution and no 
revolutions. 
 
The religious concerns of the founders, who in their homeland were secure as leaders in an old and vital 
state church, have been preserved in a strong religion department, an active program of campus ministry 
and an on-going relationship with the Lutheran Church.  Both the theology and practice of Swedish 
Lutheranism recognized the legitimacy and independence of the realms of culture, politics and 
economics.  These were understood to derive directly from God's work as Creator and were not seen as 
dependent upon the Church for their integrity or vitality.  The faculty have, to judge by the formal voting 
record, not been afraid of specifically career-directed majors (e.g., accounting or elementary education), 
but they have insisted that each student, whatever her or his major, must take a general education core, 
just as do those in the most delightfully "useless"classics or philosophy major.  Its ethnic tradition does 
not obviously permeate Augustana's daily life, but strong programs in Scandinavian (and in Scandinavia), 
a national center (in Denkmann Hall) for Swedish immigration research, and innumerable small and 
pleasant programs, feasts and decorations attest to the continuing vitality of the school's roots in Sweden. 
 
Augustana has grown and changed.  Our students' ancestral roots are in the British Isles and southern 
Europe as much as in Scandinavia.  More of our students are the children of college graduates.  There are 
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as many Roman Catholics as Lutherans, and a Roman Catholic as well as a Lutheran chaplain.  The 
student body has a strong minority component. 
 
And the campus itself has grown, both up the hill and down toward the river (and the factories) from 
Seventh Avenue.  Computers connect every member of our community to the wider communities beyond 
Augustana.  But we believe that the things that are true, honorable, just, pure, lovely and gracious ought 
to be the center of our school and we intend that everything support the continuing identification, 
investigation and elevation of these things in our formal and, we hope, rigorous academic program. 
 
Intramural and varsity sports, musicals and theater, dormitory and social life are justified by the 
classrooms and laboratories.  The maintenance and expansion of halls and lawns, the unrelenting search 
for money and the tallying of charges and credits are equally derivative from the central mission.  That is 
"to provide an education in the arts and sciences for young people of (our) church as well as for all other 
qualified persons." 
 
The College, from time to time, formally inspects and reconsiders its mission.  We are now in a time of 
such reconsideration.  In the spring of 1995, the President sought to contribute to such a dialogue with the 
publication of The Purposes of Augustana College.  As presented in that document, the College's 
purposes are: 
 
1. to develop in qualified students the characteristics of a liberally educated person through a program 

of general studies. 
 

Augustana's graduation requirements introduce each student to the principal areas of knowledge that 
make up a modern university curriculum (humanities, fine arts, natural sciences and social sciences). 
 Fields of knowledge are expanding so rapidly that no one person can hope to master several, let 
alone all of them.  In the eighteenth-century sense, no individual can attain a "complete education."  
But we do believe that it is possible to provide an introduction to the assumptions, methods and 
procedures that each of these fields uses. 

 
Beyond this, Augustana's aim is to assist in the development of the qualities which still do mark a 
college-educated person: clarity of thought, precision in spoken and written expression, curiosity, 
fair-mindedness, appreciation for the arts and for human diversity, intellectual honesty and a 
considered set of personal values and commitments. 

 
2. to develop in each student expertise in a major field of study. 
 

Augustana offers thirty-eight majors.  Some are principally intended to prepare students for 
professional careers, while others imply additional study on the post bachelor's degree level.  All are 
offered in the belief that the College's faculty and facilities are more than adequate to enable 
graduates to compete successfully with people who have studied in much larger institutions of higher 
education. 

 
Often Augustana students supplement and support work in their major fields through internships and 
study abroad.  These programs, most of them directed and staffed by Augustana faculty, have in the 
past two decades become essential elements in students' academic experiences; we believe a college 
of our type is uniquely able to combine such work with traditional study in a major. 

 



Chapter 1, Page 3 
 

 
3. to encourage each student to confront the fundamental religious issues of human life through the 

academic study of religion and the campus ministry program. 
 

Augustana maintains its identity as a college related to the Lutheran Church while inviting people of 
all religious persuasions to enroll in its programs.  The school is the oldest of the colleges begun by 
Scandinavian Lutherans in America.  Its purpose, however, is not to convert each student to the 
views of its founders and leaders.  What it does ask is that every person consider carefully the 
questions about human life and its meaning and purpose which Christianity seeks to answer and 
which other great religious traditions also pose.  Since its founding before the Civil War the College 
has been supported in this purpose by the Lutheran Church.   

 
On the academic level, the Department of Religion is the focus of this inquiry, but it is encouraged 
and appropriate in all of the school's programs and departments.  The campus ministries program, 
with professional Protestant and Roman Catholic clergy involved, offers a wide range of programs of 
worship, service, study, devotion and recreation.  These programs help students and faculty explore 
and grow in their own religious commitment.  Augustana believes that an education which ignores 
this dimension of human life is incomplete and that given the importance which American society 
puts on the separation of church and state, a college such as this one is especially able to raise 
questions which other institutions are not able or willing to address. 

 
4. to supplement students' formal curricular programs with a full range of opportunities for personal 

growth through participation in cocurricular activities. 
 

Augustana attempts to offer as wide a range of cocurricular opportunities as is consistent with its 
basic educational purpose.  We have had a long tradition of excellent music ensembles such as the 
Handel Oratorio Society performances (since 1881), the concert band (1874), orchestra (1879), and 
choir (1931).  Theatre has been a rich part of campus life since World War 1, and the College's 
outstanding record in debate includes several national championships. 

 
The athletic record is equally strong; men's and women's teams consistently place at or near the top 
of our conference in over-all sports championships and take part each year in NCAA small college 
national tournaments.  All of these activities - music, speech and theatre, athletics - share a common 
element: they encourage disciplined preparation as the necessary prelude to performance and offer 
concrete opportunity for students to work cooperatively with others to reach high levels of 
excellence.  The lessons and experience they offer are an important supplement to a strong 
undergraduate education in the liberal arts and sciences. 

 
This emphasis on involvement beyond the classroom is one of the unique characteristics of a small 
liberal arts school such as Augustana.  The remarkably high percentage of students currently so 
involved attests to our ongoing success in achieving this goal. 

 
5. to encourage the personal and social growth of the students through its residential life programs and 

extracurricular activities. 
Augustana is a residential community; we seek to use the experience of life together to help young 
people make the increasingly difficult transition in American culture from adolescence to adulthood. 
 Whenever possible, students assume responsibility for making policies and adjudicating differences 
in the residence halls, and these facilities offer a wide range of possibilities to gain leadership and 
employment experience.  Professional staff use every opportunity to develop informal as well as 
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more structured social and educational events intended to build community and encourage personal 
growth. 

 
Programs offered by the Office of Student Activities range from concerts, lectures and movies to 
field trips and long distance excursions during breaks in the academic year.  The College has won 
several national awards for its successful effort to involve as many students as possible in these 
programs. 

 
6. to offer its church and regional community the benefit of its programs and staff within the context of 

its basic mission as an undergraduate liberal arts college. 
 

Almost all of Augustana's programs and activities are open to people in its community and region.  
Many of the leaders of the western-Illinois and eastern-Iowa region are Augustana alumni.  Some of 
the school's programs are intended specifically to meet community needs.  Where possible, as in the 
Quad Cities Graduate Center, Augustana joins with other institutions of education to offer programs 
which no single institution would be able to sustain alone.  The College's economic impact on the 
region, over one hundred and twenty million dollars each year, is quite significant; it is the largest 
private employer located in Rock Island. 

 
Augustana seeks in a number of ways to serve the Evangelical Lutheran Church in America with its 
staff, facilities, programs, and graduates.  It hosts summer church camps, the annual convention of 
the Northern Illinois Synod of the ELCA, and pastors and other professional leaders of the church in 
our region at an annual dinner and Messiah performance.  About thirty percent of the student body 
come from Lutheran families. 

 
The President's comments have served as an important point of departure for the campus-wide 
conversation.  Informally, there have been a number of strong faculty responses to Dr. Tredway's 
observations.  Additionally, the College has committed to a formal review and reassessment of its 
mission.  A committee composed of members of Augustana's Board of Trustees, the administration and 
the faculty will undertake this project in 1996. 
 



Chapter Two: The Last Decade 
 
Small colleges operate, even in the best of times, on tight budgets that require careful 
husbandry.  Rising costs and shifting demographics can be calculated with seductive ease.  The 
result is a tendency to live from crisis to crisis. 
 
It is hard to remember the other side: that crisis is the enemy of complacency.  This truism is 
embodied in the Chinese ideograph for "crisis" (wei ji), which is constructed from two simpler 
characters: "danger" and "opportunity."  As Augustana entered this most recent decennial cycle 
in 1985, this argument was expressed anew by Dr. Alan J. Stone, now president of Alma 
College: 
 

There have been dire predictions that 723 smaller colleges are vulnerable to closing 
between now and the year 2000. . . . The troubles caused by decreasing enrollment can 
produce a destructive scenario of competitive scrambling for students resulting in lower 
standards, pop programming, misleading information and exaggerated claims. Or the 
situation can produce a new era in which excellence in education is enhanced through 
concentration on strengths. . . . [a small college] can build on its strength, advertise its 
strength and recruit to strength rather 
than engage in hiding its weakness 
and its declines.  

 
Like our peers, we were buffeted in the 
last decade.  Like the best of our peers, 
we recognized the dangers and we 
pursued the opportunities: to strengthen 
our faculty, to re-examine our academic 
program, to speak more clearly to 
ourselves and to others, and make the 
administration of the College more 
professional. 
   
There have been many changes at 
Augustana since 1985.  The purpose of 
this chapter is to highlight six overarching 
themes.  These represent what we now see as the most important observations about the last 
decade of our college's life. 
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1. Our students are solid and ambitious, 

and somewhat more diverse. 
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Because we are a teaching institution, it 
is logical to start here.  We will argue that 
our students are as strong as they ever 
were, and quite likely stronger.   We 
reached these conclusions by comparing 
our current students (1993-95) with 
those of a decade ago (1984-86).    
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• ACT Scores: The average composite ACT 

score of new first year students at 
Augustana has risen from 22.7 in the three 
cohorts of 1984-86 to 24.6 in the 1993-95 
cohorts.  For both periods, this is well 
above the national average.  Our ACT 
average has climbed in three of the past 
four years, and in seven of the past ten.  
These scores are an accurate reflection of 
Augustana's student body, in that 
Augustana does not exclude any student 
or class of students (e.g., those in a 
"special admissions" category) from the 
ACT calculation. 

 
Perhaps more importantly, the number of 
incoming students with very low ACT scores is clearly down, while the number of 
students with the highest scores is clearly up.  In 1984-86 4.6% of the freshman class 
had composite ACT scores of 15 or less, while 6.2% had scores of 30 or higher.  In 
1992-94 only three members (0.17%) of the incoming class had ACT scores of 15 or 
below, while 11% scored thirty or above.  So the students who demanded the most 
remedial attention are gone, while a number of students now surprise the faculty with 
their abilities. 
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• Predicted Grade Point Averages:  A regression equation based on high school grades, 

class rank and standardized test scores allows us to predict an entering student's first-
year grade point average with considerable precision.  Students whose predicted first-
year grade point average is greater than 2.4 are granted admission to the College, while 
those with a predicted GPA of 2.0 - 2.39 are subject to further screening.  The number of 
students whose predicted GPA falls 
into the lowest acceptable range has 
declined.  At the same time, those 
whose predicted GPA is high has 
risen. 

 
As the admissions picture has 
strengthened in the last several 
years, we have been able to 
decrease the number of entering 
students who were considered 
academically marginal and who 
placed a disproportionate demand on 
faculty and staff resources.  As a 
result, we have more uniformly-
qualified entering classes.  This is 
consistent with our faculty's 
perceptions: the students who 
demand the most remedial attention 
are gone, which frees surprisingly 
large chunks of time for teaching the others. 
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• Racial Diversity: The bulk of our student body is still white (92.5%). Since our last self-

study, though, the number of minority students has grown from 6.7% of the student 
population to 7.7%.  This small growth has been accompanied by a marked change in 
the composition of the minority student 
population: the number of African-
American students fell sharply, from an 
average of 143 down to 59.  At the same 
time, we substantially reduced attrition 
among African-American students, from 
32.8% in 1982-83 to 16.3% in 1994-95.  
Equally striking increases in the Asian-
American and Hispanic American (from 
15 to 95) student populations have, in a 
statistical sense, offset the declining 
presence of African-American students. 

 
• Geographic Diversity: Most Augustana 

students come from Illinois (82%). The 
percentage of non-Illinoisans has 
climbed from 14% to 18%.  This 
continues a longer-term trend of moving 
away from reliance on Illinois.  Between 
1975 and 1984, Illinois students 
constituted 87-89% of the student 
population.  This percentage dropped 
sharply between 1984 and 1989 as the 
College worked to broaden its recruiting 
base, and now appears stable at 80-81% of the population.   
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In addition, the average number of international students has risen from 37to 59. On 
average, 23 of those students are from Asia, 20 from Europe, five or six each from North 
and South America, and five from Africa.  Reflecting changes in the global economy, this 
represents a substantial gain in the Asian student population (from a mean of 15.6 
students each year to 22.6) and a substantial drop in the African student population 
(from 9.7 to 4.7). 

 
• Personality and Outcomes:  Augustana participates in the Cooperative Institutional 

Research Program (CIRP), which explores students' perceptions of themselves and their 
world.   The results allow us to compare our students to their predecessors at Augustana 
("predecessors") and to other first-year students at highly selective Protestant colleges 
("peers").   

 
Our entering students are, more than their predecessors or peers, anxious.  They are 
characterized by low confidence and high determination.  Their self-report scores are 
lower than their predecessors or peers on: 

 
· academic ability 
· intellectual self-confidence 
· social self-confidence 
· popularity 
· physical health 
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· emotional health. 

 
And they are more likely to report episodes of depression and of feeling overwhelmed.  
They are less likely to place themselves in the top ten percent of the student population 
in: 

 
· academic ability 
· emotional health 
· physical appearance 
· popularity 
· public speaking ability 
· self-confidence (intellectual) 
· self-confidence (social)  
· writing ability. 

 
There is equal consistency, though, in the items which measure their determination to 
succeed.  Their scores are higher than both their predecessors and their peers on the 
following items:  

 
· drive to achieve 
· leadership ability 
· confidence in maintaining a 3.0 grade average     
· confidence in graduation 
· confidence in graduation with honors 
· intent to seek a graduate degree. 

 
They are more likely to place themselves in the top ten percent in: 

 
· competitiveness 
· cooperativeness 
· drive to achieve 
· leadership ability 
· stubbornness.   

 
They are, over the past year, less likely than their peers to have missed a homework 
assignment, been late for class, overslept a class or missed school due to illness. 

 
More than elsewhere and more than ever, our students believe themselves to be 
serious, hard-working, under-rated, and committed to high achievement.  This 
determination is reflected in our graduation rate (now the highest among colleges 
reporting to the Associated Colleges of Illinois) and in the success of our graduates (we 
have, for example, the second highest production of doctorates in Illinois).  The 
documentation for these particular claims occurs in Chapters Seven and Eleven. 

 
Additional information bearing generally on this observation can be found in Chapter 
Eleven, "Admissions," and Chapter Sixteen, "Assessment of Programs and Outcomes."  In 
addition, complete copies of the Augustana Databook and Survey Book will be available to 
the visiting team. 

 
2. Our faculty is larger, stronger, and noticeably more diverse.   
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The number of full-time faculty has grown from an average of 113 (1984-86) to 133 (1993-
95) and FTE has increased from 148 to 172.  There has been a concomitant decline in the 
fraction of courses taught by part-time faculty (from 19.7% to 13.7%) and in the 
student:faculty ratio (from 15.1 : 1 to 12.9 : 1). 

 
The declining student:faculty ratio is partly the 
result of a misjudgment by the College.  In the late 
1980's the size and the quality of the entering 
classes had been solid for several years, and the 
retention rate had improved, in the face of declines 
at other institutions.  1988 was an exceptionally 
good year.  We concluded, based on those trends, 
that the College could afford to expand and enrich 
its offerings.  The administration authorized the 
creation of ten new full time faculty positions, to be 
awarded to those departments that most clearly 
could demonstrate need.   
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Just as the new faculty arrived, the size (but not the quality) of the entering classes 
dropped.  At the same time changes in the academic program led to further increases in the 
full-time faculty, until in 1992 25 new full time faculty had been added, while enrollment had 
dropped by about 200 students since its peak in 1989. 

 
We responded to these changes in two ways.  First, the College began to market itself 
more professionally (a project which is described below), which corresponds to the recent 
upswing in the size of the entering classes.  Second, through an early-retirement program 
and other initiatives, we cautiously began to contract the size of the faculty (so that the last 
three years has seen a decline from 139 to 131 to 127 full-time faculty). 

 
In addition to changes in the size of the faculty, there have been noticeable changes in its 
quality and composition.  We can make a number of observations by comparing the faculty 
lists in the Augustana College Catalog at the time of our last self-study (1983-85) with the 
current catalog (1993-95): 

 
· more than half of the faculty (91 individuals, 56.6% of the faculty) have joined us within 

the last decade. 
 

· about half of these newer faculty (48%) are female. 
 

· more than half of the newer faculty (55%) have completed doctorates.  The remainder 
are either completing doctorates, are in fields with non-doctoral terminal degrees (for 
example, Masters of Fine Arts) or are on limited-term contracts. 

 
· most of the newer faculty (59%) have baccalaureate degrees from larger, state 

universities. 
 

· a significant number of newer faculty (11%) are from Asian-Pacific or South American 
nations. 

 
· as a result, the proportion of the full time faculty that are women increased from 26% in 

1985 to 39% in 1994, the proportion who are African-American, Asian or Hispanic 
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increased from 3% to 9%, and the proportion with an earned doctorate increased from 
75% to 80%. 

 
The newer faculty are far less likely to have attended small, liberal arts colleges (41%) than 
did their older colleagues (59%).  In particular, the newer faculty are less likely to have 
attended Augustana (8% of the newer faculty, 17% of the older).  In addition, the newer 
faculty are somewhat more actively involved in research and publication than are their older 
colleagues (based on 1995 merit reviews, for example, 28.6% of the newer faculty and 
16.6% of the older faculty are averaging one or more professional publications each year).  
Some of the strains produced by these changes were predictable and manageable.  One 
example is the challenge of balancing teaching with professional development.  Some of 
the strains were far less predictable.  We found, for example, that many of our assumptions 
about faculty development and retention were premised on a small, tight-knit, relatively 
homogenous faculty.  One conclusion was that we therefore had to intensify our efforts to 
achieve integration in the faculty. 

 
As the faces and the expectations of the faculty changed, we scrambled to adapt.  Two 
changes show particular promise for renewing our sense of community.  One is the Wilson 
Faculty Center, an attractive dining facility patronized daily by a fair number of faculty from 
across the campus.  This replaced the old dining room which was nothing more than a 
dozen seats separated from the student dining room by movable walls.  A second change 
is the new faculty orientation program, begun in 1993.  This is a year-long series of 
meetings with administrators and senior faculty.  The topics covered range from the history 
and mission of the College to the tenure review system.  As a longer-term project, we tried 
harder to articulate expectations, formalize policies and systematize evaluation.  Often, the 
new systems were simultaneously too systematic for some faculty and not systematic 
enough for others.  But we're working on it. 

 
Additional information bearing on this observation can be found in Chapter Four, "Faculty 
and Instructional Staff."  In addition, copies of all departmental self-study reports are 
available to the visiting team. 

 
3. The academic program is more focused. 
 

In our last self-study, we observed that: 
 

The faculty, who, following long northern European tradition, govern the academic life of 
the College, have always insisted that every student study in each of the major branches 
of the university curriculum that emerged by the turn of the century.  A reading of five 
quarter centuries of Augustana's catalog reveals that the program has undergone steady 
evolution and no revolutions. 

 
Since then, we have had a number of opportunities to assess, revise, and expedite the 
evolution of our academic program.  Some of these opportunities arose from introspection 
and debate, others from the pressures of changing demographics.  Three deserve special 
attention: 

 
• The Course System.  From 1969 to 1991, the College operated on a 4-4-4 quarter 

system.  This system, with its short eleven-week terms, was the subject of perennial 
contention among the faculty.  Every four years or so, and most recently, in the Spring of 
1989, the faculty considered a proposal to shift to a semester system.  Advocates of the 
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change cited the pedagogical advantages of longer exposure to the students, greater 
ease of transferring to or from the College, and a more manageable faculty workload as 
reasons for the switch.  Opponents of the change, while universally sympathetic to these 
concerns, felt that the research supporting the change was equivocal and that a switch 
to semesters would threaten the vitality of several important programs (particularly our 
highly successful foreign term program).  The faculty voted to reject the change, but also 
to consider ways of addressing the weaknesses of a quarter system.   

 
A faculty committee, chaired at the faculty's recommendation by the President, returned 
their recommendation in the Spring of 1990: the academic program would be revised so 
that students took ten, rather than twelve, courses in each academic year.  Each of 
these courses would meet for the same number of minutes as a 3-credit, semester-
length course.  Concurrently, the faculty would teach seven of these "heftier" courses 
each year (down from a normal load of nine).  Departments would be required to revise 
their majors and to reduce the number of courses they offered to seven-ninths of the 
preceding level.  A committee of administrators and faculty would review each 
department's proposed changes and would bring the revised offerings to the Faculty 
Senate for approval.  This proposal passed, ending, at least for now, a decade of 
curricular-calendar debate. 

 
Colleagues at institutions which had undergone calendar changes recommended a two-
year phase-in period.  The faculty, following MacBeth (who was offering advice on 
assassinations), decided if we were going to do it, "then 'twere well it were done quickly." 
 The Transition Committee was charged with completing their work in a year.  
Departments reviewed their curriculum, reassessed and redesigned their courses, 
submitted their plans to the Transition Committee, and were often forced to reconsider 
their proposals at the Committee's behest.  With precious few exceptions, the academic 
departments acted with aplomb and dispatch.  Some accepted this as an opportunity to 
engage in wholesale restructuring of their curricula.  With a single exception (dealing 
with a change to the daily calendar), every recommendation of the Transition Committee 
was accepted by the Faculty Senate. 

 
The new curriculum was inaugurated in the Fall of 1991.  The Transition Committee 
remained empaneled for a year to hear appeals from students whose academic plans 
were disrupted by the transition.  As a programmatic matter, the College's most 
sweeping curricular revision in decades proceeded swiftly, smoothly and amicably. 

 
The effects of the change seem salutary.  Faculty and student satisfaction with the 
system is high.  The new system seems to have achieved the goal of having students 
pursue fewer topics at greater depth.  While students regretted the lost opportunity to 
complete three majors (a fairly common occurrence under the old system), a new 
system of minors offered a workable substitute. 

 
• The New General Education Requirements.  The College's general education 

requirements under the old system required the completion of a series of specified 
courses: English 101, Speech 101, a course in the history of the fine arts, a "hands on" 
course in the arts, a philosophy course, two literature courses, three courses each in 
religion, natural science and social science, and so on.  In all, nineteen courses and 
several physical education credits were required. 
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This system had two overriding flaws: first, it was very directive, which caused 
considerable student resentment and undercut their desire to learn.  Second, it was too 
extensive to operate after The Transition; that is, the general education program would 
have controlled nineteen of the forty courses which a student needs to graduate. 

 
The revised general education system largely, though not wholly, eliminated individual 
course requirements.  We created, in their stead, a flexible distribution requirement 
system.  The liberal arts curriculum was divided into five broad categories (natural 
science, social science, fine arts, language and literature, humanities).  Each student 
selects one category in which to complete five courses, a second category in which to 
complete four courses, a third category in which to complete three, and two final 
categories in which to complete two courses.  Within each category, at least two 
disciplines must be represented.  Each student has the opportunity to tailor a course of 
study which best represents his or her academic strengths and interests.  At the same 
time, the College satisfies its interest in exposing students to the distinct traditions and 
ways of knowing represented by these fields of inquiry.   

 
The new system has several benefits.  It allows students to exercise a greater degree of 
autonomy and responsibility in constructing their courses of study.  It frees a number of 
departments from the responsibility of assigning most of their teaching resources to one 
or two required courses (the speech graduation requirement constituted 33 of the 
Speech Department's 39 classes each year); it simultaneously challenges them to 
develop stronger, more appealing introductory and mid-level courses. 

 
• The Elimination of Programs and Degrees.  As we assessed our academic structure, 

it seemed that there was an unwieldy array of packages.  We chose to eliminate several, 
including self-designed majors, divisional majors, and sequences (collections of courses 
which often looked like majors but did not count as majors).  Worthwhile programs were 
rolled into departmental majors, the others were eliminated. 

 
Augustana's only degree is the Bachelor of Arts.  We accomplished this by eliminating 
two of our three Bachelor's degrees: the Bachelor of Music and the Bachelor of Music 
Education.  This action was taken at the behest of the music faculty, which felt that its 
students were well served by earning a traditional Bachelor of Arts degree with majors in 
Music, Music Education or Music Performance.  This change eliminated two separate 
sets of requirements, which had served to insulate some students from the College's 
liberal arts traditions and requirements. 

 
Finally, the major in social work was discontinued and the department was dissolved.  
This action was provoked by consistently low enrollments in the program.  The College 
concluded that this was a relatively expensive program that did not attract many extra 
students and that the program was not central to the mission of the College.  The 
tenured member of the social work faculty joined the Department of Sociology, which 
became the Department of Sociology, Anthropology and Social Welfare. 

 
Taken together, these changes were arrived at by the faculty after considerable 
deliberation.  While some of the considerations were spurred by outside forces, none of the 
decisions were dictated by those forces.  In many ways, they represent the College at its 
most engaged: a huge array of possibilities were considered in a wide variety of forums, our 
debates occasionally grew heated, a number of departments endorsed changes which 
were demonstrably not in their own short-term best interests but which did serve our vision 
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of the commonweal, long-standing courses and programs were stricken from the rolls.  In 
the end, we found common ground.  Changes were enacted, and even those who had not 
endorsed the changes worked faithfully to implement them. It is remarkable that the new 
general education requirements were approved unanimously by the faculty.  Changes were 
enacted, and even those who had not endorsed the changes worked faithfully to implement 
them.  And we still gathered, at ten, for coffee, and at noon for lunch.  

 
Additional information bearing on this observation can be found in Chapter Three, "The 
Academic Core."  In addition, the departmental self-study reports comment on the effects of 
the college-wide changes on their programs. 

 
4. The College is less insular. 
 

After extended visits to St. Mary's and Albion Colleges in 1985, Washington Post columnist 
Jonathan Yardley wrote a long and vigorous defense of the small liberal arts college and its 
commitment to teaching.  He did note that the problem with small colleges is that they are, 
well, small. 

A small college is a very small world, and the tendency for it to become utterly 
preoccupied with itself is exceedingly difficult to resist. The results can be most 
disagreeable . . . 

 
Augustana has always fought against such isolation.  The Lutheran Church's global 
missionary activities, and the College's role in training the young people who became those 
missionaries, always served to keep us connected to the wider world.  Those connections 
had never developed quite so strongly as in the last decade. 

 
We have already discussed two signs of our connectedness: the increasing numbers of 
international students and of international faculty.  We need to note at least two more signs: 
the evolution of our academic program and the explosion of information technology. 

 
• The Academic Program.  Two short observations give some sense of the role of 

international studies here: (1) As a national average, two percent of undergraduates 
study overseas; at Augustana, thirty-three percent do so.  (2) In 1991, the Chiang Ching-
Kuo Foundation for International Scholarly Exchange awarded Augustana $150,000, the 
Foundation's second largest grant ever to a small college and one they awarded us in 
preference to Stanford University.  

 
The most visible element of our international studies is the multidisciplinary Asian 
Studies program.  Augustana has, since 1991, also supported the teaching of both 
Chinese and Japanese language and culture.  This program was originally supported by 
a combination of foundation grants (the Japan Foundation and the National Endowment 
for the Humanities, as well as Chiang Ching-Kuo) and institutional funding.   With the 
conclusion of those grants in 1995, the College undertook a year-long reassessment of 
the Chinese and Japanese programs.  We concluded that student demand was limited, 
but we chose to reaffirm our support for the program and to bear the full cost from 
institutional funds.  We chose to bear these costs for three reasons: we had made a 
promise, to ourselves and others, to continue the program; it would be irresponsible to 
turn our backs on the Asian-Pacific region; and, these programs enriched others at the 
College.   
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Other portions of the international program are even more vital.  The College has for 
many years offered programs where our own faculty take large numbers of our students 
on terms abroad, offering study in East Asia, Europe, or Latin America.  In addition, the 
College has summer programs in Ecuador, France, Israel and Sweden, and exchange 
programs with China, Germany, Peru and Sweden. In support of this commitment, the 
College during this decade added extra sessions and increased the size of the groups 
spending a term abroad.  In addition, an anthropology program was started, and the 
faculty adopted a "cross-cultural perspectives" graduation requirement.  This stipulates 
that students must complete at least one course in which the primary focus is Asian, 
Australasian, Latin American, Middle Eastern, Native North American and/or Pacific 
traditions and cultures.  Augustana also established by endowment the Freistat Peace 
Studies Center. 

 
• Information Technology. Augustana has, since 1985, aggressively entered The 

Information Age.  Our old library facility, Denkmann Hall, was an attractive but 
dysfunctional home to the library.  The report of the last visiting team observed that the 
library was, 

 
. . . strong in certain respects.  The collection, including several special collections of 
interest, is very good. . . Although the constraints on the functioning of the Library have 
not yet reached crisis proportions, clearly something needs to be done soon. 

 
We heartily agreed.  Our new library facility allowed a move beyond nineteenth century 
information technology into the realm of full-text databases, CD-ROMs, and electronic 
journals.   

 
The creation of a new library occurred parallel to the widespread dissemination of 
computers across campus.  Computers are now housed in every faculty office and in 
student clusters in the library, residence halls and academic buildings.  AugieNet 
provides accounts for all students and faculty, data storage space for everyone, dozens 
of programs, and access to electronic mail, the Internet and the World Wide Web.  
These resources will be strengthened through a number of recent grants; for example, a 
recent $16,000 grant for specialized software (e.g., neurological anatomy software for 
the biology department and access to the Perseus project, a database of ancient Greek 
texts, maps, and photos, for the Classics Department). 

 
There is evidence that this technology is reaching deep into the life of the College.  A 
1994 survey showed that 95% of first-year students had sent and received electronic 
mail.  Faculty have posted 1,600 files (approximately twelve megabytes of data) 
containing tests, syllabi, readings and assignments.  Augustana hosts a half-dozen 
academic discussion lists, including Applied Sociology in Undergraduate Education, 
THEO-SCI (on the links between theology and science) and TFS (the teaching of family 
science).  There is sufficient demand that each student's networked storage space will 
be increased in the fall of 1995 from one megabyte to two, and each faculty member's 
will increase from one megabyte to five. 

 
Additional information bearing on this observation can be found in Chapter Five, "The 
Library," Chapter Three "The Academic Core" and Chapter Six, "Learning Resources - 
Computer Services."  Again, the departmental self-study reports often comment on their 
efforts to broaden the reach of the curriculum. 
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5. The College is more conscious of its image. 
 

One of the recurring concerns raised by the last visiting team was Augustana's failure to 
communicate effectively, to constituencies both on-campus ("internal campus 
communications [should] be improved") and off ("the current rather traditional publications 
need to be improved;" "Augustana does not at present appear to be projecting with 
complete effectiveness an image which adequately represents the very real strengths of the 
institution"). 

 
We believe these criticisms were fair.  Our weak public image flowed from two 
circumstances.  First, we were complacent.  We had strong, historic ties to the Lutheran 
Church, which helped maintain our identity.  Enrollment was strong and the budget was 
balanced.  We did not feel any urgent need to improve our image.  Second, the College's 
communications staff in the early 1980s was limited to two members: a press relations 
officer and a layout specialist. 

 
Augustana's response to these concerns has been vigorous, if occasionally fitful.  We will 
look at these changes in two ways: first, by looking at the changing administrative structure 
and, second, at our five major audiences. 

 
• The Structures. The College created an Office of Communications, which was designed 

to coordinate all marketing and off-campus communication.  The office's first director 
was well on her way to achieving these goals when, after three years, she left for 
personal reasons. 

 
Even without central coordination, we continued to strengthen these operations.  An 
Office of Publications works to increase the professionalism and appeal of both on-
campus and off-campus publications.  The Office of Admissions added a marketing 
specialist and charged him with the responsibility of coordinating communications 
(videos, commercials, billboards, brochures) to potential students.  The athletics 
program retained its own Sports Information Director.  Beginning in 1994, a faculty 
member was given substantial time to edit a newsletter for students, their families and 
the faculty.  Finally, Augustana retained the services of marketing consultants.  
Currently, these include Fred Gehrung & Associates, Creative Communication of 
America, Inc., Williams*Crockett (for financial aid management), George Dehne & 
Associates and Noel*Levitz Centers Inc. 

 
• The Audiences.  There are five primary audiences for the College's communication: 

prospective students and their parents, the on-campus community, the general public, 
our alumni and the Lutheran Church.  We will discuss these in turn. 

 
Prospective students are primarily reached by the Office of Admissions and by the 
academic departments.  In recent years, Admissions created a regular, systematic 
program for market research, both by survey and by focus group.  This research helps 
us gauge the reaction to our communications and to shape each succeeding generation 
of publications.  Admissions has also created an entirely new set of departmental, 
programmatic, and college-wide brochures.  The next leap will come within the next year 
as the College posts admissions and program materials on the World Wide Web. 

 
The campus community is served by four main channels of communication.  First and 
foremost, since Augustana's policy-making is collegial, we meet a lot.  Virtually every 
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faculty member belongs to one or more committees, the new faculty orientation program 
holds monthly meetings, the Senate meets monthly, the faculty-as-a-whole meets thrice 
yearly, and issues of pressing interest (e.g., evaluation and promotion) provoke Faculty 
Forums.  Less formally, much of the faculty meets for coffee in the morning and for lunch 
in the Wilson Faculty Center.  Second, we have a weekly calendar (a modest 
improvement which was advocated by the last visiting team).  Third, a new newsletter, 
Augustana Update, provides a combination of feature stories and news capsules twice 
each term.  Finally, the AugieNet is available to every member of the campus 
community: all services are available through networked IBM-compatible computers, 
somewhat attenuated services are available to networked Macintoshes.  This local area 
network features a daily announcement board, four electronic discussion groups, 
electronic mail, a Provost's newsletter, Senate and Faculty meeting minutes, and all of 
the recent press releases. 

 
The general public is reached through a program of regular news releases from the 
Office of Public Relations and the Sports Information Director.  A more ambitious media 
placement effort has been undertaken by Gehrung & Associates, which is showing 
strong, early results: a steady stream of feature stories about Augustana, its faculty and 
its students.  Moreover, several faculty members have had their research highlighted in 
network television broadcasts (e.g., "Driving Passion" on TBS or "Science and 
Technology Week" on CNN). 

 
Our alumni are reached twice yearly by Augustana magazine, a slick magazine of 
features, class reports and news.  The College also supports "class reports," newsletters 
written by alumni class representatives.  The representatives write their own text, which 
the Development Office prints and mails to all members of a particular class.  The 
length, content and frequency of these mailings vary greatly but all seek to continue the 
connection between the College and its former students.  Finally, a number of 
departments (e.g., Speech, Music, Chemistry, and the athletics program) have begun 
their own newsletters. 

 
As the ties between the College and the Lutheran Church become less imperative, we 
perceived a need to regularize our contacts with congregations around the Midwest.  We 
have added a Church Liaison person to the staff of Campus Ministry.  His responsibility 
is to visit congregations and to discuss the College and its programs. 

 
 After a 1995 review of its communications program, the College centralized oversight of 
the program under the Vice-President for Development and hired a new Director of Public 
Relations. 

 
Additional information bearing on this observation can be found in Chapter Ten, 
"Communications and Community Service" and Chapter Eleven, "Admissions and Financial 
Aid."  In addition, copies of a wide range of internal and external publications and videos 
will be available to the visiting team. 

 
6. Augustana's Board of Trustees is more professional and more assertive. 
 

At the time of the last NCA visit, the Illinois Synod of the Lutheran Church in America 
elected twenty of the thirty-six members of our Board of Directors (ten lay and ten clergy) at 
the annual church convention.  This selection process made for a board that was largely 
constituted by local or regional citizens and members of the clergy.  The Board listed in the 
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1983-85 Catalog, for instance, was comprised of ten members (28%) from the immediate 
urban area, thirty-two members (89%) from Illinois or Iowa, with eleven pastors (31%).  

 
A constitutional change initiated by the Board at the turn of the decade decreased its size 
by nearly half (from thirty-six to twenty-one), changed nomenclature (the Board of Trustees) 
and gave the College greater influence in selecting its members.  As a result, the traditional 
groups are more equitably distributed in representation: three individuals (16%) from the 
immediate area, thirteen (68%) from Illinois or Iowa, and five pastors (26%).  Concurrently, 
the Board expanded enlistment of a number of successful younger alumni who have 
established themselves in a wide range of professional and business pursuits. 

 
This Board offers interesting opportunities for the College: they are less hesitant to incur 
debt, more aggressive in developing outside resources and exploring the College's role for 
dealing with society's future requirements. 

 
Information supporting this statement can be found above, and in later chapters of this self 
study. 
Additional information bearing on this observation can be found in Chapter Fourteen, 
"Institutional Governance." 



 
 
Chapter Three: The Academic Core 
 
The academic program is, of course, central in the life of the College.  Augustana's program is expressed 
in broad terms by the general education requirements and more precisely by the curriculum as shaped by 
the individual departments.  The academic program, while maintaining its roots in the liberal arts tradition 
of the College's founders, nevertheless continues to evolve.  Impetus for review and change comes from 
all fronts.  The process is continual; change, guided by the faculty, is deliberate.  The academic program 
is consistent with the institutional mission, is vital, and is strong. 
 
1. The Academic Calendar 
 

Since the last NCA visit, the College has switched to a hybrid calendar, in which courses for 
semester credits are offered in eleven-week terms.  (The reasons for this choice, including more 
in-depth study and more manageable workloads, were detailed in Chapter Two, under "The 
Course System".) Full time students typically earn 30 credits per year, which means they 
complete three or four courses per term.  Each term contains 10 weeks of classes, with an 
eleventh week devoted to final examinations.  Classes normally meet for 110 minutes on 
Tuesdays and Thursdays (2200 minutes/term), or for 75 minutes on Monday, Wednesday and 
Friday (2250 minutes/term).  Thanksgiving week always coincides with the break after the first 
term, the Christmas holidays always divide the second term after three or four weeks, and the 
second term break spans the end of February and beginning of March.  Summer courses are 
offered each year in two four-and-one-half week sessions and one six-week session, and generally 
are chosen from the academic year curriculum.  Commencement exercises are held in mid-May, 
at the conclusion of the regular academic year.  

 
2. Requirements for the Bachelor of Arts degree  
 

Augustana now offers only one degree: the Bachelor of Arts.  During much of the past decade, 
we also offered a Bachelor of Music, and a Bachelor of Music Education.  For reasons described 
in Chapter Two (under "Elimination of Programs and Degrees"), we chose to eliminate those 
degrees in 1993.  This had a limited practical effect, since our primary degree has always been the 
Bachelor of Arts.  In the three years before this change, 17 students (less than one percent of the 
graduates) received BME or BMu degrees.  The College will continue to offer only a Bachelor of 
Arts degree, which reflects its intention to remained focused on our central mission as a liberal 
arts institution. 

 
The Bachelor of Arts degree offers a broadly based education in the liberal arts, requiring study in 
the foreign languages, the humanities, language and literature, the fine arts, religion, and the 
natural and social sciences.  In addition at least one-third of a graduate's courses must be upper 
division (junior and senior level) courses and in-depth study must be accomplished in at least one 
area (graduation major).  The music degrees were modifications of the A.B. which met the 
standards of the National Association of Schools of Music and the National Commission of 
Accreditation of Teacher Education.  The music faculty found it possible to meet those standards 
within the A.B. framework.  (See "Baccalaureate Degree Program," Catalog, pages 49ff.) 

 
There are four broad requirements for graduation: 

 
.1 Credits: the most basic requirement is that students must earn 123 credits, at least 60 of 
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which are earned at Augustana.  This translates to 40 courses (plus three physical 
education credits) over four years, or an average of 3.3 courses per term. 

 
A number of options exist for dealing with the extra third of a course each term.  Students 
may choose to complete a fourth course in one term.  Some departments offer year-long, 
three-credit courses.  A few courses (e.g., those in the Foundations program) earn four 
credits.  One-credit independent and directed studies are available, and there are a few 
other one or two credit courses. 

 
Students tend to earn their credits asymmetrically: first-year students earn fewer credits, 
on average, than third- or fourth-year students.  This is often a pedagogically desirable 
choice which we facilitate with a credit bank.  This means that students who earn fewer 
than the thirty-two credits covered by full-time tuition in a particular year may bank those 
credits for use without paying overload fees in a later term. 

 
There are several additional credit regulations, including stipulations on upper-division, 
internship, music ensemble and physical education credit. 

 
.2 Grade point average: the final grade-point average must be at least 2.0 for all college 

work attempted and for all coursework attempted at Augustana.  Students who fail to 
maintain a 2.0 average during their careers are warned, counseled, and then placed on 
academic probation.  Students who fail to establish a 2.0 average after completing 123 
credits do not graduate. 

 
For most students this requirement is relatively unimportant.  The average GPAs of 
Augustana graduates is 3.18 over the last three years (up from 3.04 in 1984-86).  The 
average GPA for students nationwide over the same period is 3.13 (up from 2.91).  "A" 
and "B" grades now account for 72% of all credits earned (up from 66%).  The bulk of 
this increase occurred between 1986 and 1989 (from an average GPA of 2.92 to 3.09).  
The average GPA fluctuated between 3.11 and 3.14 in twelve of the succeeding fourteen 
terms. 

 
This has been the source of considerable discussion on campus as the faculty attempts to 
sort out the causes (perhaps, in part, the stronger student body) and consequences of these 
changes.  In order to maintain a higher level of awareness, the Provost's office releases 
grading tendency reports to each faculty member each term. 

 
.3 Major: each student must complete at least one academic major.  The twenty-six 

departments of the College each offer at least one major.  In addition there are a few 
interdisciplinary majors.  Nineteen departments also offer a major for secondary school 
teaching in conjunction with a program of required courses in the Education Department.  
These departments are indicated with an asterisk.  The departmental majors are: 

 
Accounting 
Art * 
Art History 
Biology * 
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Business Administration 
Chemistry * 
Classics * 
Computer Science and Mathematics 
Economics 
English * 
French * 
Geography * 
Geology * 
German * 
History * 
Mathematics * 
Music 
Music Education * 
Music Performance 
Philosophy 
Physical Education * 
Physics * 
Political Science * 
Psychology * 
Religion 
Scandinavian 
Sociology * 
Spanish * 
Speech Communication * 
Speech-Language Pathology/Audiology 
Theatre 

  
The interdisciplinary and functional (interdisciplinary pre-professional) majors are: 

 
Art Education 
Asian Studies 
Clinical Laboratory Sciences 
Earth Science Teaching 
Elementary Education 
Medicine 
Public Administration 

 
A major must require at least 24 earned credits and, generally, requires more.  No more 
than 40 credits from a single department may count toward graduation, though majors 
may exceed 40 credits by requiring supporting courses required from other fields.  A 
grade-point average of 2.0 or better is required in all Augustana courses and in the sum of 
all Augustana and transferred credits applicable to the major.   Twenty-eight 
departmental and six interdisciplinary minors supplement the major programs. 

 
Each department conducted a self-study during the 1994-95 academic year.  Those 
studies generally addressed four issues: the mission of the department, the state of the 
department, major changes of the last decade, and proposed changes for the near future.  
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Because of the sheer volume of writing involved, we chose not to include those reports in 
this document.  Copies are available for the visiting team. 

 
.4 Program of general education: each student must complete a program of general studies 

in the liberal arts.  This requirement has two components: a relatively modest list of 
stipulated courses and a distribution requirement. 

 
Augustana stipulates that each student must: 

 
· complete English 101: College Writing. 

 
· demonstrate foreign language proficiency by completing four years of a single 

language in high school, satisfactory performance on a competency test, or 
completion of a full year of a foreign language in college. 

 
· complete two Religion courses, one in the first year and one in the upper-

division.  One of these courses must focus on the foundations of the Judeo-
Christian tradition, one must focus on contemporary religious issues or non-
Christian religions. 

 
· complete three Physical Education and Health activity credits. 

 
· complete at least one three-credit course which has a cross-cultural perspective.  

Such courses are listed in the Catalog and the Master Schedule of Courses. 
 

Augustana's distribution requirements, inaugurated in 1991, were discussed in Chapter 
Two. 

 
3. Orientation and advising 
 

The New Student Orientation and Advising Program is designed to assist students in making the 
transition to college.  The program introduces new students to the curriculum, support services, 
and co-curricular and extra-curricular activities offered by the College.  In addition, advisers 
assist students in exploring programs of study and planning class schedules throughout their first 
year. 

 
Orientation is planned and overseen by the Associate Dean of Student Services.  Academic 
advising is primarily the responsibility of the Office of Academic Affairs.  The Director is the 
Assistant Academic Dean, a faculty member who is given released time to oversee programs and 
advising for first-year students.  An Assistant Director assists on a half-time basis.  In 1995 the 
Resource Center for Teaching and Advising was established.  One of the functions of this Center 
is to serve as a contact point for students who have advising-related questions. 

 
Most new students attend one of four summer registration sessions in June which include 
placement testing and a planning meeting with a faculty adviser.  A final registration session for 
students who were unable to attend in June is scheduled prior to orientation in the fall.  
Orientation is a three-day event prior to the start of the academic year and is primarily intended to 
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meet the social needs of students.   

 
All incoming students are assigned to advising groups consisting of 12 to 14 students, an 
upperclass peer mentor, and a faculty adviser.  One-third of the full-time faculty serve as first-
year student advisers, and receive a professional development stipend.  Advisers attend monthly 
training sessions and are provided with a variety of supporting materials.  An advising manual is 
updated and printed annually.  Advisers and peer mentors meet extensively with their advising 
groups during orientation and are expected to continue meeting monthly with the students during 
the academic year to serve as a resource for questions and concerns.  Students remain with the 
advising team until they declare a major, usually done during the spring term of their first year. 

 
Once a student has declared a major, he or she is assigned an adviser from the department or area 
involved in the major.  From that point on the adviser, department chair, and the Director of 
Records, who chairs the Committee on Advanced Standing and Degrees, cooperate in moving the 
student towards graduation.  A senior check at the beginning of the student's senior year provides 
an audit of degree requirements for both adviser and student. 

 
The advising program is subject to constant review and modification.  Advising is one of the 
areas of concern on the first-year student survey conducted at the end of the winter term.  In 
addition the Director and Assistant Director of Advising meet regularly with students to monitor 
advising satisfaction.   

 
4. Supplementary academic opportunities 
 

These are activities which generate academic credit, but which are not a required part of each 
student's course of studies. 

 
.1 International study: as noted in Chapter Two, the international studies program involves 

nearly a third of the College's students in travel and classwork overseas.  The foreign 
term destinations rotate on a three-year cycle between Europe, East Asia and Latin 
America.  Each foreign term involves classes taught by full-time members of Augustana's 
faculty.  The coursework focuses on academic investigations which are complemented by 
the locale, rather than language studies.  Examples are the Biology course, Traditional 
Chinese Medicine, which is taught in East Asia term and the Psychology course, 
Psychoanalysis and Freud, taught in the Vienna term.  The classes are either regular 
courses or are especially approved by the Faculty Senate for use on a particular 
international term. 

 
The 1985 Visiting Team offered both praise and suggestions concerning this program.  
They noted that the program was  

 
developed primarily by individual faculty entrepreneurs.  As a result, the 
different programs vary considerably . . . [t]hey all appear to steer an appropriate 
middle ground between the extremes of an academic program too diluted to be 
legitimate and one too bookishly rigorous . . .  Some suggestions, however, might 
be in order.  Some greater degree of standardization . . . decreasing the 
dependence on individual faculty members. . . [Augustana should provide for 
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better presentation] in the college catalog.  The time has probably come in the 
development of the various programs for them to be coordinated and integrated 
in rather substantial ways. 

 
We have taken these observations into consideration as we strengthened the foreign study 
program.  The programs are now supervised and coordinated by the Foreign Study 
Committee and the Academic Dean.  New courses require approval by the Educational 
Policies Committee and the Faculty Senate.  Through the hiring of new faculty members 
and inclusion of more faculty members as participants and directors of foreign terms, the 
dependence on a few faculty members has been reduced.  As with most of the College's 
programs, we believe they are also better presented by the Admissions Office and by the 
College in general. 

  
 

 
 Program 

 
 Term/Year 

 
Departments 

 
Enrollment 

 
 Europe  

 
Fall 1993-94 

 
Art History  
Geography 
Music 
Religion 
Sociology 

 
 100 

 
 Latin America 

 
Fall 1994-95 

 
English 
Geography 
History 
Spanish  

 
 67 

 
 Vienna 

 
Spring 1994-5 

 
German 
Philosophy 
Psychology 
Scandinavian 

 
 25 

 
 East Asia 

 
Fall 1995-96 

 
Biology 
Economics 
History 
Religion 

 
79 

 
.2 Foundations is the College's honors program.  It began in 1986 with a grant from the 

National Endowment for the Humanities, but was not designated as an honor's program 
until 1992.  The program has always sought to attract some of the College's brightest 
incoming students and to encourage them to confront enduring questions through a 
critical examination of primary texts.  In its most recent incarnation the program consists 
of three four-credit courses taken during the student's first year, one course each term, 
one second year course and one course taken the third year.  The interdisciplinary and 
multidisciplinary nature of the program is reflected in the course titles:  "Self and Other," 
"Community and Faith," "Vision and Visionaries," "Suffering, Death and Endurance," 
and "Authority and Order." 
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This program was, during NCA's last visit, early in its formative stages.  Then called the 
"Presidential Scholars" program, the students' continued receipt of an honors scholarship 
was conditioned upon their participation in the program.  The Visiting Team observed 
that "the perception of the scholars themselves was that the interrelationship among 
successive seminars seemed tenuous . . . a new thrust to the program has been proposed 
for a three-year trial period."  We have modified the program to try to address both of 
these concerns.  First, the Presidential Scholarships are now independent of participation 
in the Foundations program (though many Presidential Scholars are Foundations 
students).  Second, we have increased the structural integration of the courses.  In the 
early years all the courses were team-taught, but this proved too expensive to sustain.  
Currently, Foundations classes for first-year students are taught jointly by a team of 
faculty who work together to plan the courses.  Beginning with the 1995-96 academic 
year, there will be a single core text, the reading of which will span the year.  The 
instructors selected the students for Foundations and worked through the summer to 
select both core and secondary texts.  All of the syllabi, including specific writing 
assignments and readings, were set in advance by the group.  While the first-year courses 
are not team-taught, in the sense that each course is assigned to a primary instructor, 
visits by outside faculty members are common.   All of the faculty involved meet for 
fourteen half-days over the summer, for which the College has authorized a small per 
diem payment to each faculty member.  Each faculty member reads all of the texts for all 
of the courses and the graded assignments for each course are agreed to by all of the 
instructors. 

 
The second-year course is team-taught by two faculty members from different 
disciplines.  In recent years that course has been called “Suffering, Death, and 
Endurance.” It has traced human suffering from the nearly unimaginable (Hiroshima and 
the Holocaust) to the common and everyday (illness and death).  The third-year course 
has been entitled “Authority and Order.”  It has examined modern forms of cultural 
authority, including the legacy of the Enlightenment, responses to that legacy, and the 
crises of traditional authority.  A fourth-year course is planned as a seminar organized 
around primary texts, acting as a capstone for the entire Foundations program. 

 
By its nature, perhaps, the program attracts individuals (both students and faculty) with 
strong personalities.  The task of learning to harmonize 60 or 70 such personalities, inside 
a framework designed to encourage critical and independent thought, has been daunting.  
While we continue to revise the program, we are still far from our ideal of a coherent, 
interdisciplinary core which both challenges and satisfied many of our "best and 
brightest." 

 
 

 
Year 

 
1992-93 

 
1993-94 

 
1994-95 

 
1995-96 

 
Enrollment 

 
51 

 
43 

 
58 

 
68 

 
Foundations is directed by the Academic Dean and overseen by the Foundations 
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Committee.  

 
.3 Sequences: The committee which formulated the College's new general education 

requirements in 1990 also endorsed the idea of a first year sequence program as a way of 
combatting the atomization of academic studies.  They did not have time to formalize and 
try out the program, but adopted a statement of intent.  Each sequence is intended to 
fulfill three or four graduation requirements.  In addition, we encourage the creation of 
sequences which include College Writing and a first year religion course, work in an 
integrated or multidisciplinary mode and balance the student load over the three terms. 

 
Pilot programs were begun in 1991.  More formal guidelines were constructed by a group 
of faculty members attending a Lilly Endowment for the Liberal Arts workshop, held at 
Colorado College in June, 1993.  These guidelines cover the objectives, implementation 
and evaluation of the sequence program.  They have been used to help select new 
sequences for incorporation into the program. 

 
The sequence titles offers some idea of the scope of their coverage.  Past sequences 
focused on Nazism, Culture and Values (retitled "Cultures in Crisis" for 1994-95); 
Pioneers and Prairies; and Reading, Nature, Text and Self.  The four sequences operating 
during 1995-96 are: 

 
Discovering Identity: Self, Other, World.  This sequence helps examine 
fundamental questions of identity ("who am I"), especially as they relate to the 
different experiences of men and women.  Disciplines represented in the 
sequence include College Writing, Psychology, Speech, and Women's Studies. 

 
American Culture in Transition. The period from the Civil War through World 
War II is rightly considered one of the most tumultuous in American history.  
This sequence is designed to help students better understand the controversies 
and perspectives of the era.  College Writing, English literature, History, and 
Religion are represented. 

 
Understanding and Protecting the Environment.  The environmental sequence is 
a set of four courses that together make a context in which students can begin 
discovering what's true about the environment, what isn't, and how to know.  
College Writing, Geology, Geography, and Political Science are represented. 

 
Reality Bites: Critical Survival Skills for the Information Age.   The courses in 
this sequence are designed to raise questions about what people know and how 
they have come to know it.  College Writing, Mathematics, Philosophy, and 
Speech are represented. 

 
 

 
1992-93 

 
1993-94 

 
1994-95 

 
1995-96 

 
 Number of sequences 
offered 

 
 2 

 
 3 

 
 6 

 
 4 

 
 Number of faculty 

 
 8 

 
 12 

 
 23 

 
 17 
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 Number of students 

 
 37 

 
 70 

 
 133 

 
 118 

 
 

.4 Internships: The Internship Program at Augustana began in the mid-1970s with a grant 
from the Eli Lilly Foundation. The program is designed to serve as a bridge to connect 
students' class work to specific career fields.  Students may enroll in either an Internship 
(which earns academic credit) or a Professional Practice (which does not).   This 
arrangement benefits the students, the College, and organizational sponsors.  When we 
refer to "interns" below, we are referring to both sort of placements.  

 
One concern of the 1985 NCA Visiting Team was the program's heavy reliance on one or 
two dedicated faculty members.  This arrangement reflected the program's origins in 
individual academic departments, rather than in the central administration.  We concurred 
in the judgment that the program had outgrown the ability of isolated individuals to 
administer.  Over the past decade, the internship program was shifted to the Career 
Center, where it has become more systematic.  The program is overseen by the Internship 
Committee, which is chaired by the Academic Dean.   

 
Since the change to the new calendar in 1991, fewer students have been able to enroll in 
the Internship Program.  Most students choose to intern during the latter part of their 
junior year or during their senior year.  Interns are selected by the Augustana Internship 
Committee based on departmental approval and overall grade-point average (2.50 
minimum).  Students are expected to have completed foundational work in their area of 
interest.  The scope of the internship is tailored to the students' backgrounds and the 
requirements of the sponsor.  Experience has indicated that Augustana interns are capable 
of accepting important responsibilities and that they work as diligently as salaried 
employees. 

 
 
 

 
1990-1 

 
1991-2 

 
1992-3 

 
1993-4 

 
1994-5 

 
Internships 

 
114 

 
111 

 
 75 

 
 59 

 
 54 

 
Professional 
Placements 

 
n/a 

 
n/a 

 
n/a 

 
 12 

 
  6 

 
Total 

 
114 

 
111 

 
 75 

 
 71 

 
 60 

 
The sponsoring organization designates a professional supervisor to assign and direct 
internship activities.  The professional supervisor develops a plan to introduce the intern 
to the sponsoring department and the organization as a whole.  Activities such as touring 
the facility, attending employee meetings, sharing the company's objectives and policies 
help the intern to feel like a contributing member of the team. 

 
The sponsoring organization provides 320 to 400 contact hours with the intern over the 
10-week term.  The most successful programs are structured and afford the intern the 
opportunity to complete daily responsibilities and long term projects. 
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During the internship, the faculty and Career Center advisors remain in contact with the 
professional supervisor and the intern through telephone calls, correspondence, and site 
visits when the site is accessible.  Near the end of the internship, the professional 
supervisor will receive an evaluation form to be used to assess the intern's performance.  
This form is completed, reviewed with the intern, and returned to the Career Center at 
Augustana.  The importance of this evaluation is twofold:  it helps the intern identify 
strengths and weaknesses, and it helps the College understand how to prepare the student 
for the working environment.  

 
Because internship assignments award academic credit, we impose a number of academic 
requirements on the students.  These include systematic self-assessment, evaluations by 
supervisors and academic writing assignments.  These provide qualitative information 
and allow for a close review of the quality of the site and the extent to which the intern's 
academic and personal goals have been reached. 

 
Compensation to the student is not required, although about one third of the sponsors do 
pay a stipend.  There is no obligation on the part of either the sponsor to offer, or the 
intern to accept, employment when the internship ends.  

 
.5 Summer school 

 
The Augustana Summer School has been held continuously for the past 80 years.  The 
goals of the summer session have not changed in the last decade, and are, principally: 

 
· to provide Augustana students with an additional opportunity to earn academic 

credit. 
· to provide the faculty with opportunities to develop new courses, new course 

material or new teaching methods. 
· to provide special educational programs not available during the regular 

academic year. 
· to provide faculty with summer teaching opportunities and supplemental income. 

 
The Summer School also serves students who attend other colleges and universities by 
offering the opportunity to complete coursework during the summer for transfer to their 
home institutions.  Approximately 20% of summer enrollment is made up of students in 
this category.  The remaining 80% of summer school students are Augustana students. 

 
During the last ten years the on-campus summer courses have been offered in three 
sessions  -- two lasting 4-1/2 weeks and one lasting six weeks.  The six week session is 
used exclusively for some physical education activity courses and for foreign languages.  
The traditional three-credit courses are offered in the two sequential 4-1/2 week sessions. 

 
During the past decade enrollment in the courses on campus has fluctuated between 84 
and 200 with an average of 140.  The general trend has been downward the past five 
years, but rebounded some in the summer of 1995.  The number of faculty involved in 
Summer School has ranged between 39 and 55.  This is not a large program, but it has 
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remained financially viable under the policy requirement of covering direct costs with 
additional revenue allocated to indirect costs. 

 
As tuition costs have risen and as financial assistance to students has likewise risen, there 
has been an attempt to moderate the increases in Summer School tuition.  There is, 
essentially, no financial assistance available for students attending summer classes.  In 
1985 the summer tuition was approximately 80% of the regular academic year tuition 
(per credit). By 1995 the ratio had dropped to less than 60%.  Even so, faculty 
compensation has been increased proportionately with annual faculty compensation. 

 
The practice of guaranteeing one course for most faculty members has been continued.  If 
a guaranteed course must be cancelled because of insufficient enrollment (three or fewer 
students qualifies the course for cancellation) the instructor receives the compensation in 
return for completing some other project approved by the Director of Summer School.  
Such projects usually involve the development of a new course, the restructuring or 
enrichment of an existing course, or a departmental curriculum project.  Even though the 
guarantee is rarely exercised, the policy does promote course or curriculum development 
which might not have occurred otherwise. 

 
Summer School offerings consist primarily of courses which are a part of the regular 
curriculum and which represent not only general graduation requirements and 
introductory courses but also upper division courses serving the major areas which have 
the largest numbers of students (business administration, psychology). 

 
A very attractive feature of summer school is a number of special offerings and programs 
which are not available during the academic year.  These programs account for 40% to 
60% of students enrolled in summer school.  Included in these programs are foreign 
language study/tour programs in Sweden, Ecuador and France, an archaeology program 
in Israel, and geology and biology summer field programs.  All of these are offered 
annually except for the Summer School in France which is offered biennially or as 
interest allows. 

 
The Augustana Internship Program also places students during the summer, which is a 
particularly good time for students to participate since they do not need to interrupt their 
sequence of courses during the academic year. 

 
 
Year 

 
 1984-86 
Average 

 
  1991 

 
  1992 

 
  1993 

 
  1994 

 
  1995 

 
Courses Taught 

 
85 

 
72 

 
72 

 
59 

 
64 

 
58 

 
Classroom Enrollment* 

 
177 

 
162 

 
119 

 
114 

 
84 

 
109 

 
Total Enrollment 

 
264 

 
292 

 
256 

 
190 

 
184 

 
203 

 
Faculty 

 
48 

 
44 

 
44 

 
41 

 
43 

 
39 
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* "Classroom enrollment" represents the number of students registered for regular, 
on-campus courses in a particular summer.  Many of these students will, of 
course, be registered for more than one course. 

 
.6 The Reading/Writing Center 

 
The Augustana Reading/Writing Center had its beginnings in 1969 in East Hall as an 
extension of the activities of the English Department.  When East Hall was torn down to 
make way for the new College Center, the Reading/Writing Center moved to its present 
location in a large, book-filled room with three student-accessible computers and four 
twelve-foot tall windows on the first floor of Old Main. The Center remains open from 8 
a.m. to 5 p.m. Monday through Friday and has maintained evening hours either in the 
Westerlin Residence Hall or in the College Library from 6 to 8, Monday through 
Thursday. 

 
The Reading/Writing Center defines its purpose in various ways, but the Center's primary 
objective remains the same as it was in the 1970s: to provide all Augustana students with 
support in developing their reading, writing, and study skills. This support takes many 
forms which will be described in more detail below, but in general, the Center's staff 
assesses each student's academic situation and makes every effort to meet the individual's 
needs.  

 
Any Augustana student may use the Center's resources on a regular schedule, by single or 
multiple appointment, or on a drop-in basis.  Although many students visit the center 
occasionally or regularly of their own accord, often students are referred to the Center by 
college faculty, by student services administrators, and by faculty and peer advisers.  On 
average, between thirty and fifty students a term meet with instructors and tutors on a 
weekly or twice weekly basis.  These regularly scheduled meetings may be for directed 
study credit or for non-credit.  On average over the past ten years, student visits to the 
Center, both scheduled and drop-in, total approximately 1500 each term. 

 
The Center is staffed by a Director/Instructor and an Assistant Director/Instructor, who 
are both full-time, an additional full-time instructor, two part-time instructors, and 15 to 
20 peer tutors, each of whom typically works two to five hours each week.  All full-time 
instructors both tutor in the Center and teach courses in the English department; all 
instructors hold advanced degrees in English.  Peer tutors are trained in a two 
consecutive-term tutor training course conducted by the Center's Assistant Director who 
also teaches methods courses in the College's Education department. 

 
The following are more detailed descriptions of the services provided by the Center. 

 
Directed Study:  Students who agree to meet regularly with Center staff and who have 
particular and long-term reading, writing, and/or study skills needs may receive directed 
study credit through the English department. Instructor and student design an 
individualized program for each term which focuses on the student's specific academic 
situation. 
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In Progress (IP) Grades:  Students who receive an IP grade in EN101 College Writing 
(see Augustana College Catalog, p. 36) must continue their work, for up to three terms, 
in the Center where they receive individual instruction in specific areas of writing need as 
prescribed in a written agreement among a student's EN101 instructor, the student, and 
the Center staff. 

 
Evaluation of Education and Speech Pathology Majors:  During Fall, Winter and Spring 
terms, students taking ED300 are given the Nelson-Denny Reading Test and a writing 
examination.  During Fall term only, students taking Speech Pathology 202 are given a 
writing examination. Center staff evaluate results and make recommendations regarding 
students who need to develop further reading and writing skills through individualized 
work in the Center. After students have made significant improvement in reading and/or 
writing skills, Center staff conduct reassessments and reevaluations.  

 
International Students: In coordination with Speech Pathology faculty and the advisor for 
international students, the Center administers and evaluates writing samples, CELT 
diagnostic tests, dictation exercises, and a speaking assessment during new international 
student orientation; results are made available to international student advisers in time for 
registration.  The Center continues to support international students as well as non-native 
speaking US residents through individual as well as small group ESL instruction. 

 
The Center provides other services to the College community in response to particular 
needs or requests.  Once or twice each year a test anxiety workshop is coordinated with 
the College student counselor. Study skills workshops are conducted in student residence 
halls. Center staff conduct writing workshop sessions regularly in the Psychology 
department's Senior Seminars and occasionally as requested in other departments' 
courses.  Frequently the Center supports students planning to attend graduate school or 
apply for jobs in writing letters of intent, letters of application or in studying for graduate 
examinations. 

 
The Reading/Writing Center contains a library of reference materials including 
dictionaries, pre-professional test preparation materials, grammar books, style guides, 
spelling and vocabulary workbooks.  Study skills and organization materials such as time 
management schedules and tips on taking effective lecture notes and preparing for tests 
are also available. 

 
The Center serves as a computer literacy center as well.  Three computers and a laser 
printer allow students to compose and print drafts of papers while they receive advice 
both on writing and on word processing.  Staff are also trained to guide novice users 
through the variety of services available on AugieNet. 

 
The Reading/Writing Center has also served the community beyond the College.  In the 
early 1990's, the Center hosted two conferences for the Quad Cities ESL Consortium 
which focused on the concerns of non-native speakers of English enrolled or seeking 
enrollment in Quad Cities colleges.  In October 1993, the Center hosted a Saturday 
conference on tutoring attended by tutors and staff from a variety of instructional centers 
in the Quad Cities. 
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Since 1989, the Center has participated in the Quad City Minority Academic 
Achievement Grant and Rock Island's Minority Teacher Incentive Program providing 
tutor training or afternoon workshops on such topics as study skills and self-esteem for 
area youth in 5th to 12th grades. 

 
5. Academic awards and honors 
 

.1 Graduation honors: the Catalog stipulates that graduating seniors whose grade-point 
averages exceed 3.50 are eligible for graduation honors.  The standards for graduating 
magna cum laude and summa cum laude are set each year by the Faculty Senate.  Those 
standards have been 3.75 and 3.90, respectively. 

 
 
  

 
1984-86 
Average 

 
1991 

 
1992 

 
1993 

 
1994 

 
1995 

 
 Cum 

 
11.0% 

 
12.1 

 
14.3 

 
16.1 

 
14.2 

 
14.8 

 
 Magna 

 
 5.1 

 
 5.6 

 
 6.9 

 
 6.3 

 
 8.5 

 
9.7 

 
 Summa 

 
 4.3 

 
 3.5 

 
 6.5 

 
 4.9 

 
 4.9 

 
8.0 

 
 Total 

 
20.4 

 
21.2 

 
27.7 

 
27.3 

 
27.1 

 
32.5 

 
In recent years, the Faculty Senate has repeatedly discussed the trend towards higher 
proportions of students earning honors.  There are widely diverging opinions about 
whether this is a trend to be concerned about and, if so, what the institution can and 
should do about it. 

 
.2 Honor societies:  Augustana is affiliated with a number of national honor societies.  

College-wide affiliations include: 
 

Aristeia: for first-year students whose GPA is at least 3.75 
 

Mortar Board: a national senior honor society which recognizes distinguished 
achievement in scholarship, leadership and service. 

 
Omicron Delta Kappa: a national honor society which fosters communication 
about campus issues between students, staff and faculty. 

 
Phi Beta Kappa, whose local chapter was established in 1949. 

 
We have a number of departmental, or disciplinary, affiliations as well.  These 
organizations typically are open only to those students who have achieved a high grade 
point average and who show some potential for excellence in a particular field.  They 
include Alpha Psi Omega (for theatre students), Beta Beta Beta (biology), Eta Sigma Phi 
(classics), Lambda Pi Eta (speech communication), Phi Alpha Theta (history), Pi Kappa 
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Lambda (music), Pi Mu Epsilon (mathematics), Psi Chi (psychology), Sigma Delta Pi 
(Spanish), Sigma Gamma Epsilon (geology), Sigma Pi Sigma (physics and engineering), 
Sigma Tau Delta (English). 

 
We believe that the purpose of these organizations is to encourage students in their 
intellectual development, not merely to recognize them.  As a result, induction tends to be 
a formal affair accompanied by banquets, speeches, applause and food. 



Chapter Four: Faculty and staff 
 
1. Selection and preparation 
 

In appointing faculty members, the College primarily seeks excellent teachers: i.e. persons who 
are well prepared in their disciplines and able to communicate well with our students.  In addition 
we want faculty who have a sense of the broader mission of the College, and who are committed 
to an undergraduate liberal arts program.  In order to remain good teachers they need to stay on 
top of changes in their disciplines, so we look for faculty who will remain professionally active, 
read widely, attend professional meetings, and preferably do research and publish the results of 
that research. 

 
We can afford few narrow specialists on the full-time faculty.  Virtually all faculty members have 
to be able to teach introductory survey courses as well as a variety of upper-level specialized 
topics.  In addition, they will be expected to advise students and student organizations, and 
participate in the governance of the College.  Therefore, the best candidates for a given opening 
are rarely the most highly credentialled specialists.  Instead, they are well-trained individuals who 
understand the primacy of teaching and the need for balance between the various parts of their 
professional life. 
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In the search process we do not only consider the 
merits of the individual candidates, but also the 
composition of the faculty as a whole.  Diversity 
issues, defined in terms of race, ethnicity, gender, 
international perspectives, and the ability to 
contribute to interdisciplinary programs, are 
therefore always relevant.  But the primary 
consideration is always for excellent teachers. 

 
The College is affiliated with the Lutheran church, 
but does not impose a religious requirement on its 
faculty.  Instead the College expects that all faculty 
members will have a sympathetic understanding of 
Augustana's religious heritage and traditional 
church affiliation.  Within Luther's concept of the 
"two kingdoms" the College is expected to be an 
institution of higher education committed to 
excellence in an academic program in which 
questions of ethics and values and the religious 
dimension of human life are important 
considerations. 

0%

20%

40%

60%

80%

100%

76
77

78
79

80
81

82
83

84
85

86
87

88
89

90
91

92
93

94
95

Prof Assoc Asst Inst

FTE Faculty
Percentage by Rank

 
For the fall term 1995-96, the teaching faculty 
was comprised of 127 full-time and 37.5 
part-time faculty for a full-time equivalent figure 
of 168.5.  Of the full-time faculty, 111 or 85% 
hold the doctorate and 90% have a terminal 
degree appropriate to their discipline, e.g., 
M.F.A. in studio art.  All other full-time 
members of the faculty hold the master's degree 
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in their disciplines.  Part-time faculty are required to have a master's degree. 

 
The terminal degrees of the full-time faculty have been earned at 55 different institutions.  As 
might be expected, the universities of Iowa, Chicago, Minnesota and Wisconsin, and 
Northwestern University are the graduate schools most frequently represented.   

 
In the 1994-95 academic year, the full-time faculty consisted of 43 professors, 32 associate 
professors, 43 assistant professors, and 14 instructors.  Almost all of the instructors are 
completing doctorates and will move to the assistant professor rank upon receipt of the degree. 

 
2. Organization 
 

The faculty is organized into 26 departments assigned to six divisions as follows:   
 

Business and Education 
Accounting 
Business Administration  
Economics 
Education 
Physical Education 

 
Fine and Performing Arts 

Art and Art History 
Music 
Speech Communication and Theatre Arts 

(Speech-Language Pathology and Audiology) 
 

History, Philosophy and Religion  
History 
Philosophy 
Religion 

 
Language and Literature  

Classics and Asian Languages 
English 
French 
German 
Scandinavian 
Spanish 

 
Natural Sciences  

Biology 
Chemistry 
Geography 
Geology 
Mathematics and Computer Science 
Physics 
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Social Sciences 
Political Science 
Psychology 
Sociology, Anthropology and Social Welfare 

 
Faculty who teach less than full-time have contracts either as part-time or adjunct faculty.  
Adjunct faculty teach at least a two-thirds load, receive a prorated salary and fringe benefits, and 
are appointed annually.  Part-time faculty teach a few courses per year and are compensated on a 
per-course basis. 

 
In addition, professional librarians are accorded faculty rank, are assigned to a division, and are 
counted as faculty for some purposes, even though they have administrative contracts and do not 
stand for tenure.  Certain full-time administrators have faculty rank and teach one course some 
years.  These include the President (Professor of History), Provost (Professor of Mathematics), 
Academic Dean (Professor of Sociology), Assistant Dean and Director of Advising (Associate 
Professor of Speech Communication, teaches three courses each year), Director of Records 
(Associate Professor of Political Science), and Dean of Enrollment (Associate Professor of 
Psychology).  Coaches also have administrative appointments and are accorded faculty rank. 

 
Division chairs are elected by members of their respective divisions and serve three-year terms, 
but not more than two consecutive terms.  Division chairs receive an annual one-course reduction 
in their teaching loads.  Department chairs are appointed by the President for three-year terms.  In 
making an appointment, the President solicits recommendations from each member of the 
department.  Although department chairs may be reappointed without limit, there is a policy in 
some departments of no more than two consecutive terms while others select a new chair every 
three years.  Chairs of the larger departments are released from one course per year. 

 
3. Governance 
 

In keeping with traditions brought to Augustana by its founders, graduates of Uppsala and Lund 
Universities in Sweden, the faculty has a strong tradition of self-governance.  The faculty has a 
major voice in decisions ranging from calendar and curriculum to the College budget and the 
distribution of salary increases. 

 
By its own rules, the faculty is required to meet once each term.  On those occasions, meetings 
are held at noon on Thursdays with the President of the College presiding.  Agendas and full 
minutes of these meetings are distributed to all faculty, electronically or in hard copy.  The 
faculty may also meet in special session upon petition of 25% of the full-time members of the 
faculty or upon the call of the President.  Major issues and matters of importance to the entire 
faculty are presented and discussed at these meetings. 

 
In 1970 the faculty voted to establish an elected representative body, the Faculty Senate, to act on 
its behalf.  The Senate has about fifty members, usually meets three times each term and 
establishes its schedule at the first meeting.  Composition of the Senate and manner of election 
are described in the Faculty Policies section of the Faculty Handbook.  The members elect a chair 
and a steering committee comprised of one person from each rank.  Agenda and minutes of the 
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Senate are distributed to the entire faculty, electronically or in hard copy.  Faculty who are not 
members have voice but no vote in Senate proceedings.  The Senate may ask for reports from the 
various committees of the faculty and takes action on committee recommendations. 

 
Much of the actual governance work of the faculty is carried out by committees which are divided 
into two categories: committees responsible primarily to the faculty and committees responsible 
primarily to the administration.  In addition to faculty, most of these committees include students 
and administrators.  The principal committees of the faculty are: Educational Policies (EPC), 
Faculty Welfare, Admissions and Financial Aid, and Advanced Standing and Degrees (AS&D).  
A complete listing of committees along with their function and composition may be found in the 
Faculty Handbook. 

 
4. Recruitment, appointment, retention, promotion, tenure 
 

.1 Recruitment and appointment of faculty: All searches for faculty are initiated by 
departments with approval from the Provost.  Position vacancies are advertised in the 
appropriate national journal for the discipline and/or in the Chronicle of Higher 
Education.  At the department's request, position announcements may also be sent to a 
number of graduate institutions.  The secretary to the Provost maintains a record of each 
applicant.  The department screens the list of applicants to a group of approximately ten 
whose credentials are then reviewed by the President, Provost, Division Chair, and 
Department Chair.  The top two or three candidates are invited to campus during which 
time they participate in interviews and informal discussions with students, faculty, and 
administrators.  Candidates are normally asked to make a presentation to a class or to a 
departmental group.  In practice, a consensus is reached between the Department and 
Division Chairs and Provost, and this recommendation is given to the President who 
makes the appointment.  The terms and conditions of appointment are in writing and are 
in possession of the institution and faculty member before the appointment is 
consummated.  The procedure used in recruitment and appointment is outlined in a memo 
from the Provost to department chairs and in the Faculty Policies section of the Faculty 
Handbook.  This system usually works well, though controversy has surrounded some of 
the decisions. 

 
.2 Retention: The College follows the guidelines of AAUP with respect to pre-tenure 

probation and notice of non-reappointment.  Faculty who do not have tenure receive 
annual appointments.  The decision not to reappoint a person in pre-tenure status is made 
by the President upon recommendation from a committee comprised of the Provost and 
the appropriate Department and Division Chairs.  During the probationary period, a 
faculty member has the same academic freedom that all other members of the faculty 
have.  

 
.3 Promotion: All faculty at the rank of Assistant Professor or Associate Professor with an 

earned doctorate or equivalent will automatically be considered for promotion after 
completion of eight years of full time service in that rank, but they may be considered 
earlier, and other faculty may also be nominated for promotion.  A nomination for 
promotion is normally initiated by the Department Chair in consultation with the 
Division Chair and the Provost.  The Division Chair initiates the process for a 
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Department Chair and the Provost for a Division Chair.  Candidates for promotion are 
reviewed by the Faculty Welfare Committee whose recommendations are forwarded to 
the President.  Minimum qualifications for each of the four faculty ranks are stated in the 
Faculty Policies section of the Faculty Handbook.  In practice, the Faculty Welfare 
Committee has not recommended for promotion persons who only satisfy minimum 
qualifications. 

 
.4 Tenure: In May, l974 the Board of Directors adopted a policy, recommended to it by the 

Faculty Welfare Committee, that the College "can safely operate with an overall tenured 
fraction of about two-thirds of all full-time continuing faculty." The policy also stipulates  

 
that there should be no yearly quotas on the granting of tenure, that individual 
cases of granting tenure beyond the above guidelines are acceptable when 
justified by imminent retirements, program commitments, or extraordinary merit, 
and that tenure policy should not operate in such a way as to preclude 
recruitment and retention of qualified women and minority candidates. 

 
The percentage of tenured faculty has gone from 52.9% in 1975 to 66.1% in 1985 and 
65% in 1995. 

 
Faculty may be considered for advancement to tenure in December of their sixth year of 
full time service at Augustana.  Persons with previous full-time teaching experience may 
be given credit for up to three years of experience.  They would then be reviewed for 
tenure in their third, fourth, or fifth year of service at Augustana. 

 
Because of the tight market situation and the perceived effort by the College to leave 
room for recruitment of new faculty in most departments, there has been widespread 
nervousness about the tenure process among the non-tenured faculty during the last few 
years.  The tenure process has therefore gone through several changes, resulting in much 
more information and feedback to the non-tenured faculty in the years before the actual 
tenure review.  During their first year at Augustana faculty members now receive not 
only the Faculty Handbook, but also a guide to the tenure process developed by the 
Faculty Welfare Committee.  The College's personnel policies are also discussed during 
the New Faculty Orientation program, in which the new faculty meet formally and 
informally with the Provost and members of the Faculty Welfare Committee.  Beginning 
in 1995, new faculty members will receive at least one and preferably two pre-tenure 
reviews by the Faculty Welfare Committee, in the spring term of their second and fourth 
years.  The pre-tenure reviews culminate in formal decisions about renewal of the faculty 
member's appointment, and debriefings with the faculty members in which past 
performance and future prospects are assessed. 

 
During the spring term preceding the actual tenure review, the Provost meets with tenure 
candidates and their respective department and division chairs.  The purpose of this 
meeting is to review procedures to be followed and the types of material to be provided 
by the candidates and the departments.  Approximately two weeks before the tenure 
review, the candidate and the department submit written materials to the Faculty Welfare 
Committee.  The candidate's materials include a current vitae as well as information 
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pertaining to the individual's effectiveness as an instructor, professional achievement and 
potential for professional growth, and contributions to the College and the community 
beyond normal departmental responsibilities.  The department's materials include a 
written recommendation by the tenured members of the department supported by 
appropriate documents.  Departments solicit student input through structured interviews 
or survey instruments.  A representative group of students is sampled including both 
majors and non-majors and males and females.  Many departments interview recent 
graduates as well. 

 
Tenure hearings are scheduled for the second week of the winter term (early December) 
and are normally an hour in duration for each candidate.  The tenure candidate and the 
Department Chair are present for the first thirty or forty minutes, and the President is 
present and participates in the process.  After all of the tenure hearings have been 
concluded, each member of the Faculty Welfare Committee submits a written ballot for 
each candidate independently and anonymously, based on the written documents and the 
interviews.  The Provost counts the votes for each candidate and reports the committee's 
recommendation to the President, who makes the final decision (the Board of Directors 
has delegated the final decision in these matters to the President).  Candidates are 
promptly notified by telephone and in writing of the President's decision. 

 
The Faculty Welfare Committee has adopted the following procedure concerning 
reconsideration of tenure decisions: 
 

One who wishes reconsideration of his or her tenure decision shall present to the 
Provost as Chair of the Faculty Welfare Committee, a written request which 
includes the grounds for reconsideration.  Requests for reconsideration should be 
made within ten days of notification of the tenure decision.  The Committee will 
reconsider only if it can be shown that the Committee did not follow established 
procedures or if new information relevant to the decision can be presented.  New 
information is information which was not available or could not be invoked at the 
time of the tenure hearing. 

 
In the last decade, the Faculty Welfare Committee has agreed to reconsider a small 
handful of its tenure decisions.  It has, on one occasion, reversed its original decision. 

 
5. Teaching load, advising 
 

The normal teaching load is 21 semester credits per year.  Inasmuch as most courses are 
three-credit courses, a normal teaching load is seven courses per year, or 3-2-2 courses per term.  
Laboratory hours are commonly equated on a two-for-one basis, that is, two hours of laboratory 
are equivalent to one credit toward the teaching load.  Faculty are released from teaching one 
course per year to serve as division chairs or as chairs of the larger departments. 
As mentioned above, the student:faculty ratio (the number of FTE students divided by the number 
of FTE faculty) has declined sharply over the past years, decreasing from 18.3 in 1977 to 15.5 in 
1985 and 12.2 in 1993.  During that period the credit hours generated per FTE faculty has 
declined from about 500 in 1983/84 to less than 400 in the last two years, primarily because of 
the transition to the new course system.  
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Faculty in the departments of religion, business administration, psychology, biology, geography 
and political science carry a somewhat larger student teaching load with average credit hours 
higher than 500 per FTE faculty, while faculty in music, speech pathology, Asian languages, 
French and German carry a smaller than average number of students, with each faculty member 
generating less than 250 student credit hours during the year.  Such differences will always be 
present, because of their nature some disciplines require more individualized instruction.  But the 
College tries to monitor the differences and ascertain whether faculty resources need to be shifted 
from some fields to others. 

 
Faculty advising is of two kinds.  Approximately one-third of the full-time faculty serve as 
advisers to first-year students.  In that capacity they are responsible for an advising and 
orientation group comprised of 12 to 14 first-year students assisted by an upperclass peer adviser. 
 In compensation, first-year student advisers receive a $500 professional development allowance 
which may be spent on books, subscriptions, conferences and so on.  Upon declaring an academic 
major, students are assigned a faculty member from the department as an academic adviser.  
Virtually all of the faculty are involved as either a freshman or a departmental adviser. 

 
6. Salaries 
 

During the past ten years the College has had as a goal the maintenance of a "1" rating in the 
AAUP salary scale for colleges in Category IIB.  The College has attained this goal most years, 
and when it has fallen behind in one or more ranks, extra funds have been made available to bring 
the average salaries up to the desired level.  In the most recent ratings (1994-95 academic year), 
the College had fallen below the 80th percentile in the ranks of professor and assistant professor, 
so special increases were made in faculty salaries for 1995-96.   

 
Annual salary adjustments are administered by the Faculty Welfare Committee according to 
procedures recommended by the faculty.  Tenured faculty are reviewed for merit every five years. 
 During a five-year cycle the entire faculty is reviewed.  The Faculty Welfare Committee assigns 
a "merit rating" to each faculty member based on written materials provided by the person and on 
interviews conducted by the committee with the faculty member and with the Department Chair.  
Areas of evaluation are teaching effectiveness, professional growth and achievement, and service 
to the College and wide community.  This "merit rating" remains for the next period unless the 
individual requests a reevaluation sooner.  It is this rating that is used in calculating annual salary 
increments. 

 
As an undergraduate liberal arts institution, Augustana places primary emphasis on teaching 
merit.  Rated second in importance is the category of professional merit, which includes the 
subcategories of professional growth and leadership and research and professional activity.  
Although the category of professional merit is weighted somewhat less than that of teaching 
merit, it is a major factor in determining a faculty member's merit.  Research is actively 
encouraged through the Faculty Research Committee which makes modest research grants to 
faculty members.  In addition, faculty receive assistance in developing and obtaining research 
support through the Augustana Research Foundation, a quasi-independent affiliate of the College 
that supports and conducts research at the College. 
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The College's sabbatical leave policy also encourages faculty research by providing for a 
sabbatical leave every seventh year.  Faculty receive full salary for a one-term leave, three-fourths 
salary for a two-term leave, and one-half salary for a year's leave.  In addition, the Faculty 
Development Fund provides $3,600 stipends to faculty who are on sabbatical leave for two or 
three terms.  This fund also provides $1,800 research grants to untenured faculty.  All faculty 
members receive a professional travel allowance of $500 per year, and those who are on the 
program of professional meeetings receive an additional $500, so the College provides up to 
$1,000 per year in travel funds to all professionally active faculty members. 

 
This salary adjustment system, in operation since 1972 and revised several times, most recently in 
1992, is generally well accepted by the faculty, and is considered to be rational and equitable.  It 
has the additional value of requiring each faculty member to participate periodically in a 
standardized and thorough review process. 

 
7. Fringe benefits 
 

The faculty fringe benefit program, amounting to approximately 24% of average salary, compares 
favorably with that of most colleges and universities.  The following are included among the 
fringe benefits: 

 
.1 The College contributes an amount equal to 10% of salary to a retirement plan with 

TIAA-CREF.  The faculty member is not required to contribute to the plan but may do so 
in the form of a tax shelter.  Contributions to the program are fully vested in the 
individual. 

 
.2 The College pays for a TIAA Total Disability Insurance policy for each member of 

the faculty.  In the event of total disability prior to retirement this plan, coordinated with 
social security benefits, provides an income of 60% of the salary base (equivalent to 
about 80% of the previous take-home pay).  The plan also continues contributions to the 
retirement program.  Payments continue for the period of disability or until the age of 
retirement. 

 
.3 The College provides TIAA Group Life Insurance for faculty.  Coverage varies with 

the age and salary level of the employee. 
 

.4 Medical insurance is provided for faculty through the Heritage National Healthplan (a 
Health Maintenance Organization that is part of Deere & Company.) 

 
.5 The College makes available a Flexible Compensation Plan through which employees 

may pay dependent medical insurance and optional group accident insurance premiums 
with pre-tax dollars.  In addition, the plan includes an Expense Reimbursement Account 
in which each employee may set aside up to $4,000 of pre-tax dollars to pay for eligible 
health care costs not covered by insurance and work-related day-care costs. 

 
.6 Children and spouses of faculty are granted an exemption from tuition at Augustana. 

 In addition, Augustana is a member of Tuition Exchange, making it possible for children 
of faculty to attend a large number of other colleges and universities without paying 
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tuition.  Augustana also participates in a tuition exchange program with a number of 
colleges affiliated with the Evangelical Lutheran Church in America. 

 
8. Faculty development 
 

.1 Evaluation of teaching effectiveness 
 

Augustana has always valued and encouraged effective teaching.  The formal structures 
by which the faculty's performance is assessed are detailed in Chapter Four: Faculty and 
Staff. 

 
As part of its program to improve teaching, the College devised a standardized 
institutional measure of classroom performance: the Augustana Course Evaluation (ACE) 
system.  The ACE system was initiated in 1990 as an alternative to the University of 
Illinois Course Evaluation System (ICES) which had been in use.  The switch to ACE 
was prompted by two factors: the considerable delays, often more than six weeks, in data 
processing caused by the need to return forms to the University of Illinois and the desire 
to have questions which more clearly focussed on issues appropriate to a liberal arts 
college. 

 
The administration and refinement of ACE is overseen by a faculty member in 
Psychology, whose expertise covers such assessment systems.  He has an on-going 
research program to monitor the reliability of ACE and to improve its usefulness.  Two 
results of that research are worth noting.  First, the overall correlation between an 
instructor's grading tendency and his or her ACE evaluations is slightly negative.  As we 
continued to accumulate research on this question, it became clear that the relationship 
between grading tendencies (both the individual instructor's and the department's) and 
students' evaluations was complex and not easily predictable.  Nevertheless, it is clear 
that the assignment of relatively higher grades does not consistently translate into 
relatively better course evaluations.  Second, there is no correlation between measures of 
student liking for an instructor and the ACE outcomes.  Early ACE forms included a 
question which asled whether a student liked his or her instructor.  When it became clear 
that there was no correlation between the results of this question and the overall ACE 
evaluation, that question was dropped.  Both of these bits of research were conducted to 
help determine the integrity of the system: we wanted to be sure that high ACE 
evaluations reflected the students' judgment of teaching excellence, rather than 
extraneous factors. 

 
After some refinements in 1992, the ACE system has been in relatively widespread use.  
A series of meetings with faculty on the merit review and faculty development system led 
us to conclude that the statistical results were not easily interpretable by most members of 
the faculty.  This led to the creation of a series of guides to interpreting ACE results 
(including "The Confused Newcomer's Guide to ACE") and annual meetings with new 
faculty.  This system is designed to support the College's continued emphasis on good 
teaching; it does so both by providing ready feedback to individuals on their performance 
and by providing useful information for the Faculty Welfare Committee's consideration 
during merit and tenure reviews.  Both factors have led to the steadily increasing use of 
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standardized evaluations by the faculty. 

 
 
 Percentage of Faculty Using ACE Evaluations One or More Times  

in a Given Academic Year 
 
 

 
 1991-92 

 
 1992-93 

 
 1994-95 

 
 Faculty Overall 

 
 68% 

 
 65 

 
 71 

 
 Full-time Faculty 

 
 79 

 
 70 

 
 79 

 
 Tenured Faculty 

 
 56 

 
 55 

 
 66 

 
 Non-tenured Faculty 

 
 80 

 
 77 

 
 77 

 
 Part-time Faculty 

 
 22 

 
 27 

 
 29 

 
Because the results are internally-normed (by definition, half of the faculty score above 
the mean, ten percent are in the top decile, and so on), we have not provided any data on 
results of those evaluations.   

 
.2 Direct institutional support 

 
Faculty development activities include a range of programs but center upon a traditional 
sabbatical leave program.  Under the terms of this program a faculty member is eligible 
for a sabbatical every seventh year.  Application is made to the Faculty Welfare 
Committee which, in turn, makes recommendations to the President concerning the 
granting of leaves.  The College is committed to the value of the sabbatical leave 
program; during the past ten years leaves have been granted to virtually all who have 
applied. 

 
As discussed above, the Faculty Research Fund makes research grants to faculty, and the 
College also provides $500 annually for each faculty member as a Professional Meeting 
Allowance.  This sum may accrue to a maximum of $1,000 over a two-year period.  In 
addition, the Faculty Development Fund may provide supplementary support up to $500 
to encourage participation in workshops, institutes, and seminars and attendance at 
professional meetings. 

 
During the past ten years the College has had a number of grants which provided funds 
for faculty development.  For example, Grants from the Mellon Foundation, the Lilly 
Endowment, the National Endowment for the Humanities, Aid Association for Lutherans, 
and the Evangelical Lutheran Church in America have supported a variety of programs 
ranging from faculty internships to sabbatical leaves to workshops on effective teaching. 

 
An academic program with an important faculty development component is the Fall Term 
Abroad program sponsored by the College.  Each fall the College sends 50 to 110 
students and four or five faculty on a full term program to Europe, South America, or 
Asia.  For each program, the Foreign Study Committee attempts to select two or three 
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faculty who have extensive backgrounds in the sites to be visited.  The other faculty 
positions, however, are used as an enrichment or development opportunity. 

 
Other opportunities for faculty development include the Midwest Faculty Seminar at the 
University of Chicago, the University House Program at the University of Iowa, and 
various faculty grants made by the Board of Higher Education, Evangelical Lutheran 
Church of America. 

 
9. Summary 
 

This review of Augustana's faculty and instructional staff shows a strong faculty, one involved 
productively in the governance and mission of the College, and one sensitive to the heritage of 
the College, its liberal arts orientation, and the demands of the future.  Morale is relatively high 
and informed optimism is apparent.  There are strengths of which the College is proud; there are 
also areas to be monitored and concerns to be addressed. The following strengths are noted: 

 
.1 The faculty is well prepared in the fields in which they teach as shown by the large 

number who have earned the appropriate terminal degree. 
 

.2 The proportion of faculty who are tenured provides both stability and continuity, but is 
not so large as to unduly restrict flexibility in overall staffing. 

 
.3 Faculty morale is high compared to other higher education institutions.  Factors 

responsible for this high level of institutional commitment and loyalty include a long 
tradition of a significant faculty role in the governance of the College and a good record 
in faculty compensation. 

 
.4 The College has, as a matter of policy, maintained faculty salaries at the "1" level on the 

AAUP scale for independent liberal arts colleges. 
 

.5 Gains have been made in the number of female faculty, from 18% of the faculty in 1975 
to 28% in 1985 and 39% in 1995, and in the the number of minority faculty, from 2% in 
1979 and 1988 to 8% in 1995. 

 
.6 Elected representatives of the faculty administer the Faculty Salary Adjustment system 

which provides for merit review of each member of the faculty on a five-year cycle. 
 

.7 Procedures for appointment, retention, promotion and tenure have recently been restated 
so as to become more clearly understood and more responsive to faculty concerns. 

 
.8 The faculty has a good record of professional activity, including publications, papers, 

sabbatical leaves, recitals, art shows, and participation in professional meetings, as shown 
in materials prepared for the merit review process. 

 
.9 The student:faculty ratio has declined during the past two decades.  While this has 

created financial pressure for the College, it has probably improved faculty morale and 
enhanced student-faculty interaction. 
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.10 The faculty has made good use of the various elements of the faculty development 
program, including sabbatical leaves, professional meeting allowances, research and 
leave grants. 

 
The following are items which will require continued attention in the future. 

 
.1 As the proportion of tenured faculty has reached the Board-approved guideline of 

"approximately two-thirds" the attainment of tenure will be seen by candidates as 
increasingly more difficult, and staffing flexibility will be lost in more departments.  This 
may create morale problems among the junior faculty. 

 
.2 Enrollment declined approximately by 13% from 1989 to 1993 or 3.6% from 1989 to 

1995. A drop in student enrollment would require a reduction in staff size which must be 
planned and carried out carefully and with sensitivity.  Part of this plan may again 
involve voluntary early and phased retirements. 

 
.3 Recruitment of female and minority faculty remains a high priority. Gains have been 

made during the past ten years, but recruitment efforts must continue.  Recruitment of 
African-American and Hispanic faculty is now a particular concern. 



Chapter Five: The Library 
 
In an era where each college stood self-sufficient, the role of the library was to serve as a repository for 
all information which might plausibly be required, someday, by someone.  De facto, libraries often served 
more as warehouses than as classrooms.  They were, here and as quite frequently elsewhere, cramped, ill-
lit and uncomfortable.  The adequacy of libraries was judged by the size of its collection (a bias long 
embedded in U.S. News' books:student ratio).  This led librarians to define themselves primarily as 
curators of "the collection."  It is not surprising that librarians, in such a system, might define themselves 
more as servants and protectors of the books than as servants of teaching.  One Minneapolis public 
librarian captured the reverence for books and suspicion of students nicely when she decried the "guard 
dog mentality" that permeated too many libraries. 
 
We are, we believe, leaving that era behind.  We are confronted by four phenomena which are 
incompatible with the warehouse mentality.  First, the amount of published material is increasing 
exponentially.  By way of illustration, the Library of Congress catalogs more work in a day than 
Augustana will acquire in a year.  Second, the cost of conventional publishing is increasing at five times 
the rate of tuition (and hence, library budget) increases.  Third, the nature of authorship and publishing is 
changing.  A great deal of material is now released in forms that were unimagined two decades ago and 
technologically infeasible one decade ago.  The world of information resources is no longer defined by 
the print medium.  Four, our entering students are less used to reading and to locating information.  By 
one survey, high school students spend 1.8 hours per week reading.  While the situation is undoubtedly 
better for college-bound students, it is undeniable that we are working with students who are less reverent 
of books and less used to research than any cohort in decades.  While these students are no less intelligent 
or motivated than their predecessors, they are starting with a different set of skills and assumptions.  As a 
result, they require a different set of library services. 
 
Augustana has moved actively in the last decade to meet those challenges.  There are three markers of the 
changes we have undertaken: a new head librarian, a new library facility, and the creation of a strategic 
planning process.  We will comment on each of those, in turn. 
 
1. Augustana's new head librarian joined the College in the fall of 1989.  Like college presidents, 

library heads serve important symbolic functions.  Their vision and strengths help set the tone for 
a decade or more of library development.  The former library head was a traditionalist, who 
endorsed the concept of "library as repository," and who moved only slowly to accept new 
technology and services.  The new library facility was being completed shortly before the library 
director reached retirement age.  The College decided that it would be better to bring a new 
director on board before the new library was finished, so that the plans for the new facility could 
be modified and implemented by a person who would live with those decisions.  The out-going 
library director was offered a position in the Department of History, and a national search for a 
new library director was conducted.  In searching for his replacement, we self-consciously sought 
a dynamic personality who had a track record of balancing excellent administration with 
innovation.    

 
2. The new library building opened in the fall of 1990.  It is a light and airy building, designed to 

encourage the students to linger.  This facility comfortably meets the needs of the students with 
seating for 621, two computer labs (21 stations), seven group study rooms and two conference 
rooms.  There are five reserve study rooms for faculty use, a music listening room, a map library, 
microfilm/fiche viewing area and adequate shelving for the collections.  A Special Collections 
area which houses the rare book collection, a collection of Upper Mississippi Valley history and 
the College archives is separately heated and humidity-controlled for conservation purposes.  The 
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Loring Map Library, housed in a ground-floor room, holds the depository collection of U.S. 
Geological Survey topographical maps.  

 
An adjunct facility, the Denkmann Center for Audio-Visual Services was opened in the 
remodeled old library facility in 1991.  Two new language lab facilities, an A-V classroom, six 
individual viewing/listening stations, a video editing lab and a closed stack area for the A-V 
collections are included in this branch library. 

 
Additional discussion of the new building took place in Chapter Two, under "Information 
Technology." 

 
3. The strategic planning program began in 1990 when the Library, in concert with a move into 

the new facility, reevaluated its role in the academic community.  Some sense of how our mission 
has changed can be gained by looking at the librarians' descriptions of "a good library."  The 
1985 Library Self-Study still reflected a focus on physical objects.  A good library is "a 
combination of three elements:  an organized book collection of sufficient size and depth, an 
adequate number of appropriately educated library staff, and an efficiently designed building."  
Today, the list focuses on the acquisition and assessment of information.  A good library is "a 
combination of excellent service, easy access to information and a partnership with the classroom 
faculty to teach students how to evaluate and utilize the mass of available information." 

 
In 1991, the Library began to formulate its Mission Statement.  With input from library staff, 
faculty and students, we issued the following statement in 1993: 

 
· Information is the key to successful living. 

 
· Education is a lifelong endeavor. 

 
· The Augustana College Library is aware of the value of information and its potential to 

empower all students to realize their right to access information. 
 

· Libraries help educate people to make informed decisions. 
 

· Librarians are primary guides to information resources and facilitators for their use. 
 

· The exponential growth in information underscores the importance of the use of 
technological advances in addressing patrons' needs. 

 
· Although opportune use of new technologies is a key mechanism for improving 

information access, knowledgeable and enthusiastic library staff is essential to timely and 
accurate information retrieval. 

 
As with all mission statements, this was a rhetorical document.  As such, it was designed to set 
tone rather than to set policy.  To complement and implement the Mission Statement, six strategic 
directions for the growth and development of the Library for 1993-1995 were articulated by a 
planning committee comprised of faculty, staff, students and librarians.  The library staff then 
developed six strategies and activities to support these directions.  
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.1 Develop and promote an aggressive program for teaching library resources to 
faculty and students; establish the library as a teaching library encouraging the 
development of skills which will allow self-sufficiency in library use. 

 
This is the centerpiece of our move away from the "warehouse" mentality.  We are trying 
to teach our users how to locate and assess information in a wide variety of settings.  This 
is reflected, in part, in a marked shift in staffing: the vast majority of our technical 
services (intake and cataloging) staff positions have been replaced by information 
technology, public service and special collections staff. 

 
We have, in addition, been aggressive in our attempts to integrate library services into the 
curriculum.  Between 1988 and 1994, the number of classes receiving library instruction 
increased by 274%. Reference assistance grew dramatically from 1989 until 1992. The 
decline in Reference assistance in 1993 and 1994 is attributed in part to a level of 
self-sufficiency attained by students and faculty.  

 
 
 

 
1984 

 
1986 

 
1988 

 
1990 

 
1992 

 
1994 

 
Classes receiving library 
instruction 

 
 0 

 
 42 

 
 42 

 
 45 

 
 94 

 
121 

 
Reference queries per week 

 
257 

 
286 

 
287 

 
397 

 
472 

 
417 

 
In 1989, 1990 and 1993, focus group assessments were held with students to determine 
weaknesses in library skills.  Also, a Library Satisfaction survey (ACRL) was randomly 
distributed during the Fall and Spring Terms 1992-93 to determine how the library was 
meeting the students' needs.  The questions and results of these surveys will be available 
for the evaluation team.  We used the information gathered through these surveys to help 
design a number of programs which increase the independence of the patrons and the 
effectiveness of the staff: 

 
· An annual training session for the Reading/Writing Center peer tutors was 

instituted in 1991 and regular tutorial assistance in the library was begun two 
nights per week.   

 
· In 1990, 1993 and 1994, a program designed to instruct faculty in using new 

library resources was attended by 90% of the full time faculty.   Beginning in 
1991, each year all new faculty are given one-on-one tutorials on library 
resources by the librarians.  

 
· Major reform in Library Instruction content changed from teaching how to use 

the resource tools to include teaching skills in evaluation of resources (reliability, 
recency, relevancy and roadmapping criteria).  Librarians are teamed with EN101 
faculty for collaborative instruction in research skills so that library instruction is 
custom fit to the expectations of the class. 
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· Technology Toolbox, a self-help book for using automated library resources and 

writing tools (bibliography generator, word processing and editor software) was 
published and promoted to students and faculty.  

 
· All the librarians participated in a two-day workshop given by trainers from 

Arthur Andersen & Co. in presentation skills (1993).  During this workshop each 
librarian was videotaped and assessed in his/her presentation style; this effort has 
dramatically improved the librarians' effectiveness as teachers.   Continued 
efforts to improve presentation skills include practice presentations and 
videotaping as well as collegial coaching. 

 
· Reference assistance via e-mail was made available in 1993 to the AugieNet 

community. 
 
.2 Develop and promote a program of events that foster multidisciplinary dialog and 

social interaction; take the lead in the promotion of people and cultural resources. 
 

In concert with the College's steadily strengthening programs of international and 
intercultural studies, the Library has been providing new types of learning resources and 
resources on new themes.  Examples of these projects include: 

 
· Humanities festivals (Contexts 1990 and Discovery 1992)  were organized by a 

faculty committee and the Library.  The Library hosted more than 20 
presentations which illustrated a multidisciplinary exploration of the festivals' 
themes. 

 
· Since 1990, more than 10 different exhibits have been presented in the library 

utilizing special collections of photos, books and artifacts.  These exhibits have 
focused on multicultural themes.  A librarian was given responsibility for 
exhibits coordination and promotion in 1992.   

 
· In Fall 1994, a series of faculty breakfasts was hosted by the library for the 

purpose of explaining the work of the Enhanced Multicultural Curriculum 
Committee.   

 
· Major monographic additions to the collections in Japanese studies (98 titles) and 

Chinese studies (612 titles) were received and added in 1993 and 1994.  A major 
microfilm collection of Indian Rights Association (1885-1901) and American 
Indian Periodicals (1884-1981) were acquired in 1993.  More than two percent of 
acquisitions during the past five year period were ordered specifically to support 
multicultural perspectives across the curriculum (including women's 
perspectives).   

 
· A "best" foreign film video collection was acquired in 1993/94 (177 titles).  A 

foreign film series was organized by the A-V librarian in cooperation with the 
foreign language departments in 1993. 
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One refreshing, if less scholarly, development: a coffee house was added to the fourth 
floor lounge of the library.  This addition was opened in the Fall of 1994.  The opening 
festivities included a folk singer, a student art exhibit and discussion, a poetry reading, 
and performances by the Augustana Koto Ensemble and Augustana Choir. 

 
.3 Expand the collection to meet 90% of our student and faculty needs. 

 
In an ideal world, we would meet 100% of our community's needs, with capacity to 
spare.  In the real world, we believe that we have the resources to meet about 90% of 
their perceived needs.  Achieving this level of service requires us to have the best 
possible understanding of our substantial collection of on-campus resources and of the 
off-campus resources which we can access. 

 
In 1990, a complete inventory of the circulating collection was completed.  In 1991-92, 
an assessment of use, median age, total holdings and acquisitions was done by subject 
area.  This data was compared with the curriculum, interlibrary loan activity and 
recommended bibliographies.  Major "holes" and weaknesses were identified and, in 
1992, a significant increase over the prior year occurred in the monographic 
expenditures. 

 
 
 

 
1989 

 
1990 

 
1991 

 
1992 

 
1993 

 
1994 

 
Items 

 
328,776 

 
332,782 

 
346,824 

 
360,950 

 
371,117 

 
382,105 

 
Acquisitions 

 
4,546 

 
 3,687 

 
 6,524 

 
8,540 

 
6,938 

 
7,323 

 
In 1991, the Denkmann Center for Audio Visual Services opened as a branch of the 
Library.  Combining the operation of the new Language Labs with the video and audio 
services and collections, the Denkmann Center also assists faculty and students in the 
selection of appropriate A-V resources, coordinates the training and use of video editing 
equipment, provides individualized stations for  A-V and  promotes the application of 
multimedia learning stations.   

 
In 1993-94, a series of meetings with students selected by the Student Government were 
used to obtain the students' appraisal of the collections.  The addition of a "popular" 
reading collection in 1994 was in response to the students' requests. 

 
Since 1990, rapidly rising costs have forced us to cut 99 print periodical subscriptions.  
The number of current subscriptions available in the library has increased substantially 
because of the addition of full-text CD-ROM support of the Social Sciences Index 
(ProQuest, which provides over 200 journals) and the on-line Lexis/Nexis research 
service (a full text business, law and news database covering several thousand 
publications).  We will, in the next year, become subscribers to "Project Muse" which 
will provide CD-ROM versions of the forty-seven journals from Johns Hopkins 
University Press. 

 
Over the past four years, we have added 41 indexes on the campus network.  This has 
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contributed to the increase in interlibrary loan activity (283% increase over 1989).  
However, we have decreased our processing time from three days to an average of 
twenty-four hours.  An electronic interlibrary loan form (introduced in 1993) allows for 
immediate fax requesting to loaning libraries.  We have also increased staffing of the 
interlibrary loan office (by .5 FTE and four students assistants). 

 
The annual assessment of the Reference Collection and subsequent development of that 
collection has dramatically increased its usefulness. A study (1992) of reference 
questions we did not have the resources to answer also aided in the development of the 
Reference Collection.  A quarterly reporting of Interlibrary loan requests by title (started 
in 1992) is used by bibliographers for collection development; each librarian functions as 
a bibliographer for an academic division.   

 
.4 Strive for simplicity in all interfaces between the library and the users; make the 

library simple to use. 
 

At base, this means that people should be available to gain access to more services with 
less running around.  In effect, it means that we are trying to offer more services through 
the AugieNet, so that faculty and students can initiate their research regardless of whether 
they can get to the library.  So, for example, Quad LINC (the on-line catalog for a 
consortium for twenty-two local libraries), ten periodical indexes and abstracts on the 
CD-ROM LAN, Lexis/Nexis, First Search, Reference Assistance, New Acquisitions 
Lists, Periodicals List, and Interlibrary Loan Request Forms now are available in most 
offices and computer labs and in dorm rooms which are hooked up to AugieNet. 

 
Periodical articles obtained via interlibrary loans are sent directly to the requestors' 
mailboxes (started in 1993). 

 
We are currently experimenting with electronic reserves as well as a courier system for 
delivery to faculty offices and classrooms. 

 
.5 Provide expert advice on information technology, sources and resources to the 

College community. 
 

Technological, pedagogical and social changes which affect the library are accelerating.  
We have begun to shift our training and communications in order to allow us to anticipate 
and adapt to those changes.  Examples of these shifts include: 

 
· In 1991, the Library, in conjunction with Computer Services, hosted a three-day 

symposium focusing on new technologies in education.  This symposium hosted 
nearly 200 faculty and community educators from a variety of local schools. 

· The library began an Internet Users group discussion forum in 1993.   This group 
of librarians, faculty and students continue to meet regularly to share information 
resources and software applications on the Internet. 

 
· Since 1990, when the librarians established merit pay increase criteria 

(community service, publication, service to students and continuing education) 
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the librarians have published seven articles in national journals, regularly publish 
book reviews in Library Journal and Choice, presented three papers at State 
Library conferences, chaired or participated in library committees at the State 
level and continue to participate or chair campus committees.  Each librarian is a 
voting member of an academic division and serves as a liaison to the faculty in 
that division.  There are currently two librarians elected to the Faculty Senate. 

 
.6 Promote funding for resources to support research and curriculum. 

 
While we cannot rely heavily on external funding, we are now systematically pursuing 
grants as a way to enrich the program.  Grants which we have recently received include: 

 
· In 1992, the Library received more than $5,000 to purchase materials as part of 

the Cooperative Collection Management acquisitions program funded by the 
Illinois Board of Higher Education. 

 
· In 1993, the Library received $10,000 in materials from the Japan Foundation 

and  $30,000 for Chinese materials as a part of the Chiang Ching-Kuo 
Foundation Grant. 

 
· In 1994, the Library successfully obtained a $47,000 competitive grant from the 

Illinois State Library (LSCA) for Partners in Learning to digitize materials from 
Special Collections (a diary of a civil war soldier and pictures of early Rock 
Island) and to develop a World Wide Web-based server to be made available via 
the Internet to the Rock Island Schools.  This grant includes working 
collaboratively with the librarians and teachers of the Rock Island High School 
and an elementary school in the development of a gopher of local and Internet 
resources appropriate to the curriculum. 

 
· Also in 1994, the library obtained a grant of $5,000 to purchase and install 

ARIEL software and the necessary hardware for electronic interlibrary loan. 
 

A selection of library use and budget data, our survey results, strategic plan and internal 
assessments are available to the visiting team. 

 



Chapter Six: Learning Resources 
 
Some of the College's programs do not directly generate or allocate academic credit.  They are, 
nonetheless, a vital part of the academic program.  We have denominated these as "learning resources."  
This chapter will review six such resources: Computer Services, the bookstores, the Swenson Swedish 
Immigration Research Center, the Art Gallery and Collection, the Art Slide Library, and the 
Reading/Writing Center. 
 
1. Computer Services 
 

The Computer Center exists to support the academic mission of the College.  We do this by 
providing, first, hardware, software and network access and, second, support for the students, 
staff and faculty.  In this section, we will describe the structure of computing services, the 
hardware and software available, the support available and the structures by which our operations 
are governed. 

 
The computer services staff consists of a director, a manager of administrative computing who 
also does programming, a programmer analyst, a network manager, a microcomputer support 
specialist, a hardware technician and a computer operator.  This staff is larger than it was a 
decade ago.  In addition, a greater fraction of the staff provides direct service to the College 
community and a smaller fraction handles activities such as programming.  The regular staff is 
augmented through a large number of student assistants for hardware maintenance, software 
installation, network cabling, user consulting, and the teaching of short courses. 

 
Our hardware and software has changed dramatically.  Augustana College's on campus 
computing activities began in 1965 with the acquisition of an IBM 1130 mainframe computer.  
During the 1980s the use of personal microcomputers and networking emerged as significant 
technologies, and currently Augustana's computing facilities consist of a complex environment 
including: 
 
· A local area network, called AugieNet, that links all academic and residence hall 

buildings using fiber optic cable and the Ethernet protocol. The primary platform for 
AugieNet is IBM-compatible computers.  While the AugieNet is accessible to users with 
Macintoshes, several services (e.g., the notice boards) are not. 

 
· Network file servers running Novell Netware that provide state-of-the-art software, e-

mail services, databases and so on, for the campus community. 
 

· More than 500 college-owned personal computers, including computers for nearly all 
full-time faculty and administrators, and student clusters in all classroom buildings, 
residence halls, the Library and the academic computer center.. 

 
· More than 250 student-owned computers hooked up to AugieNet in residence hall rooms.  

 
· Physical Internet accessibility for all computers connected to AugieNet. 

 
· Software deployed and supported institution-wide, which includes: WordPerfect, 

QuattroPro, Paradox, SPSS and SAS, Microsoft Presentations, Pegasus Mail, Netscape, 
Novell Netware, Windows and DOS. 
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· Network access to a variety of library information services including the on-line library 

catalog, Wilson CD-ROM indexes, Lexis/Nexis news services, STN science indexes, 
ERIC, Academic Abstracts, the catalogs of libraries worldwide accessible through the 
Internet, etc. 

 
· A DEC VAX 4000/200 and a DEC VAX 3000/300 AXP for administrative computing. 

 
· A DEC VAX 3000/300X AXP for academic time-sharing computing. 

 
· A World Wide Web server based on a SUN Sparc5 workstation, providing Augustana 

information services for the campus and Internet users in general. 
 

·  Sun workstations in physics and chemistry for more demanding graphics applications 
such as computer-aided design and molecular modeling. 

 
· An option for residence hall students to connect their own computer to AugieNet through 

jacks provided in individual rooms.   
 

· A computerized classroom with 21 stations and overhead video/data projector for use 
primarily by Mathematics and Computer Science. 

 
· A main Computer Center, housed in Sorensen Hall, with 21 open-access DOS computers, 

a training lab with 18 DOS computers and overhead video/data display facilities, and an 
eight station Macintosh lab. User consultant services are provided for users of this lab. 

 
· Library word-proccessing and instructional clusters housed in the Library with 14, 10 and 

eight DOS computers, respectively. 
 

· Clusters of computers augmenting the general user clusters with specialized hardware and 
software supporting the curriculums of various academic departments, including physics, 
geology, geography, chemistry, music and education. 

 
· Small clusters of general access computers in each residence hall, available on a 24-hour 

basis. 
 

· A small pool of laptop computers which may be checked out by faculty and 
administrators for special projects. 

 
The support services of the Computer Center are wide and varied.  We provide: 

 
· Constant upgrades and add-ons to supported software (for example, the networked 

foreign language modules for WordPerfect).   
 

· A series of short courses to help students learn basic computing and network skills 
 

· A help desk to answer telephone and e-mail queries. 
 

· Support for the faculty in incorporating word processing into the teaching of writing.   
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· Workshops for secretaries and other members of the staff who are interested in 
developing or sharpening their skills with a number of software packages (WordPerfect, 
Quattro Pro and so on). 

 
· Information for faculty, staff, students and their parents on academic discount programs 

and the purchase of personal computers. 
 

· Assistance connecting residence hall students' computers to the AugieNet. 
 

Planning for academic computing has been done in conjunction with the Academic Computer 
Committee, a committee of elected faculty representatives that advises the Dean and Director of 
Computer Services on computing matters.  This committee has formulated successive three-year 
computing plans that have guided computing development over the past decade.  In addition the 
committee reviews policy issues relating to computing, and solicits and reviews requests from 
individual faculty and academic departments for computer equipment and software. 

 
In general, the committee has been successful over the past decade in planning for the efficient 
growth of computing to meet departmental and student needs, and lobbying for the required 
financial resources.  Funding for computing through the annual budget, grants, and the Kresge 
Endowment, which provides funds for maintaining science equipment, has been sufficient for 
growth, as well as to establish a program for replacement of outdated equipment and updating 
software. 

 
A guiding principle, established by the Academic Computer Committee at the start of the 
transition to microcomputers, is that the College will support the narrowest array of hardware and 
software types possible.  For example, the College supports DOS/Windows-based IBM 
compatibles as the primary hardware platform and WordPerfect as the campus-wide word 
processor.  This philosophy has been instrumental in simplifying the development of network 
services, integration of software, staff training, repair services and so on.  The result is that we 
can adapt more quickly to new hardware and software developments, and can do so at a lower 
cost than might otherwise be the case.  The College has also recognized that other platforms may 
be necessary for specialized software, such as Unix workstations for molecular modeling or 
Macintoshes for music composition.  In such cases, the academic departments involved assume a 
greater share of the support burden.  Additionally, it may not be economically feasible to provide 
full network services to such secondary platforms. 

 
Augustana students and faculty have access to supercomputer facilities. Augustana was the first 
liberal arts college in the nation to be appointed an affiliate institution of the National Center for 
Supercomputing Applications (NCSA).  Augustana is also an active member of NetILLINOIS, a 
non-profit consortium of colleges, universities, libraries and commercial enterprises, whose 
purpose is to extend Internet access throughout the state and develop Internet services of value to 
the membership and general public. 

 
The ACT Senior Surveys track students' satisfaction with a variety of services.  For Augustana’s 
1995 graduating seniors, the mean satisfaction score for Computer Services is 4.04, significantly 
above the national senior mean of 3.78.  Similarly, the percentage of seniors using our computer 
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services is well above the national mean (82% versus 72%). 

 
2. Bookstores 
 

Augustana operates two bookstores.  The Sorensen Bookstore, located on the ground floor of 
Sorensen Hall, stocks all books required and recommended for classes.  The Runestone 
Bookstore, centrally located on the ground floor of the College Center, provides the Augustana 
community with convenient access to general reference and trade books, art materials, school 
supplies, magazines, sundries, gifts and insignia items.  The Runestone Bookstore stocks about 
4100 general reference and trade titles to complement the College curriculum.  Customers may 
place special orders (without incurring a service charge) for any title in print.   

 
The staff has identified two areas of concern since our last self-study: accessibility and price.  
Accessibility refers to the willingness of students to patronize the bookstore, rather than the 
question of its geographic location.  Through the late 1980s, there was a sense of tension between 
bookstore management and the students.  Augustana has, within the last several years, hired a 
new manager for the bookstores.  He and his staff have made a number of changes to try to 
enhance the stores' image.  These include the creation of a small lobby area featuring special 
displays (consequently moving the cash register away from the entrance), sales of used books, an 
increased stock of recreational books and efforts to tie displays to significant events (e.g., a 
display of new and classic environmental books around Earth Day). 

 
In an effort to reduce the financial burden of book buying on students, the Sorensen staff has 
focused on acquiring used textbooks.  These typically sell for 75% of the cost of a new textbook. 
  A new computer and "E-Z Text" textbook management system software were purchased during 
the fall term of 1995.  These acquisitions, coupled with an aggressive student book buy-back 
policy, have helped to increase annual used textbook sales by 600% over the 1991-92 academic 
year.  Such books represent about 35% of all textbooks sold. 

 
The most recent trend in textbooks is the advent of custom publishing.  With the assistance of the 
Copyright Clearance Center and the Augustana Copy Center, the Sorensen Bookstore is able to 
produce custom published packages at significantly lower costs than local print shops.  Currently, 
between 12 and 15 faculty members use this service.  We expect the number to increase markedly 
in the next years. 

 
The much anticipated purchase (July 1995) of a new computer provided both Bookstores with 
access to monthly updates of Books in Print on CD-ROM (currently, Books in Print is updated 
annually).  Looking farther into the future, the Bookstores will be fully integrated in the College's 
"One-Card" system for identification, information and ease-of-purchase applications.   
Operation of the bookstores is overseen by two groups: the Library and Bookstore Committee 
and the Entrepreneurship Group.  The Committee focuses almost exclusively on the Library, and 
so has a limited utility for the bookstore.  The Entrepreneurship Group refers to those 
administrative departments (food service, facilities management, facilities scheduling, bookstore) 
which have the potential to market their services.  The Group serves as a forum to discuss 
common problems, to share ideas and so on.  Generally, this functions not as a policy-making 
body but as a sounding board.   These discussions have proven fruitful.  One specific example of 
gain: the bookstore director found a particularly good shipping deal (a 60% discount), which is 
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now available to all the administrative offices through the Bookstore's account. 

 
3. Swenson Swedish Immigration Research Center 
 

Established in 1981, the Swenson Swedish Immigration Research Center at Augustana College 
serves as a national archives and research institute for the study of Swedish immigration to North 
America.  The one of the Center's goals, which recently has been achieved, is to be financially 
self-supporting.  The Center's main aims are to collect and preserve a wide range of materials 
relating to Swedish immigration to North America and to promote and initiate research in 
Swedish-American studies. Over the years the Center has grown significantly and now reaches a 
nationwide American as well as extensive Swedish audience -- scholars as well as lay persons -- 
interested in the history of Swedish immigration to North America. 

 
Although the Center does not offer any courses, they are an important part of the academic 
program of the College.  The Center's resources are very extensive and students working on 
research projects in different classes have made use of them.  The Center's records have often 
provided students their first experience in the difficult and yet satisfying work with original 
historical sources. Several faculty members from the College have also worked closely with the 
Center in planning conferences and designing research projects. Finally, the Center works closely 
with the Department of Scandinavian. Together, the Center and Scandinavian Department 
provide the current Augustana community a means to recognize Augustana's historical traditions 
in an appropriate way by promoting the academic study of Sweden and Swedish America.  

 
The Center's mission has been expressed in different ways since 1981. In terms of collecting and 
preserving archival materials, between 1982 and 1984, the Center sponsored a major 
microfilming project of Swedish-American church and organizational records. This work 
complemented earlier microfilming by other archives in the 1960s and 1970s, and means that the 
Center has an extensive collection of over 2,500 reels of microfilmed records from church and 
organizations founded by Swedish immigrants in North America. These records are 
complemented by 1,500 reels of microfilms of more than 230 titles of Swedish-language 
newspapers published from the 1850s and in the United States and Canada.  These microfilmed 
records are not found anywhere else in North America. In addition, the Center has more than 200 
manuscript collections of private individuals and organizations from all over the U.S. The Center 
recently acquired the records of Upsala College, East Orange, N.J., which closed in May 1995, 
and of the world-wide organization, Swedish Women's Educational Association.  

 
The second dimension of collecting and preserving materials involves books. The Center's highly 
specialized library currently includes over 15,000 volumes, dealing with the history of Swedish 
immigration to North America; Swedish-American cultural, social, and literary life; as well as 
general background information on Sweden and Scandinavia. A large part of the library holdings 
are in Swedish, and many items are unique in the United States. The Center collects everything 
that is published on Swedish-American history and life. Of particular interest are the Swedish-
American imprints, that is Swedish-language materials printed in the United States. Over the 
years, a large body of such imprints appeared, and the Center's holdings include many such items, 
often very rare. The Center is also an active part of a cataloging project spearheaded by the 
National Library of Sweden to catalog Swedish-American imprints.   
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The third aim of the Center is to promote and initiate research in Swedish-American studies. This 
has been achieved in several ways. The Center has sponsored or co-sponsored several academic 
conferences. In 1987, we arranged a conference commemorating the 50th anniversary of 
immigration historian Marcus Lee Hansen's influential lecture at Augustana College on the role 
of generations for immigration history (Hansen's famous dictum being "What the sons seek to 
forget, the grand-sons seek to remember"). The conference attracted a number of leading 
American and Canadian scholars in immigration history and ethnic studies (published as 
American Immigrants and Their Generations by the University of Illinois Press in 1989). In 1988 
the Center co-sponsored a major conference on Swedish-American life in Chicago 1838-1988 
(Swedish-American Life in Chicago 1850-1930: Social and Cultural Aspects of an Immigrant 
People [University of Illinois Press, 1992]), and in 1992 the Center arranged a conference on the 
educational experiences of Scandinavian immigrant groups in North America (Scandinavian 
Immigrants and Education in North America [Swedish-American Historical Society, 1995]). 

 
The Center has also promoted Swedish-American studies through involvement with and 
assistance to a number of scholars who over the years have used the Center's resources. A 
selected list of such research topics include Swedes in the Civil War, the development of a 
Swedish-American educational system, the history of Swedish immigration to Texas, aspects of 
the history of Swedish female immigration, the development of a Swedish-American labor 
movement, and many studies of Swedish local communities throughout the U.S. The Center has 
also been an active participant in a research project based at Uppsala University, dealing with the 
growth of a Swedish-American literary culture. 

 
The records at the Swenson Center also lend themselves for genealogical research, and each year 
the Center receives many hundreds of inquiries and visitors concerned with personal history.  The 
Swenson Center is the North American distribution point for SVAR, a section of the Swedish 
national archives that provides access to Swedish parish records on microfiche.  The Swenson 
Center also has become the publisher for the journal Swedish American Genealogist.  

 
Migration is one of the fundamental factors in human history, and its cultural, social, political, 
and economic consequences can be seen in many parts of the world today. Migration is also a 
major theme in the development of the United States, and the history of Swedish immigration can 
thus provide students of American history with an example of how one immigrant group arrived, 
settled and adjusted to American society in the late and early 20th centuries. In this way, the 
resources and the work of the Center can be seen as one contribution to the centuries-old debate 
on the nature of America, beginning with St. John de Crèvecouers' famous question from 1782 
"What then is the American, this new man?" ranging to contemporary discussions about 
multiculturalism.  

 
One pending challenge for the College and the Swenson Center will be to clarify the role of the 
Center's director, who currently spends the greater part of each academic year in Scandinavia.  
That arrangement may be working against the Center's potential effectiveness and is the subject 
of an on-going discussion. 

 
4. Art Gallery and Collection 
 

The Augustana College Art Gallery serves Augustana College and the community by displaying 
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visual arts exhibitions commensurate with a liberal arts curriculum and by preserving and 
interpreting a permanent art collection and a study/decorative collection.  In doing so, it attracts 
about 50,000 patrons each year.   

 
.1 The Art Collection, begun in the 1920s, has doubled in size since 1984 and now 

numbers over 1200 objects. Since 1985 all art and decorative art on campus has been 
inventoried and accessioned, and are re-inventoried on an annual basis.  We are steadily 
entering collection information into a computer database.  Currently, the database 
represents acquisitions up to 1990.  Collection focal points continue to include Swedish 
American art, 19th- and 20th-century original prints, and oriental art.  There has been a 
concerted effort to have examples of each faculty artist hired on a long-term basis at 
Augustana.  In 1994 the collection expanded to include African art, meeting the needs of 
a new course offering in studio art. 

 
The presence of good artwork installed around campus makes a quiet but positive 
impression on those who "live" here and those who visit.   More than 500 pieces (more 
than one-third of the collection) are currently on display around campus.  The greatest 
concentrations occur in the new Library and in Wallenberg Lecture-Recital Hall, both of 
which were designed to accommodate art installations.  More than 100 artworks are 
installed in the new library, most accented with track lighting.  The Library's fourth floor 
lounge and coffee shop has a changing exhibition wall where works of current students 
and retired faculty have been shown.  High School Visit Days usually begin with a 
reception in the Art Gallery.  Opening convocation takes place in Centennial Hall, 
adjacent to the Art Gallery.  There are about 11,000 visitors to Wallenberg Hall each 
year, 32,000 to Centennial Hall and 7,000 more to the Art Gallery.  These tend to be 
evenly divided between members of the Augustana community and off-campus visitors.  
In addition, each year about 250 students complete assignments related to the Art 
Collection. 

 
In accordance with the goal to incorporate the collection into Art Gallery exhibitions, 
collection pieces have been researched for two Art Gallery publications, The Stinging 
Butterfly:  Whistler and His Time (1993) and Changing Images of Women (1994).  
Outside scholars have also begun to tap Collection resources.  The College's Swedish-
American holdings were studied and several pieces reproduced in volumes two and three 
of William Gerdts' Art Across America:  Two Centuries of Regional Painting (Abbeville 
Press, 1990).  A study on Charles Haag, whose estate sculpture and drawings are housed 
in the collection, is included in The Figure in American Sculpture:  A Question of 
Modernity published by the Los Angeles County Museum of Art, 1995.  Collection 
pieces were reproduced in Looking West:  Three Essays on Swedish-American Life by 
Jules Mauritzson (Augustana Historical Society, 1994).  Collection reproductions have 
been used for other locally-published books and magazines. 

 
.2 The Augustana College Art Gallery occupies a two-floor antechamber to the 

Centennial Hall auditorium.  The Gallery is a small facility which can accommodate 200 
visitors at a time.  Since 1985, we have expended considerable time and energy in 
improving Gallery conditions.  With the cooperation of the Office of Cultural Events, the 
Art Gallery is now overseen by trained student guards during public programs.  Both the 
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Gallery and Wallenberg Hall have been equipped with burglar alarm systems with direct 
tie-in to Per Mar, an around-the-clock alarm monitoring company.  The lower level of the 
Art Gallery was fitted with track lighting and museum walls so that the exhibition 
running wall space was almost doubled.  The upper level of the Art Gallery has been 
outfitted with restrooms for people with disabilities.  The lower level can be reached with 
assistance from a gallery guard. Remaining facility needs can be solved only with 
construction.   

 
The mission of the Art Gallery has been established and publicly stated for over six 
years. "The Augustana College Art Gallery serves Augustana College and the community 
by displaying visual arts exhibitions commensurate with a liberal arts curriculum."  As of 
1995, that statement has been expanded: "and by preserving and interpreting a permanent 
art collection and a study/decorative collection."   

 
There have been substantial changes in the policies and use of the gallery as the staff 
strives to meet the Gallery's mission.  Since the last self-study, we shifted away from 
exhibitions by local and alumni artists.  Those changes came in about 1986.  We now try 
to tie exhibitions much more closely to classroom needs.  A related change shows a 
dramatic increase in use of the gallery by the faculty for their classes: ten years ago, there 
was almost no use made of the Art Gallery exhibits for class tours.  Currently we provide 
guided tours and programs for more than fifteen classes each term.  In recent years, the 
Gallery has served classes in Art History, Studio Art, Women’s Studies, Geography, 
Music, Classics, English, Swedish, Environmental Studies, Religion, Japanese and 
Philosophy. 

 
Each academic year a calendar of exhibits and programs is published.  Approximately 
5000 calendars are mailed or otherwise distributed to the community and every student 
and employee of Augustana receives one.  A postcard for the senior student art 
exhibitions has always been mailed.  The Art Gallery still co-sponsors an annual regional 
competitive exhibition with the Rock Island Art Guild. 

 
.3 Student Mentoring.  Over the past ten years, approximately seven students per year 

have work-study positions with the Art Exhibits Program.  These positions serve both the 
Art Gallery and the Art Collection.  The gallery assistants learn to install and handle 
exhibitions, and to document, research, frame, preserve and put to active use the objects 
in the art collection.  Eleven of these graduates are now or have been employed with jobs 
related to museums and galleries.  Five students have received graduate assistantships in 
museum work that enabled them to continue with graduate studies in the field.  Although 
the position of Gallery guard is not as educational a position, it has furthered some 
careers, including the student who for several years kept using the experience as part of 
his job references to advance in the Central Intelligence Agency.   

 
5. The Art Slide Library 
 

The slide library, which consists of more than 35,000 slides and 1500 photographs, supports the 
areas emphasized in the art and art history curriculum: ancient, medieval, renaissance, baroque, 
rococo, 19th and 20th century European, American and Oriental art.  The slides are used 
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primarily by faculty in Art and Art History, although faculty in astronomy, history, English, 
religion, speech communication, political science and theatre have used the collection within the 
past six years.   The slides are also available to students to make special class presentations.  
When possible, the collection is made available to community organizations such as the 
Davenport Art Gallery for special presentations. 

 
The slide library circulates between 8000 and 9000 slides each year.  New slides enter the 
collection at a rate of 1200 to 1500 per year.  Approximately 70% are photographed on the 
premises and 30% are purchased.  The slide library continues to be a member of the University of 
London, Courtald Institute of Art Colour Slide Scheme, an organization that provides slides for 
the collection. 

 
Since the last self-study report, there have been a number of important changes: 

 
an inventory monitoring system was developed and refined; 

 
a picture collection consisting of color and black-and-white photo reproductions of works 
of art was begun; and, 

 
the facilities tripled in size, and storage equipment was purchased that meets Visual 
Resource Association guidelines. 

 
6. Women’s Studies Center 
 

The Women's Studies Center opened in 1991.  It is currently housed in room 225 in Old Main, 
which is a resource room and meeting space designed to support academic work on women and 
gender, and to provide co-curricular opportunities for students, faculty, staff, and community 
members to engage in dialogue and experiential learning about women's and gender issues.   It is 
designed to function as an alternative academic space, and as a place to display student work and 
other artifacts related to the history of feminism and the recognition of gender as a significant 
cultural construct related to both academic and personal life. 

 
Faculty interested in feminist studies, with the support of students taking women's studies 
courses, asked in 1989 that space in Old Main be designated for the program.  Periodicals, books, 
and other curriculum materials would be kept there for use by students and teachers.  The intent 
was to support both the formalized women's studies program and efforts across the curriculum to 
teach and learn about this new area of scholarship.  In addition, the space would be used for 
meetings, group study, individual projects, and social events related to the history of women. 

 
The Center is administered by the steering committee for the women's studies program.  Student 
workers maintain the library records and develop a newsletter, posters, and other materials in 
support of both the problem and the numerous events connected with it.  Faculty and student 
volunteers spend time in the Center in order to keep it open during academic hours.  Students, 
faculty, and staff are encouraged to use the resource library.  Frequently, brownbag sessions on 
feminist studies, meetings to plan activist projects such as support for local battered women's 
shelters, and informal discussions with visiting scholars occur in the Center. 
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Records of resource use and events in the Center are maintained by the steering committee of the 
Women's Studies Program.  Every three years, the advisory board reviews uses of the Center and 
makes recommendations to the coordinator of the program.  Students minoring in women's 
studies and students participating in events sponsored by the program will also make 
recommendations for the use of the Center.  The information we are gathering helps shape the 
Center’s future. The Center will, for example,  produce bibliographies for use by students and 
faculty; new resources will provide information about journals and projects in women's studies 
across the globe; and upgraded computer equipment will be requested to support student and 
faculty research and ongoing dialogue. 
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Chapter Seven: Student Services 
 
During the past ten years, the Office of Student Services has concentrated on meeting more of the 
students' needs.  For example, the deanship has passed to a woman who pays particular (but not 
exclusive) attention to women students' needs.  Support has been given to many new ethnic and religious 
interest groups.  Student activities programming has burgeoned; last year, 105 different programs were 
offered during the 172 days of regular classes and examinations.  Some of this programming has taken 
new directions, such as our leadership training seminars.  Student Services will now even coordinate 
recreation activities, many taking place in the new Recreation Center devoted to intramural sports and 
personal fitness, not varsity athletics. 
 
Challenges have accompanied these achievements.  After its 1985 visit to the Augustana campus, the 
NCA Review Committee noted that our alcohol policy suffered from "a dichotomy between practice and 
theory which the College should address."  NCA team members believed that we condoned more drinking 
and enforced fewer violations than our catalog led students and their families to believe we would.  We 
have actively addressed these concerns, working from the premise offered by the NCA team that our 
alcohol policy was realistic and workable.  Now, rules governing off-campus parties are in place.  The 
rules prohibit drinking games, bulk containers of alcohol, or spending college funds on alcohol.  We 
pursue every instance in which we have reliable evidence of a violation of the College's rules. 
 
In these and other ways, the Office of Student Services has attempted to balance the College's identity 
with its wish for diversity, its core values with the sometimes differing values of its students, and its 
longstanding traditions with new practices and viewpoints.  
 
The following discussion of Student Services includes sections on 1) our goals and strategies; 2) our 
programs; and 3) ways we seek and use feedback from our students. 
 
1. Goals and Organization of Student Services 
 

.1 The Goals of Student Services 
 

The College's mission statement states Student Services' broad goal: "To encourage the 
personal and social growth of students through its residential life programs and extra-
curricular activities."  Student Services has identified three more specific goals: 

 
To provide a social and educational environment in the residence halls and on 
campus through staffing and programming which progressively moves students 
toward more mature, healthy, well-rounded, and fulfilling lives.  

 
To provide a support network which can assist students in dealing with conflicts, 
problems or crises.   

 
To continually educate ourselves in our profession, and listen to our students as 
they assess us.  

 
We strive after these goals by maintaining a comprehensive student services program 
staffed by professionally trained personnel.  These persons are committed to the notion 
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that open communication with the student body is both desirable and necessary; they seek 
to involve the students in positions of meaningful decision making, service, and 
leadership.   

 
.2 Organization of the Office 

 
The Dean of Student Services is the office's director.  She oversees the work of six 
departments: Counseling, Multicultural Activities, Residence Life, Student Activities, 
Intramurals, and the Associate Dean of Students. 

 
Student Services is organized so that directors are responsible for their own departments. 
 Information flows to and from each departmental director and the Dean of Students on 
an almost daily basis.  However, a staff meeting which includes all of the departmental 
directors and the hall directors is held every other week, with the off week used to 
conduct one-on-one meetings between each departmental director and the Dean of 
Students. Typical staff meetings involve either a guest speaker, or a list of problems to 
resolve, or a matter of philosophy or policy to debate. 

 
.3 Communicating goals to the students 

 
Internal policies of the College, such as those pertaining to residence halls, discipline, and 
student employment, are conveyed directly to each student via the student handbook, 
Inside Augustana, and by appropriate offices at the beginning of each term.  Information 
sharing between Student Services and the campus at large takes place in a variety of 
ways.  Written announcements appear in the residence halls and College Center; RAs and 
Program Assistants share news with their groups of students. The campus newspaper, The 
Observer occasionally lists activites or outlines policies. The Dean sometimes distributes 
"Notes From the Dean."  Open forums between staff and students are frequent, but vary 
in attendance. (A recent forum on acquaintance rape drew 45-50 students, which for 
Augustana is a large audience.)  The Student Government Association, which is advised 
by the Dean of Students, serves as an additional communication link between Student 
Services and the student body. 

 
Informal lines of communication are used as well.  Staff are encouraged to mix with 
students and numerous programs have been implemented which bring students, staff and 
faculty together.  These include: 

 
1. Open-door policies in all offices. 

 
2. Volunteer Day, which involves about 300 students, staff and faculty each fall in 

all day service projects, such as Breach Menders homebuilding efforts or raising 
money for shelters for battered women. 

 
3. A faculty, staff, and student picnic which encourages small groups of students to 

invite a faculty or staff member to dinner for a picnic in their residence during 
the winter months. 
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4. Presentations in the residence halls and on campus by members of the faculty and 
staff. 

 
5. An "Ask Student Services" campaign which encourages students to ask Student 

Services staff for assistance and referral. 
 

6. Student group meetings at the Dean of Students' house, which bring together 
resident assistants, student government members, and other Student Services 
staff. 

 
Additionally, committee involvement by departmental directors and the Dean and 
Associate Dean of Students ensures Student Services' input into campus policy making.   

 
2. Programs 
 

.1 Food Service*

 
The basic objective of the Food Service is to provide our students with meals that meet 
both nutritional needs and individual preferences.  To accomplish this goal the Service 
has established four operational objectives: 

 
To provide variety-filled, interesting, nutritionally balanced meals in an attractive 
and relaxing atmosphere. 

 
To provide top-quality food for the dollar invested.  Hot food should be hot, cold 
food cold, and each serving should have good flavor and an attractive 
appearance. 

 
To provide friendly, personalized service that treats all customers with dignity 
and equality; to be receptive to the students' thoughts and suggestions. 

 
To provide safe, clean, sanitary food, dishes and surroundings. 

 
In our scheme, each student pays only for the food he or she consumes.  All overhead and 
anticipated food costs are included in the board plan and are prepaid at the beginning of 
each term. 

 

 
     *Augustana College's Food Service is not an administrative subset of the Office of Student Services.  
Rather, it reports to the Business Office.  It is included in this section solely because the function it serves 
is so closely related to the programs which follow. 
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The Food Service operates two large dining rooms, two snack bars and a roaming service 
cart.  At each location, menu variety and flexibility are important features.  In the main 
dining rooms customers can choose from four different menu services:  conventional 
cafeteria service, special short order service, deli service, and salad bar service.  Special 
short order service is available at all meals, including special egg and meat orders at 
breakfast; hamburgers, cheeseburgers, fries, etc. at lunch; and higher priced feature items 
such as steaks and shrimp at dinner.  The deli service featured at lunch and dinner 
includes a number of cold sandwiches prepared to order. Snack bar service includes short 
order hot and cold sandwiches, fries, beverages, and packaged items.  The cafeteria menu 
features one vegetarian and one healthy choice selection every lunch and dinner.  The 
roaming service cart is used in several locations to reduce congestion.  The menu features 
hot and cold sandwiches and prepackaged items for quick service. 

 
The à la carte food system allows special services to students.  Food may be taken from 
the dining room, guests may join students in the dining room, and special catering events 
can be provided for student groups.  Special dietary needs of students can also be 
accommodated.  Parents can order treats (birthday cakes, fruit baskets and so on) for their 
children. 

 
In addition to meeting the nutritional needs of the students, the Food Service Department 
handles most of the catered events on campus.  Ninety percent of these events are 
arranged for campus groups, varying in scope from small coffees to banquets serving 
more than 300. 

 
Students are legendary for their disdain of institutional food, as well as for their ability to 
invent colorful myths about it.  Part of this disdain is traceable to the constraints inherent 
in cooking for 2,000 people simultaneously.  And, too, part is a bonding ritual among the 
students.  We are committed to a program of constant monitoring and feedback so that we 
can provide the best food that our facilities and budget permit.  Elements of that program 
include the Student Food Service Committee and regular surveys of the general student 
body. 

 
The Food Service Committee, consisting of the Food Service Director, two 
representatives from each residence hall council, one representative from the student 
government, and two off-campus student representatives, offers many suggestions for 
improving menus and procedures. The creation of alternating pasta and taco bars is one 
result of the Committee's work.  The eventual shift to a daily pasta bar is likely to be 
another. 

 
Annual surveys of the whole student population have contributed to a larger number of 
changes in the Food Service: replacing the Westerlin residence hall dish-washing 
machine (the dishes were clean but students objected to the large number of water spots 
on the glassware), eliminating some entrees (liver and pork; rice casserole), extending 
evening hours, and replacing hot wells so that food could be served hotter. 

 
A variety of factors, including student comments, led to remodelling the College Center's 
Snack Bar to create a cafe-like atmosphere; remodelling of the Westerlin Residence Hall 
dining room; creation of the roaming snack cart; and adding more vegetarian and heart 
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healthy entrees. 

 
ACT First-year and Senior Surveys show that our students are more likely to use our food 
service than students at other colleges use theirs, and that satisfaction with our food 
service is high compared with food services nationally. 

 
.2 Residences and Residential Life 

 
Augustana College is primarily a residential campus with just under two-thirds of the 
student body residing on campus and another 25% living in the immediate vicinity.  The 
residential life program includes 1013 spaces, available as doubles, triples or quads in 
traditional style coeducational or single sex halls.  Another 303 spaces offer options for 
upperclass students in transition toward their senior year when they are expected to live 
off-campus: 138 spaces in college-owned houses and apartments, 101 spaces in two small 
halls which have few community restrictions, and 64 single rooms. 

 
The College's plan is to exercise diminishing control over the students as they age and 
mature.  This will involve a requirement that all first- and second-year students live in 
residence halls.  Juniors will live in College-owned lease-option housing and seniors will 
live off-campus.  Accomplishing this plan will require some additional residential 
construction in the vicinity of the College.  The College's Chief Business and Financial 
Officer is negotiating a construction agreement which will provide such housing with no 
drain on the College's operating budget. 

 
The Residential Life Program is managed by a full time director who supervises six full 
time hall directors.  Each hall director has an assistant, who is an experienced upperclass 
student, as well as a designated number of resident assistants and one recreational 
activities coordinator.  Resident assistants live on each floor or in each house and are 
available to advise and counsel the students.  The recreational activities coordinators 
provide resident assistants with help in planning and implementing programs.  The entire 
residential life staff receives ten days of training prior to school beginning in the fall, and 
attends mandatory staff development workshops throughout the year.  Training is offered 
in listening and counseling techniques, conflict resolution, recognizing troubled students, 
and helping them with an appropriate referral to support services. 

 
General policies pertaining to residents are published annually in the student handbook, 
Inside Augustana, in a pamphlet created each year by Residential Life for incoming 
students, and in operating manuals which are provided to hall directors and resident 
assistants. 

 
Our success in fostering community among students and in meeting their special needs is 
apparent in Augustana's above-average national ACT Survey rankings in these 
categories. 

 
.3 Medical Care 

The College provides professional care for our students' physical and mental health, but 
in a different manner than in 1985.  Beginning in 1991, non-counseling health care has 
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been offered off-campus.  Though students may select any health care provider in the 
Quad Cities, the college has made arrangements with Trinity Medical Center and its 
subsidiary, the ExpressCare clinic, to provide around-the-clock health care to our 
students.  The College provides free transportation to whatever hospital, clinic or health 
provider a student selects.  Students arrange for transportation, during the day by calling 
our health care driver on his/her cellular phone, in the evening or at night by calling a taxi 
service.  Students pay modest fees for their visits: $34 to see a physician; $18 to see a 
nurse; they may arrange free return visits within three days.  All other services are also 
discounted.  

 
The evidence concerning satisfaction with the health services is mixed.  The majority of 
students express dissatisfaction with the quality of the College's health services, a 
concern they share with some parents of prospective students.  On the other hand, 
surveys of students who have actually used the system shows that they are as satisfied as 
they had been with on-campus care; that is, quite satisfied.  And, in some ways, our 
health care has improved with the provision of new services, such as mental health and 
dentistry.  The College is addressing the perceived insufficiency of health service in two 
ways.  First, we are pursuing a new in-patient agreement with the nearby Trinity Medical 
Center.  Second, we are undertaking an awareness campaign to help students and their 
parents better understand the provision of health services.  We are, largely, satisfied that 
this system provides very good health care to our students, at a savings to the College of 
many thousands of dollars.  

 
.4 Counseling services 

 
Augustana College continues to operate its own on-campus Student Counseling Service.  
Two licensed counselors work with approximately 160 to 200 students per year in short-
term therapy.  The full-time Director, a Licensed Clinical Social Worker, works with a 
Licensed Clinical Psychologist who works 20 hours a week. Students needing more 
extensive therapy than these two counselors offer are referred to community resources by 
the Director.  Augustana's Counseling Center and the Robert Young Mental Health 
Center (a community provider) have a working relationship which allows for an easy 
referral process for emergencies or long term therapy. 

 
Most students reach the Student Counseling Center because of a referral by resident 
assistants, faculty members, and friends.  The focus of the Student Counseling Center is 
on personal issues such as depression, family conflicts, and relationship issues.  However, 
the Center also provides group counseling for such problems as eating disorders and 
sexual abuse. Workshops are offered on everyday issues such as test anxiety and time 
management. 

 
The Director of the Center works closely with the Dean of Students to help students 
involved in serious personal crises.  These crises often involve academic performance and 
success.  However, there has also been a gradual but steady increase in the number of 
students using the Student Counseling Center who have a history of receiving therapy in 
junior high or high school.  A few years ago, we saw five or six such cases per year; 
recently we have seen around thirty.  This has increased the amount of time the Director 
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spends counseling students, since communication with the previous provider and the 
parents is expected. 

 
Evaluations from students who use the Center indicate a high degree of satisfaction.  
Curiously, students who do not use the Center's services express low satisfaction. We are 
confident that our counseling services are appropriate and effective. 

 
.5 Speech-language pathology services**   

 
The Augustana College Center for Communicative Disorders, the on-campus clinic 
associated with the major in speech-language pathology/audiology, provides services to 
Augustana students with communication differences and disorders.  The Center provides 
identification, evaluation, and habilitation/rehabilitation services for students presenting 
speech sound production errors, stuttering, auditory perceptual problems, language based 
reading problems, and dialect differences.  Junior and senior majors as well as faculty 
members provide services; if students are providing intervention services, supervisory 
staff observe at least 25% of the time. 

 
Goals are formulated after the staff evaluates speech and language functioning of 
prospective clients and also after the prospective client has talked with us about their 
perceptions and concerns. Before the Spring, 1995, evaluation of services was done  
routinely but informally by supervisory staff.  Since then, clients have evaluated the 
effectiveness of services provided by completing a form designed for that purpose. 

 
To date, client response has been favorable.  In those rare instances in which a client 
expresses concern about the quality of care provided by a student-therapist, the 
supervisor in change meets with the client in for a confidential conference.  Based on the 
outcome of that conference, the supervisor independently investigates the student’s 
performance.  If the clients concerns seem well-grounded, the supervisor intervenes to 
correct the difficulty.  If the concerns seem unfounded, the supervisor confers further 
about the sources of the client’s concern and the supervisor’s assessment.  When clients 
have concerns about the quality of care provided by a a faculty member, though concerns 
are addressed directly by the faculty member. 

 
.6 Safety 

 

 
     **As with Food Services, the Center for Communicative Disorders is administratively independent of 
the Office of Student Services.  It is placed in this chapter because of its close working relationship with 
Student Services. 

The Augustana College campus is a safe one, and has been made safer during the past ten 
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years.  Most notably, lighting on campus has been improved, and an after-dark ride-and-
escort service (A.C.E.S.) has been added.   

 
Typical crimes on or near campus include thefts, harassing phone calls, prowlers and 
attempted break-ins, and acquaintance rape.  All on-campus crimes reported to Student 
Services or the Rock Island Police Department are listed in the annual crime report and 
posted on campus security boards.  The following table shows the types and frequency of 
crime on the Augustana College campus.   

 
 
Crime / Academic Year 

 
1991/92 

 
1992/93 

 
1993/94 

 
1994/95 

 
Murder 

 
0 

 
0 

 
0 

 
0 

 
Rape, Acquaintance 

 
0 

 
2 

 
1 

 
3 

 
Rape, Stranger 

 
0 

 
0 

 
0 

 
0 

 
Robbery 

 
0 

 
0 

 
0 

 
0 

 
Aggravated Assault 

 
0 

 
0 

 
0 

 
0 

 
Burglary* 

 
1 

 
2 

 
23 

 
44 

 
Motor Vehicle Theft 

 
0 

 
0 

 
0 

 
0 

 
* Prior to 1993, the College did not report the theft of personal 

items from residence hall rooms and vehicles.  Typically, such 
crimes have occurred while the residents were out of the room 
and the doors were left open, and involve the theft of compact 
disks, jewelry, clothing and books. 

 
We strive for even lower numbers in a variety of ways.  Academic buildings and 
residence halls are regularly checked during the evening hours.  During the day, each 
building has a building secretary or staff member available to handle problems.   After 
hours, both academic and residential facilities are locked, and Night Desk Security check 
students in and out.  A full-time Residential Life staff member is on duty twenty-four 
hours a day for emergencies which might occur in the halls or lease-option houses.   

 
Augustana Security members, unarmed employees who serve as eyes and ears for the 
campus, are on duty 24 hours a day.  Although Security members handle minor 
disturbances or disputes between students, they contact the Rock Island Police 
Department when physical contact might be necessary to control a given situation.   

 
Throughout the year both Residential Life and the Office of Student Activities staff 
provide safety information for on and off-campus residents.  "Security Week" is held 
during the first few weeks of the Fall term, reinforcing the introduction to safety issues 
presented during the New Student Orientation Program.  We also offer programming 
throughout they year on alcohol use, drug abuse, maintenance of property/home security, 
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sexual assault, situational liability for safety of others, and personal protection.    

 
Special efforts are made to increase the safety of students living off campus. They are 
given a "Practical Guide to Home Security" at the beginning of each year, and in the 
spring of each year Student Services offers a short presentation on safety to students 
considering the off-campus move.   

 
.7 Social and Cultural Programming 

 
The College Union Board of Managers, or CUBOM (pronounced "kah-boom" locally), is 
responsible for campus-wide social and educational programming and fills in the gap 
which exists between programming in the residence halls (i.e., pizza parties and talks on 
stress management) and the programs sponsored by Cultural Events (i.e., the Chicago 
Symphony Orchestra or a brass quintet).  As we noted in the introduction to this chapter, 
105 programs were completed in the 272 days of regular classes and examinations during 
the 1994-95 school year.  A budget of around $100,000 makes most activities free to 
students (or rather, at no additional cost beyond student fees).   

 
The CUBOM Program Assistant oversees a student Executive Director and eight student 
committees: cultural arts, concerts, movies, lectures, special events, sports and recreation, 
travel, and publicity.  Each year, new programs are developed.  This year, for instance, 
saw the beginnings of programming in "Volunteerism" and "Leadership and Education."  

 
Apart from coordinating events and workshops, Student Services supports interest groups 
which contribute to the Augustana culture.  We provide support for three main ethnic 
interest groups: African American students, through the Black Student Union; Hispanic 
students, through Latinos Unidos; and Asian-American students, through the Asian-
American Cultural Association.  We also oversee the Black Culture House and Casa 
Latino, the Hispanic Culture House.  Plans are under way for an Asian student interest 
group.  Our responsibilities on behalf of these organizations include hiring students to 
supervise the buildings during open hours, and working with students to improve the 
facilities by adding library resources, art work, furniture, and equipment.  We also 
attempt to integrate these facilities into the general life of the College by promoting 
activities that take place in them and by encouraging non-minority students to use the 
facilities for meeting places. 

 
.8 Academic Support 

 
A number of academic support services are available through the offices of the Dean and 
Associate Dean of Students: Academic Support Group, for students returning from 
suspension; assistance for learning disabled and otherwise handicapped students; 
assistance for all students with Withdrawal and Drop/Add procedures; and referrals to 
appropriate tutors or the Reading-Writing Center. 

.9 Assorted Additional Services 
 

A number of services not yet noted but bearing mention originate in the Dean and 
Associate Dean of Students' Office.  The Dean of Students is advisor for the Student 
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Government Association.  Through the Dean of Students' chairpersonship, we influence 
the Student Personnel Committee, which governs all aspects of student life. In similar 
fashion, we influence the Student Judiciary, which adjudicates violations of the Social 
Code of Conduct.  The College, through these offices, makes emergency loans when 
they're needed, provides free transportation when students have no other option, and 
informs the faculty in matters of student life.  The staff serves on many committees of the 
College, including (perhaps surprisingly) curricular committees such as the committee 
that oversees our honors program, Foundations.  

 
4. Evaluating Student Services 
 

Student Services, like all offices of the College, asks students for their assessments at different 
times throughout the year. The College uses the ACT Student Opinion Survey and the ACT Non-
returning Student Survey to assess student satisfaction and to monitor attrition.  Recent results 
have been encouraging.  In the 1995 First-Year Student Survey, we rank above the national norm 
in areas relating to the climate of the College: "concern for you as an individual," "college social 
activities and environment," "opportunities for involvement in campus activities," and "staff 
attitudes toward students."  These students were also happy (expressing satisfaction above 
national norms) with our physical plant, particularly the library.  Changes in our recreation and 
intramural facilities should raise student satisfaction in those areas. 

 
In the Office of Student Services, we survey students on our courtesy, timeliness, effectiveness, 
and efficiency.  These forms are shared with the members of the office and the supervisor so that 
appropriate reflection and change can occur.   

 
The Director of Student Activities is evaluated by the Program Assistants, the CUBOM executive 
Board and the Homecoming Committee.  CUBOM is evaluated by a written instrument usually 
administered in the spring of each year.  Each December, the student staff tries to contact all new 
students (usually by phone) in an effort to obtain information about high school involvement and 
recommendations about programs they would like implemented at Augustana.  Student leaders 
are asked to evaluate their programs each year, and the Greek System as a whole is evaluated by 
all the students involved in Greek Life every three years.  Information gained from these surveys 
have helped us see a need for more off-campus trips in our event programming, for instance, and 
for fewer but more recent films.  More important for the daily lives of our students, the duration 
of Greek pledging activities -- always disruptive to academic life each Spring Term -- will be 
reduced from seven weeks to five weeks.  

 
Unusually high attrition rates in recent years (unusual to us, that is, but in line with our peer 
colleges) suggested that we might look more closely at our services.  An all-college student 
survey was distributed in the winter of the 1993-94 academic year.  Much of that data did not 
concern Student Services and will be covered in other chapters of this report.  However, some of 
the students' comments suggested changes we could make.  Among the recommendations which 
have already been implemented are: adding a partial meal plan for juniors and seniors, 
remodeling Westerlin Dining Hall, and expanding our student activities staff. These changes may 
at least have contributed to the more recent improvement in retention rates.  It is significant that 
these changes were largely cosmetic; the students were not asking for broad-based or sweeping 
changes in the way the Office of Student Services does business.   
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Chapter Eight: Campus Ministries 
 
According to the College constitution, the purpose of Augustana College is provide an opportunity for 
higher education that provides for the development of all dimensions of human existence in a manner 
consistent with the mission of the Evangelical Lutheran Church in America.  One of the responsibilities of 
the President is to seek the realization of the Christian objectives of the College.  The President shall give 
personal attention to the Christian life of the College, direct regular devotional periods, and encourage the 
students to participate in the activities of the religious organizations.  To assist him in fulfilling these 
duties a campus ministry program has been instituted.  Among the stated purposes of Augustana College 
is to encourage each student to confront the fundamental religious issues of human life through the 
academic study of religion and the campus ministries program. 
 
The campus ministries staff consists of the College Chaplain, who is an ordained Lutheran pastor, and an 
Associate College Chaplain, which position has been filled for the past twelve years first by a priest of the 
Society of Jesus and most recently by a priest of the Order of Friars Minor.  Since July 1995, this position 
is held by a sister of the Order of St. Benedict.  The chaplain and associate chaplain are full-time 
employees of the College. 
 
The chaplain functions administratively on the same level as the deans and vice presidents of the College, 
and is a member of the president's advisory cabinet.  The chaplain also bears primary responsibility under 
the president for nurturing the College's relationship with the Evangelical Lutheran Church in America 
and other church bodies.  The chaplain is assisted in this area by a full-time church relations liaison 
person.  In addition to the oversight of the President, the chaplaincy program receives advise from a 
standing Committee on Campus Ministries, consisting of students, faculty and administrators. 
 
Worship, spiritual development, education, service, and pastoral care are the primary programmatic 
elements of campus ministries.  An all-college Religious Convocation sponsored by the campus ministries 
committee is held at the beginning of each academic term.  Each convocation features an address by a 
faculty member or administrator, in which the speaker shares her or his religious perspectives on life at 
Augustana.  The President is the featured speaker at each Winter term convocation.  At the end of spring 
term there is a Baccalaureate Service involving the whole faculty and many administrators, that all 
graduating seniors and their families are invited to attend as part of the graduation process. 
 
The College, in keeping with its relationship with the Evangelical Lutheran Church in America, offers 
worship opportunities that are open to all persons.  Traditional and modern forms of the historical 
liturgies of the Christian Church provide the basic formats for worship.  Both eucharistic and non-
eucharistic services are offered.  Services are offered each Sunday morning and evening and each 
Wednesday evening during the academic year.  The chaplain is the primary presider at these services, 
assisted by volunteer students and college employees.  Attendance at the Sunday Morning Services ranges 
from 75 to 150 persons.  Twenty to 75 attend Evensong at Augustana on Sunday evenings.  Fifteen to 30 
attend Evening Prayer and Holy Communion on Thursdays. 
 
Catholic masses are offered on at least a weekly basis.  The associate chaplain is responsible for 
preparation of these liturgies, assisted by Catholic students.  The Sacrament of Reconciliation is provided, 
as is instruction in the Catholic faith and preparation for Catholic marriage.  Attendance at the Sunday 
afternoon Mass ranges from 50 to 150. 
 
The chaplains offer personal direction for students wishing to deepen their spiritual lives, and provide 
leadership for regularly scheduled spiritual retreats, called "Heartways".  These retreats are offered free-
of-charge to Augustana persons, and are held in the Dominican Education Center, Sinsinawa, Wisconsin, 
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three times each year.  Attendance at Heartways ranges from 20 to 30.  Instruction is offered in 
meditation, contemplative and centering prayer, lectio divine (the ancient monastic combination of 
scripture reading and prayer), and guided readings in the spiritual classics.  Student groups, such as social 
fraternities and sororities, frequently call on the chaplains to provide assistance in community-building 
among members, and this assistance is provided through mini-retreats. 
 
Educational programming ranges from individual conferences between chaplains and students, to 
informal group conversation about matters of faith, to "Listening for God," a deeply ecumenical approach 
to becoming aware of the divine presence in the academic curriculum, sacred scriptures, and daily life.  
"Listening for God" is a weekly gathering of persons of diverse religious affiliation or no religious 
affiliation at all.  Attendance at Bible study programs and "Listening for God" ranges from five to twenty. 
 
Service ministry relates to the general program of volunteerism in the College and in particular to the 
feeding of hungry persons in the Quad City and around the world.  The hunger program involves a 
number of students who help to prepare and serve meals at a local food kitchen, and an annual pledging 
of student dollars toward these programs. 
 
Pastoral care ranges from conversations about values, vocation, wellness, and relationships to pre-marital 
counseling and grief counseling.  Referrals are regularly made between the chaplains and the College's 
counseling staff. 
 
Several independent religious groups exist on campus:  Catholics Organized for Religious Expression, 
Fellowship of Christian Athletes, Inter Varsity Christian Fellowship, Lutheran Student Movement, and 
the Alliance for Islamic Awareness.  The largest of these groups is Inter-Varsity Christian Fellowship, 
with membership of 50 to 100.  The Office of Campus Ministries recognizes these groups, and provides 
appropriate support as may be requested by the groups themselves.  Each group has a faculty advisor.  
Inter-Varsity Christian Fellowship, Fellowship of Christian Athletes and Lutheran Student Movement are 
affiliated with national organizations. 
 
Campus ministries seeks through all its programs to enable students to be attentive to and appreciative of 
all dimensions of human life and to deepen their sense of responsibility for the earth and all its 
inhabitants. 



Chapter Nine: Co-curricular Programs 
 
Much of student life at college involves organized activities and opportunities which, while not a part of 
the curriculum, are very much a part of a student's life and development.   
 
Co-curricular activities at Augustana offer ways for students to express themselves, complement their 
academic work, or explore and develop their personal interests.   
 
1. Cultural Activities 
 

The performing arts at Augustana continue a rich tradition of excellence. There is broad 
participation from the student body in the many curricular and co-curricular activities in music 
and drama. Additionally, opportunities exist for students, faculty, staff and members of the Quad 
City community to participate together in various performing arts activities.  

 
Over 178 performances are offered in a typical year. Vocal students participate in the five choral 
groups, the opera program and join members of the community in our 114-year-old large choral 
organization, the Handel Oratorio Society. Membership in vocal activities numbers 230 students 
singing in over forty performances either on campus or on one of our annual choir tours. 
Instrumental student participation in orchestra, two bands, one jazz ensemble and our Koto 
Ensemble numbers 240 with students performing thirty-eight concerts per year either on one of 
our national tours or on campus. Theatre students present twenty-four performances of five 
productions in a typical year. Chamber music concerts, small ensemble concerts, and student and 
faculty recitals add to the variety of opportunities available to our students and make up the 
remainder of the typical year's performance offerings. 

 
College performances play a major role in the cultural life of the region, though less than they did 
a decade ago. In addition to student performances, the College sponsors various guest performers 
and groups to give our students and community the opportunity to experience and learn from the 
rich diversity of such offerings. Our students and faculty serve as a community resource in 
offering instruction, workshops and technical support to members of the community as well as 
serving as professional members of various area music and theatre organizations. Our student 
groups often perform with our local professional orchestra. The College recognizes that the 
presenting of performances is also an opportunity for the College to interact with members of the 
community under the most favorable circumstances. To facilitate public presentations, the 
College maintains: a 1620-seat concert hall, Centennial Hall; a recently created 320-seat lecture-
recital hall, Wallenberg Hall; a 170-seat recital/lecture hall, Larson Hall; and a 200-seat theatre, 
Potter Hall. Performances serve as a means for the College to reach out to the greater community, 
invite the public to campus and communicate effectively the message that our institution is one 
dedicated to achieving and promoting excellence.  Over the last decade a number of other venues 
have been developed in the Quad Cities, so there are now many more cultural activities in the 
community and a less-exclusive reliance on the College to provide them. 

 
2. Athletic Programs 
 

Augustana's sport programs exist comfortably within the liberal arts tradition of the College.  
Sport is seen as only one part of a student's development, offering additional experience and 
training which can complement the life of the mind.  It is well understood that the sport programs 
exist for the participants and not for the spectators, the alumni or the coaches.  Over the years 
Augustana has been fortunate to have students who are both good students and good athletes, and 
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coaches who are both good teachers and good coaches. 

 
     The sport programs are offered in three components: 
 

.1 Recreational:  Until now there has not been an organized recreational program other 
than providing access to the physical education facilities and encouraging use on an 
individual or small group basis.  Most facilities are available when not reserved for 
classes or scheduled events.  All facilities are open each weekday noon for one hour as 
well as for twelve hours on weekends and are used heavily and regularly.   The new 
recreation building, completed in the fall of 1995, expanded opportunities for students at 
Augustana.  The facility will be open for seventeen hours each day.  The rules governing 
the center give varsity athletics the lowest priority for access to its facilities.  We expect, 
as a result, a much more organized and comprehensive recreational program. 

 
.2 Intramural:   An extensive intramural program is offered for the Augustana community. 

 Teams are formed by fraternities, sororities, dormitory residents and other students and 
faculty/staff members.  Men's sports are competitive in nature with teams earning points 
in sixteen different sports throughout the year towards an overall championship.  
Women's sports include a combination of competitive sports and recreational activities 
encouraging the use of athletic ability and emphasizing the importance of physical 
activity. 

 
The level of interest in intramural sports is very high.  Administration of these programs 
has recently been moved to the Office of Student Services, to ensure that they receive the 
attention and support they need.  Last year over 518 females and 1426 males participated 
(duplicate counts).  

 
.3 Intercollegiate:  The intercollegiate program offers opportunities both for men and for 

women.  Women's teams compete in eight sports (basketball, cross country, softball, 
swimming, soccer, tennis, track and field, and volleyball), principally against others 
teams in the Upper Middle West and the College Conference of Illinois and Wisconsin 
(CCIW).  Men's teams compete in ten sports (baseball, basketball, cross country, football, 
golf, soccer, swimming, tennis, track and field and wrestling) principally against teams 
representing other members of the College Conference of Illinois and Wisconsin 
(CCIW).  The CCIW, of which Augustana is a founding member, is composed of eight 
liberal arts colleges of similar size and character. 

 
The program for men is very strong and successful.  Approximately one-third of the male 
student enrollment is actively involved.  Augustana has been very competitive in all 
sports, and has at times dominated the conference. 

 
The program for women has been strong and has enjoyed consistent participation over 
the past ten years.  During that time budgetary commitment to women's sports has grown 
to the point that, in terms of dollars per participant, the women's program is supported at 
the same level as the men's program.  New intercollegiate sports opportunities for women 
have been added as soon as sufficient student demand and the possibility of joining 
appropriate conferences existed. 
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3. Broadcasting and Publications 
 

Coursework in broadcasting, news writing and journalism is provided through the departments of 
English and Speech Communication and Theatre Arts.  Although students cannot earn an 
academic major in broadcasting or journalism, substantial co-curricular opportunities are 
available to all students.  Students may complete minors in Journalism and/or Speech 
Communication, as well as emphasize mass communications in pursuit of a major in Speech 
Communication. 

 
The major, college-sponsored outlets for students interested in these fields are two radio stations 
and four publications. 

 
WAUG is a closed-circuit radio station operated by students under the direction of Speech faculty. 
 Station policies are devised and reviewed by the Radio Board, a committee of faculty, staff and 
students with an interest in broadcasting.  The station is supported by funds from the Department 
of Speech Communication and student fees.  WAUG includes daily broadcasts of music and talk 
programs of interest to the campus community.   

 
WVIK-FM is Augustana's 50,000-watt National Public Radio affiliate.  WVIK's programming is 
oriented toward classical music, news and public affairs.  The station employs the services of 
between thirty and fifty students each year.  Their responsibilities include overseeing the station’s 
music library, covering local news and politics, writing script for broadcasts and actually 
presenting the news. 

 
The Observer, published seven times per academic term, has been Augustana's student newspaper 
since 1902.  The Observer is supported both through student fees and paid advertising.  Each year 
the editor and faculty adviser recommend, to the Student Publications Board, a candidate to be 
the new editor. The Board, consisting of students, staff and faculty, as well as the current editor-
in-chief and the newspaper's advisor, has authority to approve selection the next year's editor and 
business manager.  The editor and business manager are paid a per-issue salary and are 
responsible for selecting the editorial and advertising staff.  Reporters and writers are paid by the 
story.  As a school newspaper, The Observer focuses on issues important to Augustana students 
in its news, opinion, sports and arts and entertainment sections. 

 
The Big Picture is a semi-annual publication of features and reportage financed through student 
fees.   Each year the faculty advisor selects an editor, who then chooses a staff and a theme for 
each issue, assigns stories, and edits and lays out the newspaper.  The publication began, several 
years ago, as an outlet for news features produced by Augustana's "Depth Reporting" class.  A 
recent edition of The Big Picture features articles on opportunities for graduates, including career 
advice from recent graduates on how to best prepare for life after college.  Another edition 
featured interviews with Augustana students and professors about their struggles with spirituality. 

 
Saga, a semi-annual juried publication, offers students the opportunity to publish poetry, fiction, 
creative nonfiction, and artwork. The oldest student organization at Augustana College is a 
literary society. The "Phrenokosmian Society" was begun in 1860, the College's first year, by 
students who wanted to share their literary efforts.  Soon they began to publish a journal, the 
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Phrenokosmian, whose tradition is continued by Saga.  Saga accepts submissions from all 
Augustana students. Monetary awards are made to each year's best writings in several categories. 
Saga's student editor is selected by the faculty advisor. 

  
Augustana College Magazine circulates to more than 20,000 thousand Augustana graduates, 
parents of current students, and friends throughout the world. Students who have demonstrated 
unusual excellence in writing may be invited to contribute work to it.  Such assignments range 
from short journalistic features to reflections on a student's own academic experience, and are 
prepared under the instruction and supervision of the magazine editor, Dr. Ann Boaden.  
According to Dr. Boaden, the magazine "presents issues of concern to the thoughtful general 
reader, and specific news, activities, and programs related to Augustana College and its 
alumni/ae." 

 
The Rockety-I, Augustana's yearbook, ceased publication in 1993.  The decision to terminate the 
publication followed years of declining student interest, publication delays and rising costs. 

 
4. Debate and Related Activities 
 

Debate at Augustana has deep roots: the first debate team was founded on the third day of the 
College's existence in 1860 and the tradition has continued in an unbroken line for 135 years.  
Augustana remains committed to the notion that a liberally-educated citizen does not merely 
know things, but also has the spirit and ability to make that knowledgeable meaningful.  One way 
of doing that is through intellectual competition. 

 
Augustana offers three outlets for students with an interest in debate: the Augustana Debate 
Union, the Mock Trial Team and the Model United Nations. 

 
Augustana Debate Union competes with other National Debate Tournament (N.D.T.) teams, such 
as Iowa, Michigan, Southern California, Harvard and Dartmouth.  Of the four hundred colleges 
and universities which have qualified to the N.D.T. since 1946, only five have qualified more 
often than Augustana.  Augustana has won over 1200 debates and reached the final round of 
thirty tournaments in the past decade. Virtually every member of the Debate Union has earned at 
least one speaker award over those years, and Augustana's teams have finished as high as third at 
Freshman Nationals and fifteenth in the nation as a whole. 

 
The Mock Trial Team came into existence at Augustana within the past five years in order to 
better prepare students for law school.  Supported by the Department of Political Science, the 
team competes against a variety of other midwestern schools and has already received regional 
recognition for its achievements. 
The Model United Nations is Augustana's newest forensic organization.  It was created in 1993, 
and officially recognized in 1995.  The Model U.N. works to promote campus understanding of 
international issues by preparing for and participating in local and national Model United Nations 
conferences and by attending other conferences with topics of international concern.  Between 
twenty and thirty students have been involved with the organization each year. 

 
5. Student Organizations 
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Many other opportunities for students to complement their formal academic work exist in the 
organizations and clubs which reflect professional career interests or which are related to 
academic areas.  These formally organized groups, recognized by the Student Personnel 
Committee, are presented the College Catalog on pages 24 and 25. 



Chapter Ten: Community Service 
 
Augustana is an integral, though not dominant, part of the life of the Quad-Cities.  We generate over $100 
million in economic activity each year and employ over 500 people.  In addition, 3500 Augustana alumni 
live in the Quad-Cities. 
 
The College seeks to serve those communities in a variety of ways. We can look at two types of services: 
those provided by individual members of the College community and those provided institutionally by 
Augustana. 
 
1. Individual Service 
 

The College actively encourages community involvement on the part of the faculty and 
administration.  This encouragement begins with the hiring process, where we clearly explain the 
College's priorities and expectations.  Community service is one of three weighted factors 
considered during each merit review.  Similarly, such involvement factors into tenure decisions.  
Finally, the College recognizes excellence in service through its annual Jaeke Awards. 

 
A simple compilation of the "community service" sections from the faculty's and administrators' 
merit review self-reports would produce a document of more than 200 pages.  A sample of the 
activities reported to the College includes: 

 
chair of the Rock Island police commission; 

 
coordinator of a successful bond-referendum drive for the Bettendorf Community 
Schools; 

 
members of the Davenport, Bettendorf and Moline school boards; 

 
pianists, organist and choir directors in Moline, Rock Island and Davenport; 

 
teachers in adult education programs for churches in the Quad-Cities and a variety of out-
lying communities; 

 
members of the Board of Directors for the YMCA, YWCA, Little League, Quad-Cities 
Child Abuse Council, Rock Island Preservation Committee, Quad-Cities Heritage 
League; the Quad City Symphony Orchestra, the Bethany House and Family Resources 
Domestic Violence Center; 

 
members of the NCA Evaluation Team for Rock Island High School; 

 
chair of the U.S. - China Friendship Association; 

 
founder of the Japan Association of the Quad-Cities; and, 

 
coaches for virtually every youth sport league and association in the region. 

 
In addition, a number of our faculty members are ordained members of the clergy.  They are 
actively involved in supply-preaching and pastoral work.  Finally, the number of public lectures, 
talks and interviews in the last five years is well into the hundreds. 
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2. Long-standing Institutional Service 
 

Augustana tends to make enduring commitments to its communities.  Every element of 
institutional service which was noted in our 1985 self-study continues today.  Those were: 

 
.1 Halls, rooms, dining rooms and recreational facilities are available on an at-cost basis 

for appropriate public use when not otherwise scheduled.  By way of illustration, forty 
groups (ranging from the Illinois Synod's annual General Assembly and the Mississippi 
Valley Writers Group to Universal Cheerleaders and Campfirmation) used Augustana's 
facilities in the summer of 1995. 

 
.2 A variety of athletic programs for Quad City area citizens are sponsored by the 

Physical Education Department.  In the summer of 1995, there were 21 -- primarily for 
younger athletes.  Even during the academic year, our staff and facilities are involved in 
dozens of community events: Special Olympics, Senior Olympics, the Prairie State 
Games, the Master's Track Meet and morning exercise classes are representative of the 
athletic programs.  Non-athletic uses on the facilities include use of our facilities by the 
Mexican/American dance troupe, church groups, and the "Parents Too Soon" program. 

 
.3 The College's learning resources are made available for community use.  These include 

the Fryxell Geology Museum, John Deere Planetarium, Carl Gamble Observatory, the 
Augustana Library, the Art Slide Library (for use by community artists giving lectures), 
and the Augustana College Art Gallery. 

 
.4 Several hundred events in the fine and performing arts are available and are used by 

50,000 people in the community.  Extended discussions of these opportunities occur in 
the "Learning Resources" and "Co-curricular Programs" chapters. 

 
.5 The Quad Cities Graduate Study Center, a consortium of nine public and private 

colleges and universities in Illinois and Iowa, is housed in Sorensen Hall and uses 
Augustana classrooms and the library.  While we are a founding member of the Graduate 
Study Center, we no longer actively participate in the academic program. 

 
.6 WVIK-FM, a fifty thousand watt National Public Radio affiliate, is owned and operated 

by Augustana.  WVIK provides quality programming in the arts, news, and special 
features to eastern Iowa and western Illinois, with special emphasis on classical music 
and public affairs. 

 
.7 Red Shoes, Augustana's pre-kindergarten administered by the Education Department, has 

served thousands of children over the past forty years;  
 

.8 The Augustana College Center for Communication Disorders, an on-campus clinic 
associated with the speech-language pathology/audiology major, provides speech and 
language services to children and adults with communication differences and disorders.  
The Center is housed on the ground floor of Carlsson Hall.   
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.9 Many departments run or participate in programs designed specifically for 

community use and enrichment.  These include the Community Music Program; 
Kaleidoscope, an art program for children and adults; Tutoring Service for Quad City 
Children (Education Department); workshops and clinics of various kinds offered by the 
departments of art, history, mathematics, English,  theater, music and Spanish. 

 
In addition, each student enrolled in the Teacher Education Program must contribute a 
minimum of one hundred hours of pre-student teaching experiences.  These students 
work not only in Quad City schools but also as Red Cross volunteer instructors or in 
other local institutions such as Arrowhead Ranch, Bethany Home, The Opportunity 
Center, the YMCA, park boards and churches.  

 
.10 Students participate in many service and community fund raising activities.  Among 

these are the Special Olympics, Muscular Dystrophy Dance-A-Thon, various runs and 
swims to raise money, and service projects organized by campus groups.  At the most 
recent Augustana Volunteer Day in the fall of 1995, over 400 students, faculty and staff 
participated in community projects. 

 
3. New Areas of Institutional Service 
 

A variety of programs have come into being since our 1985 self-study.  Some of the more 
notable: 

 
.1 The VITA program is operated by the Department of Accounting.  Under this program, 

trained students offer income-tax preparation assistance to low-income residents. 
 

.2 The Business and Industry Council was started in 1991 as a means of developing 
meaningful relationships between the College and local businesses.  Meetings are held 
quarterly and deal with topics ranging from total quality management to niche marketing. 

 
.3 The Elderhostel Program at Augustana College began in 1986, though Elderhostel 

itself has been in existence since 1975. The program is open to anyone 55 or older, or the 
spouse or companion of someone 55 or over who is interested in attending week-long, 
non-credit, college courses.  During the stay on campuses, Elderhostelers enjoy 
residential life, are encouraged to use many of the College's facilities and are offered a 
number of extracurricular activities. 

 
Usually we have between 30 and 40 participants during a week.  Over the years we've 
had approximately 800 hostelers on campus.  Every state, except Rhode Island, has been 
represented.  The average age of our participants is around 79.   

 
This year Augustana Elderhostel offered a program based on the Swedish heritage of the 
College.  Courses taught included:  "Swedish Genealogy and Immigration History," 
"Scandinavian Religious Traditions," and "Scandinavia Today".  There was one major 
field trip to Sheffield, Andover, and Bishop Hill, plus many small trips to local 
attractions. In the past we have offered a variety of courses that covered topics such as 
the geology and history of the Mississippi River, religious utopian communities, regional 
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writers, Shakespeare, jazz, fairy tales, acting, botany, even statistics! 

 
.4 The Augustana Folkschool is one of the outcomes of our successful Elderhostel 

programs.  Started in 1993, this is a four-day program, resembling an Elderhostel, that is 
open only to local senior citizens.  It is offered as a opening event to Senior Olympics 
(which is housed on the campus).  Folkschool offers three classes, meals, and related 
activities to Senior Olympic participants who might otherwise not have the physical 
endurance or strength to participate in other Olympic events.  The evaluations each year 
have been excellent and the return rate of participants has been quite high.  The courses 
to be offered this year include a drawing class, an Asian culture class, and a creative 
writing class. 

 



Chapter Eleven: Admissions and Financial Aid 
 
At Augustana, as at other institutions, the past decade has been a time of considerable challenge.  Years 
ago, the Board of Trustees set the target for Augustana's enrollment at 2,000 full-time students.  To ensure 
that this target is reached, we usually aim for about 2,100 students.  As a result, the size of the student 
body in this decade has ranged from a high of 2,241 full-time students in 1989 to a low of 1950 full-time 
students in 1993.  The entering new student classes have ranged in size from 509 to 652).  We have seen 
consecutive year fluctuations of more than fifty students in five of the past ten years (for example, 
between 1987 and 1988 the number of new first-year students jumped by 69, between 1988 and 1989 the 
number fell by 86).  We have had four different Admissions Directors and dozens of admissions 
counselors.   
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The College's goal is to maintain enrollment at 
approximately 2000 full time students.  In 1984-85 the fall 
quarter enrollment was 2090 full time students.  The 
comparable 1994-95 enrollment was 2002 and the fall 
1995-96 enrollment was 2163.  The intervening years have 
seen full-time enrollment peak in 1989-90 at 2241.  Most of 
the significant changes in our student demographics were 
highlighted in Chapter Two.  Changes in gender balance 
and religious affiliation were not mentioned there, but 
deserve notice.  The male/female ratio has continued to 
decline with 42% of the student body male in 1994 as 
contrasted to 48% in 1984.  During this same period the 
self-reported church affiliation of students has changed, 
with "Lutheran" decreasing from 28% to 25% and 
"Catholic" decreasing from 29% to 27%.  As in 1984, 90% 
of the student body receives some form of financial aid 
from the College. 
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1. The Evolving Structures of Enrollment 

Management 
 

As everyone connected to higher education knows, 
competition for qualified students has become 
increasingly intense among selective liberal arts 
colleges.  In order to hold and even improve its 
position, Augustana College has made a number of 
changes relating to admissions.  These changes 
include the areas of administrative structure, new 
programs and program modifications, and support 
systems. 

 
The College has also made considerable advances in the areas of technical support systems.  As 
recently as five years ago, there were only two computers in Admissions and Financial Aid.  
Today, each counselor has a computer, and a coordinated enrollment management computer 
program, EMAS (Enrollment Management Action System), is operational. 

 
Midway through the 1994-95 academic year, the Office of Financial Assistance began to use a 
financial aid matrix developed by Williams*Crockett to more effectively maximize our use of 
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financial aid resources.  We will also use this tool to study the effect of financial assistance on 
retention. 

 
.1 Changes in Administrative Structure 

 
Ten years ago, it was the job of Admissions to bring students to campus where the faculty 
could teach them and Student Services would meet their non-academic needs.  We 
believe that view led to a certain balkanization of our administrative structures: 
Admissions was separate from Financial Assistance, no single individual or office had 
responsibility for retention, the faculty had a marginal role in the admissions process 
(indeed, the Admissions Committee almost never met), and the Admissions staff was 
isolated from the intellectual life of the College.  This system was workable in good 
times, but was less effective in dealing with competitive, tightening markets. 

 
In the early 1990s, the College undertook the task of reconstructing its enrollment 
management process.  In part, this required changes in the administrative organization of 
the College.  (These are described below.) Perhaps more important, it required a 
recognition that the future of the College was at stake.  With that understanding came a 
new view: that enrollment -including recruitment, retention, and student satisfaction - is a 
campus-wide effort.  Faculty, admissions counselors, financial aid staff, office personnel, 
and student-help have all modified their views of their jobs to see maintaining enrollment 
as a shared responsibility.  This spirit of teamwork is probably most responsible for our 
strong position today. 

 
In 1991, Augustana changed from a Dean of Admissions configuration with Financial 
Aid reporting to that position to a Dean of Enrollment to whom the Director of 
Admissions, the Director of Financial Aid, the Director of Marketing, and the Director of 
Records (Registrar) reports.  Later, the "Admissions Committee" was reconstructed to 
form the Enrollment Management and Retention Committee, comprised of: six faculty 
(one representative from each academic division); one representative from the Office of 
Provost; one representative from Student Affair's Office; Directors of Institutional 
Records, Admissions, Financial Assistance, Records Office, Men's Athletics, and 
Women's Athletics; a representative from Office of Communication or Publications; 
Dean of Enrollment (committee chair); five students, three of whom are persons of color 
(one of these three students to be appointed by Black Student Union, and one by Latinos 
Unidos) with remaining students appointed by Student Government Association.  The 
Enrollment Management and Retention Committee was charged with overseeing the 
enrollment policies of the College.  The Dean of Enrollment was charged with 
developing and coordinating a comprehensive enrollment program from initial contact 
with potential students through the early phases of the first year of attending Augustana. 

 
The College made less visible, but equally important, changes in its approach to the 
Admissions staff.  Throughout the 1980s, the counselor position was treated as short-term 
resulting in a high turn-over.  Nearly half of the counselor staff was new every two years. 
Admissions Counselors were hired directly out of college and received little or no 
training in their responsibilities.  Both their hours and travels were overwhelming, while 
their pay was modest.  They had little connection with the academic life of the campus, 



Chapter 11, Page 3 
 

 

                                                

which impaired their credibility with the remainder of the campus and made more 
difficult their ability to represent the College.     

 
We have, if only in a spirit of enlightened self-interest, sought to change these conditions. 
 The extent of contact between the staff and the faculty has increased dramatically.  There 
is both formal and informal mentoring and training for new counselors, as well as an 
annual retreat.  The hours have been adjusted to allow for the possibility of a home life.  
In consequence, our counselors are staying with the College much longer (to the point 
where many are now married and beginning families).  Because of their greater age and 
experience, they have become much more effective liaisons between the College and 
students, guidance counselors and parents. 

 
.2 New and Modified Programs 

 
The College has established a substantial marketing program and hired a Director of 
Marketing who reports to the Dean of Enrollment.  The initial marketing objective has 
been to increase name recognition and has included billboards, television advertising, 
print media advertising, and a video.  Additionally, the basic Admissions print pieces 
have been reworked and extended.  This change is discussed in greater detail in Chapter 
Two. 
 
The College has also retained an outside firm, Gehrung Associates, to promote its image 
in the national press. 

  
Utilizing a grant from the Teagle Foundation, Augustana has hired a person to develop 
and direct an Alumni Admissions Program.  Now in its second year, the program includes 
over 150 volunteers who will be trained to assist the counselors, make contact with 
prospects, and staff college fairs throughout the country. 

 
2. Admissions1

 

 
     1 The Office of Admissions has a great deal of supplemental materials to support the following 
discussion.  Because of their bulk, we have chosen not to reproduce them in an appendix.  They will be 
organized as the Admissions Exhibits Book, which will be made available to the visiting team. 

Augustana is classified by Cass and Birnbaum as being "selective-plus" in its admissions.  
Surveys of enrolled freshmen show that the major factor in students' decisions to attend 
Augustana is the College's academic reputation.  The academic ability of matriculating first-year 
students is very high as measured by high school record; the median rank in high school class is 
at the 82nd percentile.  About one-third of entering students come from the top 10% of their high 
school class and about two-thirds come from the top quarter.  And, as noted in Chapter Two, our 
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mean composite ACT score has risen.  In 1984 the mean composite score reported by the ACT 
Class Profile Report for Augustana was 23.0.  The ACT reported mean composite has risen to 
24.5 for 1995-96 (the national average for enrolled freshmen is 21.4). 

 
Since Augustana accepts either the ACT or the SAT from applicants for admission, the ACT 
Class Profile Report does not include all first-year students.  Therefore the Office of Institutional 
Research has begun supplemental reporting on test scores.  For those students who have an SAT 
score but no ACT score, the comparable ACT score is computed using a conversion table 
published by the College Board.  Using these computed scores the current first-year, first-time 
cohort has a mean composite ACT of 24.5.  This higher indicator of ability, based on the entire 
enrolled first-year class, is not surprising since students from Eastern states usually supply SAT 
results and are likely to be more able students motivated to travel to the Midwest for college. 
 
Admission to Augustana College is open to men and women of all races and religious affiliations. 
 Each applicant is considered on the basis of an annually recomputed regression equation which 
predicts the first-year GPA.  The equation relies on high school grades, rank in high school class, 
and ACT or SAT test scores.  Although the principal pool of applicants is high school seniors, 
non-traditional students are welcomed.  The process of applying for admission is presented 
clearly in the Augustana College Catalog beginning on page fifteen. 

 
As noted above, the admissions staff consists of the Dean of Enrollment, the Director of 
Admissions, nine Admissions Counselors (one of whom has primary responsibility for 
coordinating our marketing program) and a coordinator for athletic recruitment.  Working closely 
with the Director of Admissions is the Director of Alumni Admissions, who has been charged 
with developing a program to more effectively involve alumni of the school in our admissions 
effort.  The department also has the equivalent of four and one-half secretaries. 

 
The admissions program at Augustana is based on informing as well as recruiting.  Mailings, 
telephone calls, and campus visits are used to clarify characteristics and features that are 
distinctive about Augustana.  In keeping with the generally accepted philosophy of encouraging 
personal contact between students and faculty, many of the faculty welcome prospective students 
to their classes, offer personal interviews, and write personal or departmental letters to interested 
students. 

 
The informative emphasis is evident in the first brochures the students receive; they are designed 
to objectively clarify some of the considerations students should have as they begin selecting a 
college.  In addition, financial aid is explained and both the students and their parents receive 
communications regarding the financing of a college education.  Prospective applicants are also 
given brochures relevant to their curricular and other interests.  Examples of such brochures are 
"Economics at Augustana College" and "Spiritual Resources at Augustana College."  These 
brochures highlight the people and the facilities here and explain the purposes and philosophy 
behind the respective programs.  An indexed set of all this material is in the Admissions Exhibit 
Book. 

 
This combination of campus visits, telephone calls, mailings, and interviews has been a service to 
students and an important tool in maintaining the current enrollments.  However, this process is 
evolving as the demographic and economic situation changes.  Currently we are developing a 
program to promote more alumni involvement at the early stages of the admissions process.  A 
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copy of the two-year plan for this program is included in the Admissions Exhibit Book.  Further, 
we are involved in substantial marketing efforts aimed at increasing our name recognition and 
carefully expanding our main recruitment areas.  

 
The 1995 goal of the Admissions Office was to matriculate approximately 525 qualified first-year 
students.  To accomplish this goal 15,000 inquiries were needed to generate 1800 applications. 
The 1500 thousand inquiries resulted from the following, in descending order: 

 
1. Direct mail program 

 
2. Name referrals from 

 
a. Alumni and friends 
b. Currently enrolled students 
c. Families 
d. Churches 
e. High school visits 
f. College night programs 
g. High school counselors 
h. Athletics, music, theater, art, and debate teachers or coaches 

 
The direct mail program produces the largest number of inquiries.  To generate the direct mail 
inquiries, a number of mailings is sent to juniors in high school who have taken the PSAT.  
Augustana College searches students in Illinois and the perimeter states who are in the upper third 
of their high school class and who have composite verbal and math scores of 950 or higher. The 
search list produces 48,000 names.  A complete set of the mailing program and mailing pieces 
sent is contained in the Admissions Exhibit Book. 

 
When we are dealing with qualified prospective students, the admissions staff's primary goals are 
to have the students make a personal visit to campus, apply for acceptance, pay a tuition deposit, 
and matriculate.  The set of steps between making an inquiry and matriculating or cancelling is a 
very important part of the admissions flow.  Admissions counselors are trained in the effective 
use of all procedures used in bringing the student through these steps.  The 1994-95 admissions 
flow is shown in the "Admissions Pyramid" page of the Admissions Exhibits Book. 

 
To bring prospective students to campus there are three or four high school visit days during the 
academic year.  Prospective students are sent information announcing visit days.  The Admissions 
Exhibits Book contains the 1994-95 schedule, a sample program, and a visit day check list. 

 
Many prospective students prefer a personal visit to the campus rather than the scheduled visit 
days and these are also encouraged.  There is an established procedure to ensure that when the 
students leave they have a very good flavor of the academic and social life on campus.  During 
the visit, prospective students take a campus tour with a trained, current student.  Special training 
of these tour guides is provided so that prospective students receive an accurate impression of 
Augustana. 

 
A large number of contacts, both initial and follow-up, are made by telephone and through high 
school and college visit nights.  Policies and procedures for these are in the Admissions Exhibits 
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Book.  Students, trained under a program called Augustana Ambassadors, make phone calls to 
prospective students, host visitors, and serve as tour guides for high school visit days. 

 
The Enrollment Management and Retention Committee, an advisory body chaired by the Dean of 
Enrollment and including faculty, administrators, and students, meets periodically during the 
school year to review policies and procedures of the Admissions and Financial Aid Office and to 
recommend changes.  ACT Student Opinion Surveys continue to show above-average student 
satisfaction with general admissions procedures, with the Catalog and admission publications, 
and with the accuracy of information received prior to enrollment. 

  
3. Financial Aid 
 

The Augustana College Financial Aid Office works in conjunction with the Admissions Office to 
prepare financial assistance programs for prospective students.  The office also is responsible for 
determining financial aid eligibility and preparing aid programs for returning students. 

 
The Office is staffed by the Director of Financial Aid, an Assistant Director of Financial Aid, 
Financial Aid Counselor, a Work Study/Financial Aid Counselor, full-time secretary, a full-time 
loan officer, and seven college work-study student helpers.  The financial aid program and 
descriptions of the various kinds of aid available are described in the Augustana College Catalog 
beginning on page 13. 

 
Most of the aid that is distributed by the Financial Aid Office is based on financial need.  
However Presidential Scholarships, Honor Scholarships, and Alumni Scholarships are awarded 
on the basis of academic achievement alone, while the AIM Scholarships are based on both need 
and ability.  A limited number of talent scholarships are awarded to students who demonstrate 
accomplishment in music, theater, art, or debate.  No athletic scholarships are awarded.  Tuition is 
reduced by 25% for students who have a brother or sister enrolled concurrently.  The level of 
financial need is determined through the use of the standard Free Application for Federal Student 
Aid and an Institutional Aid Application. 

 
Augustana College is committed to meeting the need of each student who applies for financial 
aid.  Each student's program of aid based on need will have three components:  gift aid, work, and 
loan.  Gift aid usually ranges from 50-75% of the student's determined need.  College work-study 
is awarded up to $1120 for incoming students and $1250 for upper-class students.  Loan funds fill 
the remainder of the student's need.  However, federal and state financial aid have not kept up 
with increasing student costs, so students are taking more loans and the College is providing more 
aid.  The amount of College money used for financial aid has increased 381% between 1985-86 
and 1993-94, from $1,661,143 to $7,996,215.  Student loans have remained constant throughout 
the past decade, at around $3,500,000. 

 
Financial aid records are audited each year by McGladrey and Pullen, a private firm contracted 
by Augustana College to perform the audit.  The firm also conducts the necessary audit required 
by the Department of Education for the Pell Grant Program and the three campus based programs 
- Federal Supplemental Educational Opportunity Grant (SEOG), Federal Perkins, and College 
Work-Study.  For the two year period ending June 30, 1993, the audit report indicated that no 
significant administrative and accounting controls or compliance problems were encountered 
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during the audit of the Pell Grant Program, the 
SEOG Program, CWS Program and National Direct 
Student Loan Program. 

 
The College utilizes federal and state aid programs 
as well as outside scholarships and grants to help 
supplement institutional financial aid.  Augustana 
requires students who wishes to be considered for 
aid from the College to first investigate all other 
resources for which they may be eligible. 

 
Explanations of institutional financial aid policies 
and procedures are found in the student handbook, 
Inside Augustana, distributed to each student every year. 
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4. Retention 
 

After enjoying relatively low attrition from 1987-92, Augustana saw it increase by 2.5 percentage 
points in 1993 (14.1% to 16.6%), and another .2% in 1994.  After a thorough review of the 
situation utilizing student satisfaction inventories, discussions with student groups, and statistical 
analyses of the characteristics of retained versus non-retained students, the College initiated a 
number of changes in programming: 

 
.1 Improved First-Year Advising: Establishment of a half-time position, Director of First-

year Studies; increased use of senior faculty as advisors; increased training of advisers; 
and separate registration for first-year students. 

 
.2 Intervention: Intervention is of two types.  First, a feedback system has been established 

so that students perceived by faculty and others as "at risk" can be reported to the office 
of Student Services for appropriate action.  Second, students whose profile indicates 
increased likelihood of leaving (e.g., C+/B- students) are identified and actively involved 
in campus activities.   

 
.3 Increased availability of courses for first-year students: After second through fourth year 

students have registered, there is a one-week break in registering to determine how best 
to meet the needs and preferences of first-year students. 

 
Perhaps in consequence of these changes, the full-time attrition rate fell substantially in the last 
year: from 16.8% to 14.1%. 



Chapter Twelve:  Physical Resources 
 
Augustana's campus consists of twenty-five buildings situated on about 115 acres.  There are hills and 
ravines, and most of the campus is wooded.  It is a park-like oasis set adjacent to a large park in a 
residential area of Rock Island. 
 
The value of our campus is significant, both in monetary terms and in the impression it leaves on 
prospective and current students. (One prospective student recently noted that Augustana is the only 
school she visited which actually looked like its brochures.)  We take great pride both in the appearance 
of the campus and in its expanding ability to facilitate teaching.   
 
We will, in this chapter, describe the physical resources currently available to us, outline the major 
changes which have occurred since our last self-study, and discuss planned renovations. 
 
1. The Current Situation 

 
There are three distinct functional portions of the campus: 

 
The central campus (and appropriately so) is the primary academic sector.  Old Main is situated 
on the south side of Seventh Avenue and is a highly recognizable symbol of the College.  It is 
over a century old and has been placed on the National Register of Historic Places.  Denkmann 
Hall, Wallberg Hall of Science, Biology Building, Founders Hall, Carl E. Swenson Hall of 
Science, and John Deere Planetarium and Observatory are the other older academic buildings on 
the central campus.  

  
But the central campus also has a new academic focal point: the new library (opened in 1990).  It 
is an impressive $12 million structure linking the academic loci of buildings to the residential 
sector of campus.  It is set into a hillside and not only provides a geographic link but also an 
elevation link between "upper" and "lower" campus.  

 
Another link on campus is the College Center.  Opened in 1979, this building houses one of the 
two major campus dining facilities (often times used for public gatherings), the College post 
office, snack bar, and bookstore.  Elevated walkways over Seventh Avenue and Thirty-Eighth 
Street make the building easily accessible from Sorensen Hall and the Centennial Hall parking 
lot. 

 
The residential part of the campus is, for the most part, an arc of residence halls on the east and 
south side of the campus.  Seminary Hall, Andreen Hall, Erickson Center, Westerlin Center, and 
Anderson-Bartholomew Halls form the residence arc.  The exception is Carlsson Hall, a men's 
residence hall, which faces Old Main on the north side of Seventh Avenue.  In service of the 
southern residential part of campus a new building, the new recreational center next to the main 
residence halls, was completed in 1995.  

 
The public sector of the campus is located on the north side of Seventh Avenue.  The Carver 
Physical Education Center, Ericson Field, Bergendoff Hall of Fine Arts, Centennial Hall, and 
Sorensen Hall are facilities catering to most of the public activities held on campus, and also 
serving several academic programs.  There are shared parking facilities in close proximity to all 
of these venues.  Several buildings serving the Art Department are also located on the north part 
of campus.  Sorensen Hall houses The Quad-Cities Graduate Study Center (a graduate education 
consortium) as well as the business administration, accounting, economics, psychology, and 
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education departments and several administrative offices. 

 
The overall architecture of the campus is varied.  It fits well with the topography of the campus, 
and its non-uniform character woven together by detailed landscaping adds to the texture of the 
Augustana physical tapestry.  The replacement value of the buildings and equipment portion of 
this tapestry is about $110 million. 

 
2. Changes during the Past Decade 
 

The projects below are examples of the College's constant program of evaluation and 
determination of needs and goals for facilities. They represent carefully-planned changes to 
address emerging academic needs, enhance the functioning of existing structures, and improve 
the campus environment. 

 
Most of the changes to Augustana's campus can be assigned to one of the three campus sectors 
described above.  One change, however, spans the campus.  In partnership with the City of Rock 
Island, Seventh Avenue, the campus' main through-street was substantially redesigned and 
rebuilt.  This thoroughfare had been more of a wedge between the public and academic sectors of 
the campus.  It was a four-lane street with an open invitation for rapid movement.  Working with 
city engineers, a plan was developed to reduce the avenue by two lanes and add park-like features 
in the abandoned lanes' stead.  The project proved to be an effective speed reduction mechanism 
and the enhanced landscape beauty is now a noticeable attribute.  It turned out to be a highly 
successful project. 

 
.1 Changes to the Central Campus 

 
The most obvious change to the physical structures at Augustana has been the building of 
the new library facility.  It replaced the elegant, yet functionally deficient Denkmann 
Memorial Library (built in 1911).  The new library is a five-story brick and limestone 
structure enclosing 85,000 square feet.  It was built with "cutting edge" technology in 
mind and it is the campus gateway to international information sources via computer 
networks.  All campus buildings are connected to the library hub for fingertip access to 
the information universe. 

 
After the new library was completed, more than $3 million was spent to renovate and 
restructure Denkmann Memorial Library (now called Denkmann Memorial Hall).  The 
reading room was transformed into a 320-seat recital-lecture hall (Wallenberg Hall).  The 
revitalized building now houses the foreign language labs and the audiovisual facility of 
the College.  Denkmann also houses faculty offices, multipurpose classrooms, and the 
Swenson Swedish Immigration Research Center.  The renovation was planned and 
completed with a vigilant eye on quality and authenticity.  This 1911 building retains its 
classic lines. 

 
A number of more limited revisions have improved the appearance and utility of the 
academic campus.  The Campus Pond was drained, dredged and expanded to four times 
its old size.  The central classroom building, Old Main, was renovated and air-
conditioned. In addition, the administrative offices in Founders Hall East have been 
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redecorated.   

 
.2 Changes to the Residential Campus 

 
When the Carver Physical Education Center was built in 1971, intercollegiate athletics 
did not include many women, and not many students took recreational fitness seriously.  
The present Center is therefore too crowded to adequately cover the needs of the student 
body for recreation and fitness.  The College has built a new center for intramural sports 
and recreational fitness next to the Erickson/Westerlin Residence Hall complex to address 
this need. 

 
There have also been many other more limited projects undertaken in the past decade in 
the residence halls and food service areas.  These changes have been detailed in the 
"Student Services" chapter. 

 
.3 Changes to the Public Campus 

 
The public campus, largely dedicated to fine arts and athletics, has undergone several 
changes.  After acquiring three private properties west of the Carver Physical Education 
Center, it became possible to provide additional practice space for the baseball, softball, 
and football teams.  Too, this project provided an opportunity to add to the intramural 
facilities at the College.  There were more intricacies surrounding this venture than just 
leveling lots.  A limestone embankment was cut by seventy feet to widen the new field.  
Once done, however, we had created a large open area suitable for multi-purpose use.  

 
The needs of the Fine Arts Division were addressed in 1989 and 1992.  In 1989 annexes 
for the Art Department and Theatre program were erected southwest of the Carver 
Physical Education Center.  Some remodeling was done to these sites during the summer 
of 1994 to enhance the exterior appearance.  In the summer of 1992 an art studio facility 
was built adjacent to the Abrahamson art facility (used by senior art majors).  It serves 
the sculpting and drawing functions of the department.  The facility has a simple, 
functional design. 

 
Also in 1992 the speech-language pathology/audiology program moved from Bergendoff 
to the ground floor of Carlsson Hall.  As a result of rennovation and remodeling, the 
program has a specific facility for academic and clinical needs; no longer does the clinic 
associated with the major have to be conducted on Saturday mornings in the music 
practice rooms. 

 
A series of changes have been made to bring the College into better compliance with the 
Americans with Disabilities Act.  These include the construction of ramps, a lift, 
automated doors, more even surfaces and handicapped-accessible restrooms.  This 
program will be on-going. 
Among the more minor changes: much of Bergendoff Hall was air-conditioned, painted 
and carpeted.  In addition, the roof was replaced at Carver Physical Education Center and 
a new wood basketball floor was installed.   
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3. Plans for the Future 
 

.1 Plans for the Central Campus 
 

There are aggressive plans for the future of facilities at Augustana College.  In May 1994 
the Board of Trustees authorized the selection of an architect for a new Chemistry, 
Biology, and Physics building.  Ellenzweig and Associates of Boston was the firm 
selected to design this new facility.  It will replace Wallberg Hall and the Biology 
Building when completed.  The finished product should be opened during the fall of 1997 
and will be approximately 110,000 square feet in size.   

 
Interest in this project has already spawned a $7.5 million gift commitment from a 
foundation to assist in funding.  Another multi-million dollar bequest will most likely be 
used to partially fund the building. 

 
Another facility in the planning stage is an education technology building.  This building 
will be a "bridge" between the sciences (new Chemistry, Biology, and Physics building) 
and the library.  The essence of the building will be to provide a hub of "smart 
classrooms" and advanced computer opportunities for the entire campus.  Traditional 
teaching methods will be augmented by the availability of up-to-date computer 
technology.  

 
.2 Plans for the Residential Campus 

 
During the next decade plans are in place for a more formalized program of renovations 
for the residential facilities of the College.  It is the intent of Augustana to continually 
improve on the residential experience offered to the students.  There will be more 
updating of the facilities for functional and aesthetic reasons.  Improvements such as new 
restroom facilities, single access card systems, and new furnishings will be included in 
the formalized update plan. 

 
.3 Plans for the Public Campus 

 
We have long recognized the physical challenges which Bergendoff Hall places on the 
art, music and theatre programs.  Production, classroom, practice rooms and office space 
are all limited and, in some cases, make-shift.  The combination of the lack of a suitable 
site and the comparatively large expense involved has limited our response to these 
problems. 

 
The size and vigor of these programs is making such actions insufficient, so the College 
plans to pursue more extensive changes.  Augustana has retained consultants with 
specific credentials in the construction and renovation of fine and performing art 
facilities.  They are currently consulting with the programs involved in order to assess the 
most pressing needs perceived by each.  The consultants are also exploring the viability 
of a number of options: renovation of Bergendoff Hall, replacement of Bergendoff and 
conversion of other existing buildings.  We hope to make upgraded facilities available for 
the division within the next five years. 



Chapter Thirteen: Financial Resources 
 
1. The Current Situation 
 

Financial stability continues to be a high priority for Augustana.  Happily, there is evidence of 
continued growth in the financial strength of the College over the past decade.   

 
We have faced a number of financial challenges over the past decade.  These challenges have 
been met directly, and the result is an institution displaying the character to flourish in the face of 
fiscal strictures.  There have been no operating deficits over this period and the policy of prudent 
financial management is as firmly entrenched as ever. 
 
The increasingly competitive nature of higher education has posed our major challenge.  The 
escalating percentage of the operating budget earmarked for financial assistance (discounting) has 
created a need to employ more refined resource allocation methods in budget development and 
implementation.  We have, for example, used a leveraging model in the awarding process to help 
control the growth of this part of the budget. 
 
One obvious result of the competitive condition of higher education has been a streamlining of 
the College's administration over the past several years.  The percentage of the operating budget 
attributable to the general administrative and institutional functions has decreased by design.  We 
have, at the same time, been able to increase our operating efficiency by more extensive and 
intelligent use of technology.  Performance and service to constituencies is monitored with an eye 
on higher quality. 
 
Enrollment trends at the College have also necessitated an ongoing evaluation process of the 
faculty staffing level.  An early retirement incentive plan was used to create an opportunity for 
space in the ranks of the faculty.  The plan's window of participation applied to the 1993-94 and 
1994-95 academic years.  There were nine faculty members opting to participate in the plan.  This 
plan is another example of the steps being taken to operate at a functionally efficient level. 
 
The annual budgeting process remains structurally similar to the one used a decade ago.  
Priorities for use of college resources are formulated by the Board of Trustees and the President's 
cabinet, ACUMEN.  Budget guidelines are then formalized and major components are discussed 
with the Budget Committee.  This committee is comprised of representatives of faculty, 
administration, professional staff, and the student body.  The major change to this process is the 
use of a global perspective for budgeting, as opposed to an operating budget view.  The global 
view allows for inclusion of inputs from all of the College's accounting funds.  This overall 
perspective is more attuned to the orientation being sought by the Financial Accounting Standards 
Board (FASB). 
 
Several significant and noticeable signs of financial strength are deserving of notice.  First, the 
College's endowment has increased threefold since 1985.  Development of a program of growth 
in this area has been highly effective.  Close attention has been paid to the investment policy of 
the endowment funds and the use of a spending rule has provided impetus for a long-term 
management view of these funds.  Similarly, the annuity, life income and trust funds have tripled 
over the past decade.  This has been the result of a concerted effort in this area.  A high 
percentage of these funds will become endowments upon termination of the annuity and life 
income agreements. 
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Another robust financial signpost has been the College's ability to raise funds.  More than $47 
million was raised during the last campaign (commencing in 1988).  The campaign was 
concluded one year early as the goal of $45 million was surpassed.  The proceeds of the campaign 
were primarily used to build a centerpiece state-of-the-art library facility, renovate the old library 
into quality classroom, office, and lecture-recital space, and to build endowment.   
 
There have also been several sizable gifts directed to the College after the close of the Campaign 
for Augustana.  These include a $7.5 million gift for the sciences from a foundation, a valuable, 
closely-held company from a former board member, a gift of Colorado real estate valued at over 
$2 million and a grant of $1 million from the PepsiCo Foundation.  These are resources reflecting 
a continued belief in the mission of the College by its philanthropic constituencies. 
 
A strength noted in the 1985 review was the low debt carried by the College.  Relatively 
speaking, this is still the case.  From a high water mark of $15 million the debt now stands at 
$11.1 million.  This still compares favorably to similar ELCA colleges.  Principal debt coverage 
emanates from gift sources and, as noted earlier, this source has proven to be considerable. 
 
Some points of concern raised in 1985 continue to worry us, especially our high reliance on 
tuition revenue, and the shrinking support from federal, state, and church sources.  More 
worrisome is the ever increasing budget demands created by discounting and the inherent need to 
maintain the physical facility of the College without reducing the quality of the educational 
experience offered to students. 

 
2. Changes During the Past Decade 
 

.1 Current Fund: A review of the financial exhibits will reveal the following changes in 
financial characteristics for the period of 1985-1994. 

 
1. The Current Fund budget has remained balanced, but additions to the operational 

reserves have not been possible. 
 

2. The financial assistance portion of the Current Fund budget continues to climb, 
but not at the rate of the late 1980s when rapid increases were driven by 
increased tuition.  As a budgetary matter, these expenses continue to compare 
favorably to those of our competitor institutions.   

 
3. The portion of the operational budget received from student tuition and fees has 

continued to increase.  Church support and other grants have decreased as a 
proportion of budget. 

 
4. Current Fund use of endowment income has increased because of the significant 

increase in the market value of the endowment.  
 

5. Expenditures for facilities have not increased as rapidly as tuition increase, but 
there has been a conscious effort not to defer major maintenance expenditures. 

 
6. Although the amount of debt did increase over the decade, favorable interest 
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rates allowed the expense to remain at a manageable level. 

 
7. Instructional expense has remained high over the period of evaluation. 

 
8. Auxiliary enterprises continue to operate on a breakeven basis.  There have been 

major facilities improvements to the food service area during the 1993-94 and 
1994-95 school years.  Also, a three-year program of improvements has been 
undertaken for the residence halls.  This program started during the 1993-94 
school year. 

 
.2 Endowment Funds:  The College's endowment funds continue to consist of three basic 

fund groups--the general endowment fund, the scholarship endowment fund, and the 
restricted endowment fund.  The general endowment fund includes unrestricted purpose 
endowments and restricted purpose endowments.  Income from these endowments is used 
for the purposes identified by the original source documentation.  The income from 
unrestricted purpose endowments is used for general budget support while the restricted 
purpose endowment income is used to support specific functions.  The categories in the 
restricted purpose sector include endowed chairs, science equipment purchases, library 
support, and miscellaneous specific purpose.  The scholarship endowment income is 
restricted for student scholarships.  

 
The Board of Trustees established a spending rule policy effective with the 1992-93 
school year.  This allows for a smoother stream of income for budgeting purposes and 
also encourages a capital appreciation program for the endowments.  Earnings above a 
specified return rate (currently 5.4%, a floating three year average market value) are 
reinvested in the investment portfolio.  This provides a greater opportunity for long-term 
endowment growth. 

 
The Finance Committee of the Board of Trustees is charged with investment policy 
development and investment goal achievement monitoring.  As was the case in 1985, the 
College uses J.H. Ellwood Associates as investment advisor.  Specific investment style 
allocations are recommended and pursued.  Managers of these styles are constantly 
compared with style peers and decisions to maintain or change managers are based on 
criteria aimed at long-term positive performance achievements and expectations.  
Performance reviews for each style manager are topics of each Finance Committee 
meeting. 

 
As mentioned earlier in this review, the endowment has tripled since 1985.  This has been 
a result of the prudent direction of additions to the endowment funds and the professional 
investment policies adopted by the Finance Committee. 

.3 Annuity and Life Income Funds:  This fund consists of gifts received subject to an 
agreement to make periodic payments to the donor or designated individual.  These 
payments cease at the time of the donor's death or at some other specified time.  The gift 
balance is then transferred to the appropriate fund to be used for the designated purpose 
as stipulated by the donor. 

 
An emphasis was placed on increasing the activity in this fund as evidenced by the 
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creation of a full-time Deferred Giving position, though our plans for aggressive action in 
this area have been interrupted by illness.  The administrator holding this position will 
report to the Vice President for Development.  By expending more effort in cultivating 
these types of development opportunities, the fund has grown by a factor of three over 
the past decade while still transferring significant sums for the College's use. 

 
.4 Plant Funds - Indebtedness:  During the past decade the plant and equipment at cost has 

increased from $33 million in 1985 to nearly $63 million.  The past ten years has seen the 
College's net indebtedness increase to $11.1 million.  The major expenditure funded by 
the debt was the new library.  The entire debt is a variable rate issue tied to the LIBOR 
and, fortunately for the College, the effective interest rate has ranged from 2.75% to 
5.0%.  This debt is a tax exempt bond issue written through the Illinois Educational 
Facilities Authority.  It carries a balloon payment of $7.5 million due in 2001.  The debt 
was tentatively set in 1988 during the library construction period and permanently term 
set in 1991. 

 
The debt existing at the time of the 1985 self-study report was defeased or entirely paid 
off before the $15 million library debt was incurred.  Again, it is essential to remember, 
the principal payments on the existing debt are met with pledge fulfillments from the 
completed fund raising campaign and the interest portion is incorporated in the annual 
operating budget. 

 
3. Plans for the Future 
 

As has been the case to date, the proper utilization of future financial resources will be a priority. 
 The College will live within its means and will strive to continually improve processes to reduce 
costs and improve service.  Further, refined efforts to identify and address facilities maintenance 
issues will be undertaken.  Longer term views of needs will be assessed and incorporated into 
multi-year planning processes. 

 
The College would like to change its increasing dependence on tuition and fees.  The 
implementation of a spending rule and an aggressive annual fund development effort should 
prove positive in reducing the dependence.  However, the reduction of federal and state support 
has dampened, and will continue to dampen, the positive effects of the internal strategies.   
 
Naturally, the driving financial fuel for the operating engine of the College will continue to be 
tuition and fees.  The levels set annually will need to be appropriate to maintain the competitive 
stature and program quality of the institution.  To this end, tuition and fee rates are continually 
monitored and analyzed to insure proper positioning of the College fee structure.  In addition, the 
College will strive to keep room and board rates set at a break-even scale with an eye on covering 
necessary improvements along the way.  
 
Development plans are underway to build on the demonstrated success in this area.  A five year 
campaign will be approved and announced in 1996.  The goal will be between $70 - $80 million.  
It will be a three component campaign: capital projects, endowment, and current operations.  As 
in the past, current gifts as well as deferred gift options will be incorporated into the campaign.   
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Through a combination of gifts and market appreciation, the endowment should grow to $50 
million by 1999.  We anticipate that an additional $40 million of long term endowment 
commitments should be in place by then as a result of the campaign by its completion.  Capital 
project gifts of $35-40 million will be sought in the campaign. 
 
The remaining portion of the campaign, the current operations component, is of equal importance 
to the continued financial health of the College.  Goals in this area include raising the rate of 
participation by alumni from 41% to 45%; increasing the members of the Old Main Society 
(individuals annually contributing $1,000 or more) from 409 to 600; augmenting the existing 
national major foundation fund seeking program; and revitalizing the Quad Cities' businesses and 
corporations fund raising program.  Given the successes in the fund raising area, Augustana 
remains confident in its capacity to raise funds and achieve the goals set. 



Chapter Fourteen: Institutional Governance 
 
1. Ownership of the College 
 

Augustana College operates under a charter granted by the General Assembly of the State of 
Illinois and within provisions of the Augustana College Constitution as revised, 1992.  
Ownership and control of the College are vested in a Board of Trustees which comprises the 
College corporation. 

 
The purpose of the Corporation, stated in the Constitution, is "to afford an opportunity for a 
higher education in the liberal arts that provides for the development of all dimensions of human 
existence, in a manner consistent with the life and mission of the Lutheran Church in America.  In 
carrying out this purpose, the Corporation shall assure freedom of academic inquiry and 
expression."  The Constitution specifies that the Corporation shall be maintained "in relationship" 
with the Evangelical Lutheran Church of America (hereinafter, the ELCA).  Article II, Section 8 
provides a reversionary clause which requires the Board of Trustees, in the event of dissolution of 
the Corporation, to transfer all remaining corporate assets to the Division for Higher Education 
and Schools of the ELCA after paying outstanding liabilities. 

 
2. Board of Trustees 
 

All members of the Board of Trustees (with the exception of the Bishop, the Director of the 
ELCA office concerned with higher education or the Director's designee, and the College 
President) are elected to four-year terms, with a statutory limit of two consecutive terms.   
 
Board members are elected within three categories: 

 
Seven from within "regional" jurisdictions of the ELCA, including the bishop of the 
synod in which the college is located; prior to election by the Board, nominees are to be 
approved by the Synod Council of the synod in which the nominee is a member. 

 
Seven who hold membership within any national Lutheran Church body; nominees are to 
be approved by the director of the ELCA office of Higher Education prior to election by 
the Board. 

 
Six to eight at-large members (providing the Board at all times maintains a majority of 
trustees holding Lutheran Church membership), elected by the Board. 

 
The Board of Trustees has power "to govern the corporation in accordance with the constitution". 
 Board powers and responsibilities are defined in detail in Article Two, Section 4 of the 
constitution. 
 
Four officers are elected annually by the Board:  chairperson, vice chairperson, and secretary, all 
of whom are members of the Board, and a treasurer who need not be a member, typically the 
College's Chief Financial Officer. 
 
The Board is organized into five standing committees:  Academic Affairs, Finance, Development, 
Campus Planning, Nominations and Membership.  The membership and leadership of these 
committees are appointed annually by the chairperson of the Board.  Committee heads together 
with Board officers comprise an Executive committee.  The college President serves ex officio as 
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a member of all committees.  For purposes of liaison and communication between policy-makers 
and administrators each vice president or dean is assigned as a consultant to the committee most 
closely related to that person's area of administrative responsibility.  The consultant arrangement 
provides Board members with additional information and exposure to the day-by-day work of the 
College and helps to illuminate the implications of policy issues which come before the Board. 
 
The Board of Trustees convenes three times each year; early in the Fall term, mid-year, and late 
in the Spring term.  The trustees invite the Chairperson of the Faculty Senate, the President of the 
Student Government Association and the President of the Augustana Alumni Association Board 
of Directors to attend Board sessions and committee meetings as official observers (voice but not 
vote). 
 
Ten days prior to Board meetings each trustee is sent a well-organized packet of agenda materials 
and a full transcript of minutes from the preceding meetings of the Board and Executive 
Committee.  (Representative packets will be available during the NCA team visit for review and 
inspection.) 
 
Records of all meetings of the Board of Trustees and Executive Committee are maintained and 
kept available in the Office of the President.  Each standing committee reports to the full Board of 
Trustees and important points of committee deliberations as well as formal recommendations 
from the committees are incorporated into the transcript of Board minutes. 
 
The relationship of the Board of Trustees to the Office of the President is clearly understood.  
Both are committed to a clear distinction between formulation of policies which guide the 
College's development, the Board's prerogative; and administrative oversight and action, the 
responsibility of the President and administration.  The minutes of Board meetings reflect the 
coordination and integration of the respective obligations of the Board and the administration. 

 
3. Administration 
 

The teaching/learning function is at the core of Augustana's life and work.  The administration's 
role is complementary, existing to support that core function through provision of overall 
institutional direction, procurement and management of physical and financial resources, and 
maintenance of well-coordinated administrative structures that enhance the strength and 
effectiveness of the educational program. 
 
The presidency at Augustana has been characterized by remarkable stability; there have been only 
seven presidents in 135 years.  The current president is now in his third decade of service to the 
College and shortly will begin his third decade in office.  (His first years at Augustana were spent 
as a student, he then came back as Professor of History in 1964, then became Dean of the 
College, prior to election as president in 1975.) 

 
Since the mid-1960's Augustana has utilized a system of vice presidents and deans in organizing 
administrative services.  Presently nine offices are charged with major administrative 
responsibilities:  The President, the Provost of the College, The Academic Dean, the Dean of 
Enrollment, the Dean of Student Services, the College Chaplain, the Senior Vice President, the 
Chief Financial Officer, the Vice President for Development and the Vice President for Planned 



Chapter 14, Page 3 
 

 
Giving. 
 
The functioning of the administration is grounded in the concept and practice of delegation of 
authority and responsibility.  Each administrative officer is accountable for defined areas of 
College operation and staff supervision as identified in the organization chart, and the position 
descriptions cited below.  Communication and integration of effort among administrators are 
achieved through scheduled meetings of the president's cabinet (ACUMEN).  ACUMEN also 
meets in off-campus retreats once each academic term for broad-stroke review of operations and 
coordination of long-range planning.   

 
The following descriptions indicate the range of responsibilities assigned to each senior 
administrator: 

 
The Provost of the College serves as the chief academic officer of the College and is 
responsible for the administration of all academic programs including the development of 
educational objectives, policies, plans, budgets, and programs in cooperation with 
individual departments, faculty committees, and faculty members.  He oversees the 
faculty personnel processes, working closely in these matters with elected faculty 
committees and departments.  He also oversees the activities and functions of other 
components of the academic program including the Library, Career Center, Read-
ing/Writing Center, intercollegiate athletics, the Art Gallery and Permanent Art 
Collection, and the cultural events program. 

 
The Dean of Students has responsibility for the principal non-academic student services 
provided by the College, supervising and coordinating the work of the Associate Dean of 
Students, the Director of Special Services and Multicultural Activities, the Director of 
Intramural and Recreational Sports, the Director of Student Counseling, the Director of 
Student Activities, the Director of Residential Life and the Director of Medical Records.  
She is responsible for program planning, budget preparation, and oversight of the profes-
sional staff which administers these operational areas. 

 
The Dean of Enrollment is responsible for College programs in student recruitment and 
admissions, including admissions marketing and alumni/admissions efforts.  He oversees 
all financial aid operations including student scholarship, grant, loan and campus 
employment programs, and serves as liaison for the College with the Illinois State 
Scholarship Commission, assisted by the Director of Financial Aid. He also is responsible 
for coordinating the College's student retention efforts, working closely with those 
persons and offices which provide advising, orientation and student services. 

 
The Chaplain of the College is responsible for campus ministries and church relations.  
Campus ministries include worship, education, service, community-building, and pastoral 
care.  All ministries are offered to the entire college.  Canonical ministry is provided 
Roman Catholics by a full-time Catholic priest, who serves as the Associate Chaplain of 
the College.  Church relations efforts are directed primarily at the college's Evangelical 
Lutheran Church in America constituency, seeking the assistance of pastors and 
congregations in the recruitment of Lutheran students.  A church relations liaison assists 
the chaplain. 
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The Director of Institutional Research and Computer Services is responsible for the 
gathering and analysis of institutional data needed for College planning and decision 
making and for external reporting needs.  He updates annually the Augustana Databook 
of information on enrollments, attrition, graduates, staffing, credit hour production, and 
finances; prepares enrollment and other projections; is responsible for a program of 
student surveys concerned with student opinions, satisfaction, and growth; coordinates 
data reporting to the federal and state governments; responds to requests for institutional 
data from College officials and committees; and conducts special institutional research 
studies as needed.  As Director of Computer Services he has overall responsibility for 
academic and administrative computing. 

 
The Chief Financial Officer and Treasurer is the principal fiscal officer of the College 
and is responsible for overall financial management.  With the assistance of staff he 
oversees the College budget, payroll, and purchasing, personnel policies and procedures 
applicable to non-academic staff, student accounts, the College bookstore and mailing 
and printing centers.  He also is responsible for oversight of the physical plant and of the 
auxiliary enterprises of the College including food services and residence halls.  Acting 
under policies established by the Finance Committee of the Board of Trustees he is 
responsible for investment of the various funds managed by the College, including 
endowment and current cash flow. 

 
The Senior Vice President has responsibility for long-range planning concerned with 
improvement of campus facilities; for liaison between the College and selected 
foundations, companies or individuals who possess pivotal roles in the success of future 
large-scale capital undertakings; and for oversight of procedures that identify and prepare 
prospective candidates for membership on the Board of Trustees. 

 
The Vice President for Development is responsible for the strategic planning and 
administration of the College's on-going fundraising programs as they relate to alumni, 
friends, the church, local community business and industry, the corporate sector, private 
foundations, and government sources.  He maintains careful coordination with the Vice 
President for Planned Giving, the Senior Vice President and the President in developing 
strategies and proposals designed to secure leadership gifts from all College 
constituencies; he also oversees the alumni relations activities and programs of the 
College, supervising and working closely with staff to successfully implement these 
programs.  He supervises the College's public relations and publications effort. 

 
4. Committees 
 

Committee structures also express the manner in which governance of the College is shared, 
within the Board of Trustees as well as in day-by-day operations on campus.  These structures 
reflect an underlying collegiality which long has characterized the institution.   

 
In addition to the previously described committees of the Board, the College possesses an 
extensive corps of standing committees, involving, in the aggregate, virtually all full-time faculty 
members.  Broadly representative faculty committees feed into the governance process directly 
and influentially; the full roster of College committees for 1995-96 is found in the Faculty 
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Handbook along with information regarding responsibilities and membership.   
 
Faculty, administrators, students and staff contribute energetically to committee activity.  The 
Budget Committee is emblematic of the shared life and interests of College personnel.  Advisory 
to the president, it includes representatives from all employment sectors:   

 
Six faculty selected according to divisional affiliation. 

 
Four persons from non-academic staff including Food Service, Physical Plant, secretarial 
staff and general administration. 

 
The central administrative officers, including the Comptroller as an advisory member. 

 
And two students.   

 
The full range of budget issues is open to review and discussion by all, including such topics as 
increases in tuition and fees, allowances for salary and cost-of-living increases, and allocations 
for student scholarships, financial aid grants and student employment. 



Chapter Fifteen: Institutional Planning 
 
1. Purpose 
 

Augustana's institutional planning is intended to integrate long-term considerations for 
improvement of the College with its financial potential and inevitable immediate issues, concerns 
and priorities.  The College's method of planning ensures continuing and balanced attention to 
both long-range and short-term needs, coupled with pragmatic, action-oriented decision making. 

 
The College never has welcomed the idea that comprehensive planning can be channeled into a 
narrow, highly-focused process assigned to a single committee or structure for design and 
implementation.  Fulfilling recommendations made during the North Central review in the mid-
1970s, Augustana established mechanisms, including new and revised administrative positions or 
committee structures, which strengthened the accepted planning process and which have 
produced demonstrably effective results.  The present system represents a broadly-based effort to 
direct the human, financial and physical resources of the College toward increasingly efficient 
support of institutional mission. 

 
2. Planning in Action 
 

Planning at Augustana occurs in an environment that involves three basic ingredients: 
 

· A constitutional framework which lodges responsibility for development of policy and 
critical financial commitments with the Board of Trustees, and curriculum and 
educational program decisions with the faculty. 

 
· Standing committees within the Board of Directors, faculty, administration, and volunteer 

groups.  (In the latter category, especially individuals involved with College resource-
development and fund-raising activity.) 

 
 · Effective, competent administrative leadership that draws together the insights and 

interests of faculty, Board members and supporting constituents. 
 

A sampling of achievements at the College portrays the vitality and productivity of the Augustana 
planning process: 

 
.1 Development and implementation of demonstrably viable personnel policies, 

including faculty tenure, teaching evaluation, and merit compensation policies and 
procedures. 

 
.2 Creation of a comprehensive information base indispensable to planning, provided 

through establishment of an institutional research office and appointment (late 1970s) of 
a Director of Institutional Research.  In cooperation with other campus offices, the 
Director has been responsible for: 

 
a. Compilation and dissemination of internal research findings through publication 

of a regularly-updated Augustana Databook, an important resource to all aspects 
of planning.  (A copy of this document is available for review by the visiting 
team.) 
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b. Publication of a regularly-updated Augustana Survey Book which summarizes 

measurements of Augustana student and alumni reactions, opinions and attitudes 
regarding the College.  The document is used for both evaluation and planning.  
(This is also available to the visiting team.) 

 
c. Compilation and utilization of regularly-updated enrollment projection models 

based on Augustana's recruitment and retention experience, illumined by U.S. 
census data information. 

 
d. Creation of a comprehensive data base and construction of institutional research 

files which are available "on-line" to administrative offices in monitoring trends 
or developing further research.  Critical areas supported by such data include 
admissions, attrition and retention, and student academic records. 

 
e. Construction of detailed financial records as a base for future projections in a 

spectrum that embraces budget planning to major financial campaigns, and that 
supports a continuing analysis of resource management via longitudinal studies 
of personnel and dollar costs per unit of instruction by division or department. 

 
f. Development of computer-based budget models or projections designed to aid 

annual budget planning. 
 

.3 Establishment of ad hoc committees and task forces as required to deal with specific 
assignments, e.g., calendar and curriculum review; the long-term strategic computing 
plan (equipment, facilities and computer applications in educational research, 
administrative programs, attrition and enrollment improvement programs, etc.) 

 
.4 Organization of an administrative council of deans and vice presidents representing 

"internal" and "external" concerns.  Responsibilities of the deans are primarily internal, 
reflecting concern for core functions in academic program and student experience; those 
of the vice presidents external, reflecting concern for services which support core 
functions.  The College Chaplain and the Director of Institutional Research also 
participate in the council. 

 
.5 Maintenance of administrative planning retreats involving the president, vice 

presidents and deans.  These retreats have occurred once each term for the past two 
decades.  Attention focuses particularly upon longer-term improvements to both program 
and facilities, coupled with continuing reassessment of financial requirements and 
objectives. 

 
.6 Institution of an annual mid-year planning conference for members of the Board of 

Trustees in a format which utilizes outside consultants and educational leaders.  These 
conferences were initiated in 1993, which each conference lasting three days. 

 
.7 Implementation of planning and leadership seminars involving College constituents 

(Board members, donors, community business leaders) by means of which College needs 
and plans are reviewed and the potential for meeting corollary financial needs is assessed. 
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 These seminars occur as the occasion requires, rather than being scheduled regularly. 

 
3. Planning -- Assessing Programs, Problems and Potential 
 

As noted, it is Augustana's purpose to derive continuity and stability in its planning through 
reliance upon long-standing, proven structures within the faculty, administration and Board.  
Establishment of ad hoc committees enhances but does not substitute for standing structures.  The 
planning responsibility therefore moves forward from year to year within an accepted frame of 
procedure and experience without unnecessary diversion of time and effort on the part of either 
faculty or staff. 
 
A closer inspection of the Augustana style applied to primary concerns clarifies the relevance of 
process to substance. 

 
.1 Academic and Faculty Planning:  Responsibility for both short-term and longer-range 

action in the areas of curricular planning and faculty staffing is assigned to faculty 
committees such as the Educational Policies Committee and the Faculty Welfare 
Committee, under guidance and coordination from the President and the Provost. 

 
Ad hoc faculty task forces periodically review options for long-term improvement and 
change to the academic calendar and curriculum.  Task force work involves intensive and 
wide-scale review of curricular objectives and anticipated educational outcomes.  The 
nature of the process is such that it involves virtually all full-time faculty in evaluation 
and consideration of the elements and merits of curricular change.  Ultimately, proposals 
are presented to the entire faculty for vote and adoption or rejection. 

 
The Academic Affairs Committee of the Board of Trustees maintains appropriate 
involvement as a policy-review/policy-making resource.  The committee regularly 
examines and acts upon educational and curricular issues in the course of scheduled 
Board meetings.  The Board of Trustees also establishes task forces or sub-committees 
which undertake to focus upon particular concerns, e.g., a Committee on Diversity, a 
Committee on Enrollment Projections and Goals, liaison committees dealing with campus 
planning projects, etc.  The Faculty Senate Chair participates in all meetings of the Board 
of Trustees and is available for service on selected committees. 

 
.2 Student Enrollment:  The College has developed extensive studies of the potential 

impact of U.S. census data upon the "feeder" schools from which the majority of 
prospective students are drawn, and concomitant effects upon admissions and enrollment. 
 Admissions projections, coupled with carefully qualified assessments of attrition and 
retention, are reviewed and revised annually.  Enrollment experience, including targets 
and projections for periods of three to five years, provide contextual reference for the 
long-term recruitment process.  Admissions objectives routinely take account of 
adjustments to admissions standards established by the faculty Admissions and Financial 
Aid Committee or specific considerations which may emanate from the President's 
administrative council. 

 
Recognizing demographic dynamics, the College anticipated the likelihood that moderate 
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declines might be experienced in enrollments of the late 1980s and early 90s.  To counter 
prevailing trends the College in 1985 undertook a market research and marketing strategy 
development project, originally with assistance from the Consortium for the 
Advancement of Private Higher Education (CAPHE) which provided a matching-funds 
grant.  Current marketing strategies represent the College's continuing commitment to 
careful and imaginative deployment of its resources and recognition of the need to be 
flexible and adaptable in its research and outreach practices.  The College presently is 
working with Fred Gehrung & Associates, Creative Communication of America, Inc., 
Williams*Crockett (for financial aid management), George Dehne & Associates and 
Noel*Levitz Centers Inc., in monitoring and guiding current marketing plans. 

 
.3 Financial Planning:  The College participates in the widely-recognized Bowen-Minter 

studies and maintains extensive longitudinal analyses of its own financial experience, 
employing such studies routinely in planning for the future. 

 
The financial planning process pivots on formulation of annual College operating 
budgets, which, as a matter of policy, the Board of Trustees requires always to be in 
balance.  The process which produces budget proposals is led by the administration with 
counsel and advice from all employment groups through an on-campus committee.  
Budget planning for a given year moves forward in three phases as the work of the 
Campus Budget Committee is linked to meetings of the Board of Trustees on its regularly 
scheduled calendar.  The College  also utilizes longer-term "rolling" budget models 
which are updated annually as part of the overall financial planning process. 

 
Institutional commitments to capital investment and endowment growth or yield are 
evaluated within the dual thrust of annual budget development and the planning of major 
fund-raising ventures.  Capital requirements are formulated as the extension of priorities 
which have been established through the academic program planning process and 
supported by corollary action in campus planning. 

 
As examination of Board minutes will reveal, the Finance and Development committees 
of the Board of Trustees provide substantial leadership and participation in the College's 
continuing financial planning.  Recent modifications of the nomination and election 
process as part of Board restructuring have led to stronger involvement by Board 
members in the development of financial resources for the College's future. 

 
.4 Campus Planning:  Augustana's first comprehensive campus master plan was developed 

in the mid-1960's with professional architectural consultation from the Perkins & Will 
Partnership of Chicago.  The plan defined fundamental campus planning options and 
requirements, principally the concern to unify the upper, central and lower segments of a 
campus distinguished by its many hills and ravines. 

 
Recognizing limitations in both physical and financial resources, the Board of Trustees 
traditionally authorizes campus improvement projects on a program-by-program, need-
by-need basis.  Recent major changes and additions are listed in Chapter Twelve - 
Physical Resources.  Of these, the most notable was the dedication in 1990 of a new $12 
million college library, planning for which followed the principles and practices referred 
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to above. 

 
The Campus Planning Committee of the Board and on-campus committees presently are 
deeply involved with planning for new or up-graded facilities in science, music and the 
fine arts, coupled with concomitant updating and revisions to the campus master plan.  
The president in the summer of 1992 appointed a committee of Science Division faculty 
members to join with the administration in developing plans for new and improved 
facilities in the Sciences.  Three committee members subsequently attended a "Project 
Kaleidoscope" workshop on science facilities planning (College of Wooster, November, 
1992).  (PKAL is an inter-institutional project sponsored by the Independent College 
Council, with support from the National Science Foundation, whose goal is 
"undergraduate science facilities that work".)  In 1993, the College engaged the firm of 
Dober, Lidsky, Craig & Associates as consultant to the Division-wide planning process.  
The collaborative draft report of DLCA and the Committee, Science Teaching for the 
21st Century, was adopted by the Board of Trustees in May, 1994 (final report adopted 
February, 1995).  In October, 1994, the Trustees authorized selection of the firm of 
Ellenzweig Associates, Inc. as architects for a new science building designed to house 
laboratories and faculty offices for the Departments of Biology, Chemistry and Physics, 
together with a general classroom wing available to other campus users along with the 
sciences.  Architectural work on the building is now underway, with the beginning of 
construction slated for 1996. 

 
Studies of facilities needs to serve programs in the Fine and Performing Arts (Art 
History, Studio Art, Music, Theatre) were undertaken during the 1994-95 academic year 
with the leadership and involvement of faculty from the several departments and outside 
architectural consultation.  Those studies are in process at the present time; 
recommendations to be developed during the 1995-96 school year.  The major questions 
to be resolved involve options regarding departmental allocations of existing space and 
the most effective use of funds for new construction. 

 
.5 College/Church Relationships:  The nature and quality of Augustana's relations with the 

Church represent a significant and continuing commitment shared by the administration 
and faculty, the Board of Trustees, and the Northern Illinois Synod of the Evangelical 
Lutheran Church in America.  Augustana is particularly concerned to work with the 
Synod in meeting issues such as changing populations in urban centers, recruitment of 
minority students, counselling programs, budget priorities and allocations, increasing the 
financial support and personal leadership potentially available from the Synod, and other 
mutually relevant matters.  The College actively participates in a midwestern inter-
institutional committee which is exploring new and viable options for college-church 
collaboration, especially in the area of student recruitment. 

 
At the time of the major Lutheran Church merger in 1963, the Augustana governing 
board underwent major modifications which included changes in the church-related 
sources of its membership from a "national" to more "regional" model.  Following 
another merger of Lutheran bodies in 1988, Augustana found itself involved with a 
sequence of synodical realignments which initially called for formal and legal ties to four 
Lutheran synods located in six midwestern states.  Eventually, as the result of continuing 
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collaborative actions with the several Synods, the College has come to be related 
formally only to a single Church jurisdiction, the Northern Illinois Synod. 

 
Recognizing the inevitability of change in Synodical alignments and with participation of 
staff from the National Church's Department of Higher Education, Augustana in the 
1980's conducted an extended and thorough review of its position within the group of 
colleges related to the Lutheran Church, focusing especially upon how the various 
governing boards were comprised.  Augustana's Board chose to create a task force on 
governing documents to prepare and present options for a revised system of Board 
elections, representation and structure.  The succeeding recommendations set forth the 
need to achieve three goals:  1) preserve the College's long-standing relationship with the 
Lutheran Church; 2) increase opportunities within the Board for flexibility in 
membership and growth in financial strength through improved recruitment, nomination 
and election of Trustees, and 3) expand opportunity for the College to retain its national 
image among Lutheran constituencies.  The task force considered a variety of board 
structures, devised its recommendations for Augustana and initiated corollary 
negotiations with Synods to effect changes necessary to the College Constitution and 
Charter.  The plan for Board restructuring and the modification of governing documents 
was approved in 1992. 

 
The current structure seeks to preserve Augustana's formal and structural ties with the 
Church through maintenance of a strong Lutheran presence within the Board; at all times, 
the majority of Board members must be Lutheran.  A flexible system of developing 
candidacies, nominations and elections strengthens the Board's opportunity to enlist well-
qualified candidates from both regional and national sources and from non-Lutheran as 
well as Lutheran backgrounds. 

 
4. Planning and the Future 
 

For the past three decades Augustana's planning has been closely related to major fund-raising 
efforts.  These ventures have been comprehensive in scope as support has been sought for 
educational operations, capital improvements and endowment.  Vital aspects of College operation 
have gained appropriate attention and consideration by constituents through clear, concise 
campaign case statements.  Past achievements notwithstanding, the College intends to grow in its 
capacity for implementation of effective planning in the years ahead.  Standing committees on 
campus and in the Board are well-organized, their objectives defined, their effectiveness and 
productivity demonstrable. 

 
As noted earlier, the President ensured and accelerated inquiry and examination of future needs of 
the College by instituting a program of two-day retreats involving reviews of College operations 
by the administrative council.  One outcome was the council's development of a dynamic outline 
of proposals within all operational areas for continuing reaction, action, input and review by 
Board, faculty, and administration. 

 
This pragmatic summary document reflects the comprehensive character of Augustana's planning. 
 It also portrays the integration of interests affecting all segments and populations of college life 
which, at the core, prompt and ensure Augustana's continuing viability. 



Chapter Sixteen: Evaluation of Programs and Outcomes 
 
1. Graduation Rates 
 

In 1994, and again in 1995, Augustana reported the highest graduation rate for any institution 
reporting to the Associated Colleges of Illinois.  The increasing strength of the incoming classes, 
our greater attention to retention concerns and the subsequent increase in the retention rate 
suggest that our graduation rate will continue to increase. 

 
 
2. Employment 
 

Augustana’s Career Center 
aggressively tracks our 
alumni in the years following 
graduation.  For the most 
recent group for whom we 
have information (1994 
graduates), 91% found 
employment within six 
months of graduation; 
national figures (from the 
National Center for 
Educational Statistics) 
indicate only an 84% rate 
after one year.  85% of 
Augustana’s 1994 graduates 
reported employment in their 
major; the national rate is 
76%.  Additional details are provided in the Annual Report of the Career Center, which is 
available to the visiting team. 
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3. Graduate and Professional Education 
 

Augustana has a long tradition of high placement rates into graduate and professional degree 
programs.  The Seventh Edition of Franklin and Marshall’s Baccalaureate Origins of Doctorate 
Recipients reported that 710 Augustana graduates received doctorates between 1920 and 1990, 
which ranked Augustana 70th among the 914 reporting institutions.  This same data places us 
third among Illinois baccalaureate colleges.  Our ranking for the most recent decade (1981-1990) 
was 90th. 

 
Our most recent alumni data, derived from the American College Testing Service’s Alumni 
Outcomes Survey of 1991 graduates, supports this pattern.  When compared with all graduates 
from small, private colleges (i.e., those with fewer than 3,000 students), Augustana graduates are 
more likely to have completed a masters’s degree (18%, as compared to 8%), to have completed a 
doctorate (1%, as compared to 0.2%), or to have completed a professional degree (11%, 
compared to 2.3%).  Moreover, compared to this same national cohort, Augustana graduates at 
the time of graduation are more likely to plan to earn a doctorate (24%, as compared to 16%) or a 
professional degree (17%, as compared to 8%). 
Of Spring 1995 graduates, 36% reported their intention to enter graduate school immediately.  A 
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wide variety of the College’s academic programs have distinguished themselves for the quality of 
their graduate preparation. Though programmatic data is not universally available, we can 
document some noteworthy achievements in the past decade: 

 
· 90% of Augustana’s 244 medical school applicants were accepted.  The national average 

for the same period was 51%. 
 

· 80% of Augustana’s 106 physical therapy applicants and 97% of its 33 occupational 
therapy applicants were accepted.  Those compare with national means of 37% and 40%, 
respectively. 

 
· 89% of Augustana’s 27 veterinary medicine applicants were accepted. 

 
· 92% of Augustana’s dental school applicants were accepted. 

 
· 100% of Augustana’s 34 speech communication applicants to master’s or doctoral 

programs were accepted and all but one were awarded teaching assistantships or 
fellowships. 

 
· of the 142 speech-language pathology and audiology majors, 137 applied to graduate 

school and 132  were accepted; that is an acceptance rate of 96.3% 
 
4. Evaluation of student satisfaction 
 

 As part of the effort to monitor and strengthen programs, as well as to understand the causes of 
attrition,  Augustana engages in a large number of in-house and national survey programs.  These 
measure, among other things, student characteristics, attitudes and outcomes. These surveys 
encompass first-year students,  non-returning students, graduating seniors and alumni. Augustana 
has also participated in the HERI-sponsored national surveys of faculty and administrators 
conducted in 1989, 1992, and now again in 1995. The results of these surveys are discussed 
within ACUMEN, the president's cabinet, and other appropriate administrative groups and 
college committees, and are maintained in a Survey Book by the Institutional Research Office.  
The Survey Book is available to the visiting team.  Some key findings of these surveys are 
presented below. 

 
.1 First-year Students 

 
A program of surveys has been used to provide data on student characteristics, 
satisfaction, and outcomes.  Augustana has administered the Cooperative Institutional 
Research Project (CIRP) entering student survey every year since its inception in 1966.  
This survey provides useful information on student family and educational backgrounds, 
educational goals, reasons for going to college, personality characteristics, and self 
perceptions.  

 
Some of the more striking findings concerning personality characteristics were presented 
in Chapter Two.  Because the findings are so numerous and are not directly related to our 
program quality, we will not provide additional evidence here.  The complete survey, of 
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course, is available to the visiting team. 

 
.2 Graduating Seniors 

 
Graduating seniors are surveyed on their satisfaction with college services and programs 
on a regular basis (currently annually).  Although in-house and Higher Education Data 
Sharing (HEDS) Project surveys have also been used in the last decade, the American 
College Testing Service (ACT) Student Opinion Survey (used 1984, 1987, 1992, and 
1995) has been particularly helpful because of the availability of national user norms and 
the development of a longitudinal data base from the administrations at Augustana.  In all 
cases the response rates have been excellent, around 80%. 

 
The ACT survey presents separate tables for the evaluation of college services and of the 
College environment (including academic quality).  The following two tables present four 
bits of data: Augustana’s mean near the beginning of this accreditation cycle, 
Augustana’s 1995 mean, the 1992-94 mean for seniors at 155 private colleges 
nationwide, and the difference between Augustana’s current mean and the national mean.  

 
As a general matter, Augustana’s means are above the national mean and are rising.  The 
few instances in which this is not true have prompted program reassessments and reform. 
 Those changes (for example, in the areas of health services and academic orientation) 
were detailed earlier in this Report.  In only one area, parking, are conditions not likely to 
improve (and, with substantial new construction planned, likely to deteriorate somewhat). 

 
The tables on the following page will present, first, the assessment of College services 
and programs and, second, the assessment of the College’s academic environment. 

 
 
College Services and Programs 

 
Augustana 
1987 

 
Augustana 
1995 

 
National 
1992-94 

 
Difference 

 
Library Facilities 

 
3.28 

 
4.36 

 
3.60 

 
.76 

 
Student Employment Services 

 
4.01 

 
4.21 

 
3.92 

 
.29 

 
Recreation / Intramural Program 

 
3.75 

 
4.14 

 
3.88 

 
.26 

 
Computer Services 

 
3.55 

 
4.04 

 
3.78 

 
.26 

 
Tutorial Services 

 
3.82 

 
4.00 

 
3.86 

 
.14 

 
Social Activities 

 
3.79 

 
3.96 

 
3.63 

 
.33 

 
Career Planning Services 

 
3.98 

 
3.96 

 
3.60 

 
.36 

 
Academic Advising  

 
3.87 

 
3.95 

 
3.83 

 
.12 

 
Personal Counseling 

 
4.24 

 
3.94 

 
3.91 

 
.03 

 
Cultural Programs 

 
4.09 

 
3.91 

 
3.75 

 
.16 
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Honors Programs 

 
3.81 

 
3.81 

 
3.84 

 
-.03 

 
Financial Aid Services 

 
3.57 

 
3.80 

 
3.66 

 
.14 

 
Job Placement Services 

 
3.73 

 
3.80 

 
3.36 

 
.44 

 
College Orientation Program 

 
4.06 

 
3.76 

 
3.76 

 
.00 

 
Residence Hall Services 

 
3.68 

 
3.63 

 
3.46 

 
.17 

 
Food Services 

 
3.66 

 
3.30 

 
3.06 

 
.24 

 
Student Health Insurance Program 

 
3.37 

 
3.00 

 
3.27 

 
-.27 

 
Student Health Services 

 
3.37 

 
2.48 

 
3.51 

 
-1.03 

 
 

 
College Academic Environment 

 
Augustana 
1987 

 
Augustana 
1995 

 
National 
1992-94 

 
Difference 

 
The College in General 

 
4.23 

 
4.10 

 
3.93 

 
.17 

 
Class Size 

 
4.50 

 
4.50 

 
4.33 

 
.17 

 
Out-of-Class Availability of 
Instructor 

 
4.38 

 
4.38 

 
4.11 

 
.27 

 
Instruction - Major Field 

 
4.24 

 
4.29 

 
4.05 

 
.24 

 
Faculty’s Attitude Toward Students 

 
4.37 

 
4.27 

 
4.15 

 
.12 

 
Course Content - Major Field 

 
4.13 

 
4.17 

 
3.96 

 
.21 

 
Preparation for Occupation 

 
3.99 

 
3.97 

 
3.75 

 
.22 

 
Value of Information from Advisor 

 
3.91 

 
3.96 

 
3.80 

 
.16 

 
.3 Alumni  

 
Periodic surveys of alumni are also conducted.  The most recent, reported below, is the 
1995 American College Testing Service Alumni Outcomes Survey. This surveys alumni 
who graduated in 1991.   The 1995 survey was sent to the entire graduating class of 519 
students (with a reminder post card and a second mailing of the survey where necessary) 
and was returned by 174 alumni.  This response rate, 34%, is typical for mail surveys of 
this type. 

 
In comparison to our peer institutions (private colleges with enrollments under 3,000), 
Augustana alumni: 
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· are more likely to rate their career preparation as "exceptional" (21%, as 

compared to 18%) or "more than adequate" (38%, compared to 27%). 
 

· are more likely to say they would "definitely" attend this school again (51%, 
compared to 41%). 

 
· are more likely to rate the school as "excellent" (64%, compared to 49%). 

 
· would be more likely to recommend the College "without reservation" to a friend 

or acquaintance (70%, compared to 54%). 
 

On virtually all measures of academic quality and support services, Augustana ranks 
above most of our peers.  The only consistent pattern of disappointment derives from the 
College’s relatively homogeneous student population: we underperformed on a variety of 
measures concerning racial, cultural or social difference.  So, for example, the "College 
response to older/nontraditional students," "campus acceptance of individuals regardless 
of their sexual orientation" and "preparation for getting along with people from various 
cultures, races, backgrounds, etc." were all somewhat below our peer mean. 

 
Finally, our alumni reported a strong relationship between the importance of a skill and 
the College’s effectiveness in providing it: in general, we are perceived as doing 
particularly well with those skills which are most important.   

 
The table on the following page helps illustrate this relationship.  The vertical axis 
measures the effectiveness ("impact") of the College in teaching a particular ability or 
skill.  Points farther up represent greater perceived impact.  The horizontal axis measures 
the perceived importance of the ability or skill "in an individual’s efforts to be 
personally/professionally successful in today’s world."  Points farther right represent 
greater perceived importance.  In an ideal world, we would expect the College to be 
outstanding in every area, regardless of its significance.  In a world our limited resources 
and unavoidable trade-offs, we would expect the points to fall along a diagonal line from 
lower-left to upper-right: as skills become more important, the school becomes better at 
teaching them.  This relationship holds true for Augustana with the exception of two 
points: we were too good in "understanding and appreciating art, music, literature, etc." 
and not quite strong enough in teaching "about existing and emerging career options."   
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Indicate the IMPORTANCE of the skill in an individual's efforts to be successful.
Indicate the IMPACT of school experiences at this school on your attainment of each skill.

SchoolImpor-Quest
impacttance#

3.233.83Recognizing and using effective verbal communication skills9
3.233.74Defining and solving problems5
2.983.73Living my personal and professional life according to my own standards4
3.353.73Recognizing and using effective written communication skills15
2.893.69Getting along with people from various cultures, races, backgrounds, etc.8
3.113.68Working cooperatively in groups; working as a team member18
3.193.68Thinking objectively about beliefs, attitudes and values2
3.023.64Developing and using effective leadership skills10
3.053.63Developing original ideas/products1
3.303.63Making and exercising a lifelong commitment to learning3
3.003.58Getting along with people whose attitudes and opinions are different from mine17
2.913.41Understanding and appreciating cultural and ethnic differences between people11
3.113.39Accessing and using a variety of information resources7
2.433.37Learning about existing and emerging career options12
3.013.36Analyzing and drawing conclusions from various types of data14
2.603.25Appreciating and exercising my right, responsibilities, and privileges as a citizen6
2.683.21Understanding and interaction of human beings and the environment13
2.633.06Understanding international issues(political, economic, etc.)19
3.253.06Understanding and appreciating art, music, literature, etc.16

2.4 

2.6 

2.8 

3 

3.2 

3.4 

Sc
ho
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 Im
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3 3.2 3.4 3.6 3.8 4 
Importance

Educational Outcomes
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5. Institutional research concerning demographics and finance 
 

The Office of Institutional Research maintains a program of surveys and data collection that 
assists the College in monitoring college programs and operations.  The Augustana Databook is 
updated each year and the various sections are distributed for use by the appropriate college 
offices and committees. The Databook includes comprehensive data on overall and new student 
enrollment, admissions, retention, graduates, college faculty and staff personnel, academic 
department enrollments, FTE staffing, direct costs, and credit hour production, and information 
on college finances and facilities.  This information is routinely supplemented or interpreted in 
the light of comparative data gathered about peer institutions selected from the other ELCA 
colleges, and colleges in the HEDS group.  The HEDS group, of which Augustana is a member, 
is a group of leading private colleges and universities formed specifically for the purpose of 
sharing institutional research data. 

 
6. Assessment of Student Academic Achievement 
 

Like other colleges and universities accredited by the North Central Association, Augustana has 
been told to develop a comprehensive plan for assessment of the academic achievement of our 
students.  Our plan was submitted by June 30, 1995, and was sent out for review.  The first 
reviewer recommended approval of the plan, but the next two did not, so the plan was sent back 
to us for revision.  During the fall term the plan was revised in accordance with the 
recommendations of the NCA staff liaison and the reviewers.  The revised plan was approved by 
the Faculty Senate in November 1995, and is submitted as an appendix to this report. 



Chapter Seventeen: Request for Affiliation 
 
This Self-Study Report has been prepared as the principal document supporting the request by Augustana 
College, Rock Island, Illinois, for continued affiliation as an accredited institution with the North Central 
Association of Colleges and Schools through the Commission on Institutions of Higher Education.  As we 
did in 1985, Augustana is requesting continued accreditation as a Bachelor's degree granting institution.   
 
This report and request are submitted in the belief that organized evidence has been presented that 
Augustana College meets all of the Commission's Criteria for Accreditation as outlined in this chapter and 
supported by Chapters One through Sixteen, and further supported by supplemental information which 
will be available to the visiting team on campus. 
 
Criterion One 
 

Augustana College has clear and publicly stated purposes consistent with its mission and 
appropriate to an instituion of higher education. 

 
The mission of Augustana College is stated in chapter one of this Self Study Report, and 
publicized in the College Catalog (p.1), in the widely distributed booklet The Purposes of 
Augustana College (Appendix), and in numerous other publications.  The College faculty, 
administration, and Board of Trustees are currently involved in discussions and reviews of these 
statements. 

 
Criterion Two 
 

Augustana College has effectively organized the human, financial, and physical resources 
necessary to accomplish its purposes. 

 
Evidence demonstrating how well we meet this criterion is presented in this Self Study Report in 
chapters 4, 5, 6, 7, 12, 13 and 14, in the Basic Institutional Data Forms, and in the organizational 
charts, financial reports and data book available to the team during its campus visit. 

 
Criterion Three 
 

Augustana College is accomplishing its educational and other purposes. 
 

The evidence of success in meeting this criterion is presented in this Self Study Report in chapters 
2, 3, 4, 7, 8, 9, 10 and 16, in the BIDs, and in supplemental evidence available to the team during 
its campus visit. 

 
Criterion Four 
 

Augustana College can continue to accomplish its purposes and strengthen its educational 
effectiveness. 

 
The College has shown in chapters 2, 4, 7, 11, 12, 13, 14, 15 and 16 of this Self Study Report that 
it has the resources in place and organized for long-term growth and improvement. 
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Criterion Five 
 

Augustana College demonstrates integrity in its practices and relationships. 
 

Most of the evidence demonstrating the integrity of the College are in the handbooks, 
publications and policies that have been collected for the perusal of the evaluation team during its 
campus visit, but evidence of meeting this criterion can also be found throughout this Self Study 
Report. 
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